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ABSTRACT
The purpose of this study was to evaluate the undergraduate 
instrumental music curriculum at Louisiana State University, Baton 
Rouge, by an analysis of the opinions of the graduates of the 
years 1965-197 ,̂ to identify the graduates' present professional 
involvement, and to cite the principals' and the supervisors' 
evaluations of the graduates who were employed as teachers during 
the 1971+-1975 academic year.
The primary purpose of this study was accomplished by 
determining: (1) the music teaching competencies considered most
essential for a well-prepared instrumental music teacher, (2 ) the 
importance placed on these competencies as preparation for teaching 
needs, and (3) the extent of the effectiveness of the undergraduate 
preparation of these competencies. Secondary purposes of the study 
and the means for their accomplishment were: (l) to determine the
present professional involvement of the graduates through the 
development of a profile of demographic information, and (2 ) to 
obtain, by the means of a follow-up study, the principals' and the 
supervisors' ratings of those graduates who were employed as 
teachers at the time of the study.
Data for the study were obtained by means of two question­
naires. The first questionnaire was mailed to the graduates of the 
years 1965-197 -̂. The second questionnaire was mailed to the principals
xii
and the supervisors of those subjects, who were employed as 
teachers during the 197^-1975 academic year.
The graduates revealed a high regard for the essentialness 
and the importance of the music teaching competencies in this study. 
With few exceptions, essentialness and importance were scored at the 
highest levels of the rating scale. Although the graduates attributed 
considerable significance to the competencies, the undergraduate 
preparation, in their opinion, was only moderately effective. 
Preparation of the competencies in "rehearsal discipline," 
"conducting," and "musicianship," however, was considered to be very 
effective.
A majority of the graduates (69 percent) were full-time music 
teachers. The graduates employed as teachers were highly regarded 
by their principals and supervisors as indicated by the strong 
majority that received high ratings on their personal and 
professional qualities.
Recommendations resulting from this investigation were made 
according to the findings and include the following:
1, Beginning with initial appraisal of potential as a music 
teacher, students should receive periodic appraisals of personal 
and professional qualities throughout the degree program.
2. A competency based comprehensive examination in 
musicianship and professional education should be given to students 
no later than the end of the third year or prior to student teaching.
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3. Students should have the opportunity to participate in 
carefully planned and supervised clinical and field-type experiences 
beginning as early as the sophomore year,
h. Undergraduate conducting classes should provide 
laboratory-type experiences that give students the opportunity to 
develop rehearsal techniques that are essential for the directing of 
school bands and orchestras.
5- The emphasis in minor instrument classes should be 
placed on pedagogy. In all, or at least some, of the minor 
instrument classes students should have the opportunity to apply 
teaching techniques with individual students, small groups, and 
large groups.
6. Students should have the opportunity to become more 
familiar with the stylistic and performance practices of 
contemporary and popular music idioms such as electronic, ethnic, 
rock, and jazz.
7. Experimentation with the existing degree program in 
music education by the School of Music and innovations in course 





Curriculum evaluation is essential in an educational 
environment filled with innovations. Colwell (1970:19) indicated that 
curriculum "... evaluation must he in terms of the total learning 
situation beginning with the formulation of goals and continuing 
through the termination of the evaluative process itself.” Leonhard 
(Colwell, 1970:vi) emphasized the need for evaluation in music 
education in the following statement:
Evaluation has traditionally been an area of 
weakness in the music education program and in the 
preparation of music teachers. The current emphasis 
on achievement in the total educational program has 
made continuing neglect of evaluation in the name of 
music education unthinkable.
Physical facilities, the quality of instruments, the materials 
used, and certain phases of teacher preparation in music are excellent, 
yet the actual teaching of music has not changed to any significant 
degree in the last fifty years, "Perhaps music educators could learn 
a lesson from mathematics, science, and social studies, which have 
succeeded in revolutionizing their teaching methods within the past 
sixteen years" (Noble, 1970:^2).
Events of the past decade, however, indicated that the music 
education curriculum was not unique in its resistance to meaningful 
change. Despite innovations and recent trends in teacher education
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curriculum "... most teacher preparation institutions seem well 
insulated against . . . change" (Cooper and Sadker, 1972:316). In a 
national survey of student teaching programs, Johnson (1968:25) 
indicated that although 1+5 percent of the responding institutions 
reported some type of innovation in their student teaching program, 
most teacher accreditation institutions were affected very little, if 
at all, hy innovations in teacher education.
The above statements appear to be a strong indictment for 
change, but for change that is creative, meaningful, and congruent 
with objectives of the institution. There must be a greater 
sensitivity to societal needs and current trends in the field of 
teacher education if more effective means of preparing future teachers 
are going to be utilized (Cooper and Sadker, 1972:316). The critics 
of education differ on many issues but there seemed to be considerable 
agreement on the following: "Public criticism and lack of confidence
in the schools . . . lend an urgency to the participation by the 
school, as well as the university, in the examination and change of 
. . teacher education programs (Tittle, 197^:53).
Music educators have attempted to meet the challenge by 
developing a comprehensive program of teacher education. A program 
that will help prepare teachers to meet the needs of current teaching 
situations as well as the new and challenging demands that may arise 
in the future. In 1968 the Music Educators National Conference 
created a national Commission on Teacher Education. The following 
is part of the "Charge To The Commission" as delivered by Wiley 1.
Housewright (1970:35), a former President of MENC:
Increasing numbers of first-year music teachers are 
finding that there is an enormous disparity between the 
preparation for teaching and the practice of it. Many 
experienced music teachers recall the disillusionment 
they suffered during the early years of their teaching 
when they discovered that their real problems had never 
been analyzed in methods classes. Many teacher education 
programs in music have been overtaken by obsolescence.
Housewright (1970) further Indicated that one of the major problems
confronting the music education profession today is that of overcoming
the obstacles that prevent significant curriculum revision and the
incorporation into teacher education programs meaningful innovative
practices. "Curriculum development and instructional experimentation,"
according to Smith (1969:29), "must be the matrix for teacher
education if each new generation of teachers is to be innovative in
its time."
In May, 1972, the Commission on Undergraduate Studies of the 
National Association of Schools of Music, met in Fhoenix, Arizona. 
Participants invited to this conference were representatives from the 
College Music Society, Music Educators National Conference, National 
Council for Accreditation of Teacher Education, college and university 
music teachers, school music supervisors and teachers, and music 
students. The concepts that evolved from this conference and the 
subsequent research eventually became the guidelines for the Standards 
for Undergraduate Degrees in Music as adopted by the National 
Association of Schools of Music, These concepts were transcribed 
into a descriptive format in which certain competencies were deemed 
as necessary for the professional needs of all undergraduate degree 
programs in music. "These competencies would then serve as the
foundation for a series of more specialized abilities described for 
each major area, such as school music teaching, private teaching,
i
performance, and composition" (imig, 1972:1).
Prom the statements of criteria that evolved from this 
conference, there were three that are of particular significance to 
the study. First, music students must be made aware of what will be 
expected of them as musicians and as teachers, both in their 
preparation and in their professional careers. Second, competencies 
and means for their evaluation should be emphasized by music schools, 
rather than course titles and credit hours. Third, students should 
experience throughout the undergraduate program, teaching and 
learning in many different types of schools, such as urban and rural 
schools, large and small schools, and non-graded schools (Imig, 1972: 
1-2). The specific importance of the Standards for this study was 
the fact that it contains the basic criteria for the evaluation and 
analysis of the undergraduate curriculum.
With the introduction of the term competencies into the study, 
the intent was not to imply that a practical, as opposed to a 
theoretical, approach to teacher preparation was favored. The position 
taken was one similar to that expressed by Broudy (1972:13-1 )̂ in the 
following statement:
Just as the sciences and, indeed, all the intellectual 
disciplines are organized for the pursuit of further 
knowledge, so professional studies are organized for the 
study of the practical problems peculiar to a 'profession.'
The alternative to skimpy theory poorly integrated 
with practice is not a flight from theory to performance 
as such, but a program in which laboratory work, clinical
teaching— after a model of medicine— and internship 
are used to illuminate, exemplify, and utilize theory.
STATEMENT OF THE PROBLEM
To what extent did the undergraduate instrumental music 
education curriculum of Louisiana State University, Baton Rouge, 
adequately prepare its graduates for their subsequent professional 
involvements?
Sub-Problems
1. What music teaching competencies were most essential for 
any well-prepared elementary and secondary school instrumental music 
teacher?
2. What importance did the graduates place on these 
competencies as a preparation for their present teaching situation?
3. To what extent, in the opinion of the graduates, did the 
undergraduate curriculum prepare them to use these competencies?
4. To what degree, in the opinion of supervisors and 
principals, did Louisiana State University, Baton Rouge, prepare 
instrumental music education graduates to be effective teachers?
5. What were the professional involvements of the 
graduates?
BELHiENATIQNS OF THE STUDY
Population
The population of this study was limited to those individuals 
who received their undergraduate degree in instrumental music
education, College of Education, Louisiana State University, Baton 
Rouge, 1965-197^.
Graduates from the years indicated above were used in this 
study for the following reasons:
1. These graduates were reasonably close to their 
undergraduate preparation to recall the experience with some accuracy.
2. The instrumental music curriculum had experienced a 
minimum of change during this period.
3. There had been minimum change in course content due to 
limited faculty turn-over during this period.
h. An adequate survey population was furnished by this
period.
5. A ten-year period provided for extended teaching 
experience on the part of some of the graduates.
Design
The research design employed in this study was that 
of the analytic-descriptive survey type. Mbuly (1970:279) observed 
that 11, . . analysis is a form of description, but, without analysis 
to provide a deeper insight into the basic nature, the adequate 
description of phenomena is relatively impossible." Van Dalen (1966: 
203) further observed that "... descriptive research is not 
confined to routine fact gathering. Predicting and-identifying 





Educational evaluation is a process which attempts to 
determine the extent to which the objectives of an educational 
enterprise have been achieved. The process includes the following 
steps: (l) the identification of objectives, (2 ) the collection of
data, and (3) the interpretation of data (Leonhard and House, 1972:30)*
Undergraduate Instrumental Music Education Curriculum
The undergraduate instrumental music education curriculum is 
a degree program listed under Degrees and Curricula in the College of 
Education section of the Louisiana State University General Catalogue. 
This curriculum leads to certification to teach wind, percussion, 
and string instruments in the schools of the state, and is 
listed as the Bachelor of Music Education degree.
Professional Involvement
The term professional involvement as used in this study has 
two implications. First, it includes those activities traditionally 
associated with the profession of teaching that "... involve a 
body of expert knowledge and skills learned over a period of time, 
imply a set of ethics of standards of professional practice . . 
and which require a certain degree of professional autonomy (Schein, 
1972:11). These activities include teaching at the elementary, 
secondary, and college levels. Second, it includes those activities
which require some degree of professional preparation, "but may or may 
not involve the full-time employment of the graduate. Activities of 
this type are listed as follows: (l) directing or singing in a
church choir; (2) participating in a civic symphony or community 
chorus; (3) playing in a dance or stage hand, or some similar type 
of instrumental group; (h) working in a music store; (5) teaching 
private lessons, or part-time teaching in a local college or 
university; (6 ) serving as a clinician or festival adjudicator; and, 
(7) any other musical activity which is in addition to the regular 
full-time teaching position held hy the graduate.
PURPOSE OF THE STUDY
The purpose of this study was to evaluate the effectiveness 
of the instrumental music education curriculum at Louisiana State 
University, Baton Rouge, hy an analysis of the opinions of selected 
graduates, to identify their present professional involvement, and 
to cite the evaluation of the personal and professional qualities 
of the teaching graduates as indicated hy the ratings of their 
supervisors and principals. The investigator's interest in a study 
of this type developed from his teaching of the instrumental music 
methods course and the supervision of instrumental music student 
teachers at the Louisiana State University Laboratory School, Baton 
Rouge. This position has given the investigator a unique opportunity 
to observe students at the conclusion of their undergraduate studies
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and at the beginning of their teaching careers. This study has 
given the graduates a formal opportunity to express their opinions 
concerning the undergraduate curriculum.
PROCEDURE
Data Collection
Data for this study were obtained by the following methods.
Two questionnaires were designed for use in the study. The first 
questionnaire was mailed to the instrumental music education 
graduates of the years 1965-197 *̂ second questionnaire was
mailed to the principals and supervisors of the graduates who were 
teaching at the elementary ' nd secondary level.
The graduates' questionnaire contained three major areas. A 
description of the design of these major areas follows.
Area I of the questionnaire was designed to determine the 
present professional involvement of each graduate and to develop a 
profile of their teaching experience. This area requested information 
in the following categories: (l) present teaching position,
(2) previous teaching experience, (3) graduate study, (h) career 
decisions, and (5) related professional involvement.
Area II of the questionnaire was designed to measure how 
each graduate rated the undergraduate instrumental music education 
curriculum in the following broad categories: (l) general education,
(2) professional education, (3) basic musicianship, and (4) musical 
performance. The design was a Likert-type scale with the following
10
degrees of importance: (l) no Importance, (2 ) little importance,
(3) average importance, (It) very important, and (5) most important. 
Mouly (1970:250-251) stated that the use of a five-point scale
11. . . frequently elicits more valid responses and prohahly less 
frustrating to the conscientious respondent who wants to he 
truthful." A triple rating form was located opposite each enumerated 
competency on which the degree of essentialness, importance, and 
effectiveness were rated. A free response item was included at the 
conclusion of each category.
Area I H  of the questionnaire was designed as a survey of 
specific competencies and contained two "basic sections. Section one 
was composed of specific music competencies and section two was 
composed of specific teaching competencies. The questionnaire also 
contained a Likert-type scale with the same degrees of importance 
as the scale in section two. A triple rating form was also located 
opposite each enumerated competency and a free-response item was 
included at the end of each category.
The questionnaire was submitted to a panel of experts for 
validation of the criteria and for improvement of the format. The 
panel was selected by Everett L. Timm, Dean, School of Music, and 
Robert F. Shambaugh, Professor, School of Music. The questionnaire 
was pilot-tested by a group of instrumental music teachers, selected 
faculty members from the School of Music, and graduate students from 
Louisiana State University. The selection of participants was made 
by Charlie W. Roberts, Associate Professor, College of Education, 
and Robert Shambaugh.
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A questionnaire of another type was sent to the principals 
and supervisors of each teaching graduate. The design of the 
questionnaire was a five-point rating scale that evaluated each 
teachers' personal and professional qualities. This instrument was 
an adaptation of the student teacher rating form in current use by 
the College of Education, Louisiana State University, Baton Rouge.
The list of 1965-197^ instrumental music education graduates 
was obtained from the Office of the Registrar, Louisiana State 
University, Baton Rouge. Present addresses of the graduates were 
secured from the Alumni File in the School of Music, the Office of 
Alumni Affairs, and the families of the graduates.
At the conclusion of the questionnaire the respondents were 
requested to make a brief summary of their opinions concerning the 
undergraduate instrumental music education program at Louisiana 
State University, Baton Rouge. These statements were of an open 
or free-response type and were based on the following guidelines:
1. What do you consider to be the most significant asset of 
the undergraduate instrumental music education curriculum?
2. What do you consider to be the most significant liability 
of the undergraduate instrumental music education curriculum?
3. What, in your opinion, would make the most significant 
improvement in the undergraduate instrumental music education 
curriculum at Louisiana State University, Baton Rouge?
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Data Analysis
Completed questionnaires were subjected to analysis after 
examination for accuracy and completeness. The collected data from 
each of the respondents were transferred to key-punch cards for 
programming on the IBM 360 computer at the Louisiana State University 
Computer Research Center. The Statistical Analysis System (Barr, 1972) 
routine was incorporated for the purpose of generating statistics.
ORGANIZATION OF THE STUDY
Chapter 1 has presented an introduction to the problem, the 
delimitations of the study, the definition of terms, the purpose of 
the study, the procedure, and the organization of the study.
Chapter 2 presents a review of the literature pertaining to 
the evaluation of the preparation of undergraduate music education 
majors. Sections contained in the chapter involve curriculum 
evaluation and follow-up, evaluation of teaching effectiveness, and 
curriculum innovation and change in music teacher preparation.
Chapter 3 includes the design of the study, the design of 
the questionnaire, the survey population, the procedure for data 
collection, and the procedure for data analysis.
Chapter h provides an analysis of the data for this study. 
Sections included in this chapter are concerned with professional 
involvement, broad nrusic teaching competencies, specific music 
teaching competencies, free-response, and the principals’ and the 
supervisors' evaluation.
Chapter 5 includes a summary of the findings, conclusions, 
and recommendations.
Chapter 2
REVIEW OP RELATED LITERATURE
The purpose of this chapter is to present a review of the 
literature pertaining to the evaluation of the preparation of 
undergraduate music education majors. The literature reviewed in 
this chapter is presented chronologically within the following 
sections: (l) curriculum evaluation and follow-up, (2 ) the
evaluation of teaching effectiveness, and (3) curriculum innovation 
and change in music teacher preparation.
One of the most important elements in the preparation of 
undergraduate music education majors is the stressing of excellence 
in teaching and learning (Housewright, 1970). An important factor 
in the evaluation of undergraduate preparation is the appraisal of 
teaching effectiveness through follow-up studies of graduates. The 
importance of follow-up studies is emphasized in the following 
statement hy Elam (1971:5).
Realizing that the ultimate in accreditation criteria 
is how well students do after leaving the preparatory 
institution, the National Council for Accreditation of 
Teacher Education recently established a standard 




CURRICULUM EVALUATION AND EOLLCW-UF
A study by Wolfe (1937) was among the first to utilize the 
opinions of graduates concerning the effectiveness of the preparation 
of music teachers. Wolfe's study analyzed the music curricula in 
selected state colleges through the opinions of their graduates.
The following areas were identified by the graduates as needing 
improvement: (l) conducting, (2) orchestration, (3) acquaintance
with music materials, and (4) practice teaching on the secondary 
level.
One of the earliest and most comprehensive studies of the 
undergraduate preparation of school music teachers was by MeEachern 
(1937). The purpose of the MeEachern study was to make a critical 
analysis of current practice in the education of school music 
teachers, and to evaluate this preparation in the following ways:
(l) to validate the criteria by a jury of outstanding college or 
university music educators, and (2) to determine the expressed 
professional needs through a survey of school music teachers in the 
field. This study was confined to the preparation of general 
school music supervisors rather than the more specialized instrumental 
music teachers and was based upon the practices of the 1932-33 
academic year.
At the time of MeEachern1s study, there was a basic 
difference between the recommended curricula for the education of 
school music teachers approved by the National Association of 
Schools of Music and one approved by the Music Educators National
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Conference. These differences in recommended curriculum standards 
influenced MeEachern to base her evaluative criteria on the 
opinions of reputable music educators and school music teachers.
According to MeEachern (1937:1-̂ 3), "Both objective and 
subjective data are necessary in securing a picture of present 
practice in the education of school music teachers." She recommended 
a curriculum for the preparation of music teachers that included 
both objective and subjective elements (MeEachern, 1937:1^3):
It, happens, however, that many elements which are 
generally agreed to be basic in the education of school 
music teachers cannot be measured objectively; such 
intangibles as musicianship, aesthetic response to music, 
teaching ability, and personality traits, which are the 
very essence of school music education, can be evaluated 
only subjectively. It follows that it is quite possible 
to set up a program for the education of school music 
teachers which is mechanically correct and yet which 
fails completely to realize ultimate values in school 
music education. Thus the letter of the law may be 
fulfilled but the spirit lacking.
Boyd (19U2 ) conducted a follow-up study of music teachers 
in Wisconsin. Teachers were requested to recommend needs, values, 
and improvements in the areas of music education. The teachers 
recommended that better preparation was needed in the following 
areas: (l) Instrumental music, (2) marching band techniques,
(3) conducting, (4) locating new music, (5) dramatics, (6) improved 
methods of obtaining correct vocal production, and (7) improvising 
at the piano. Recommendations were also made that required courses 
in counterpoint and composition be eliminated and that the number 
of required education courses be reduced for music education 
students.
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Dezort (1946) surveyed the undergraduate preparation of 
instrumental music teachers in one hundred institutions. He 
identified the following eleven hasic areas of deficiency in the 
undergraduate preparation: (l) instruction on all instruments,
(2) organization and administration of instrumental programs,
(3) conducting and rehearsal technique classes, (k) arranging for 
school groups, (5) writing instrumental accompaniments for solos 
and choirs, (6) instrument repair, (7) program development,
(8) marching hand, (9) discipline, (10) acoustics, and (ll) community 
relations.
Van Bodegraven (1946) investigated the problems involved 
in the undergraduate preparation of music teachers and reported 
many areas of weakness. According to his research, four years is 
a very short time in which to adequately prepare a music teacher. 
However, he indicated that many of the problems of undergraduate 
preparation could be solved if the colleges and universities that 
offer music education degrees would make the preparation of music 
teachers their primary function. Van Bodegraven (1946:29) 
recommended that institutions offering music education degrees 
could profit by:
1. Recognizing the importance of personality in 
teaching and doing something about personality 
training during the four-year training period.
2. Reorganizing music content courses so that 
they will serve the purpose for which they 
are intended in actual teaching situations.
3. Taking steps to see that courses in music 
education are functional courses, taught by
persons well qualified in their particular 
fields and possessing a background of 
successful experience.
An opinionaire survey of music teachers in South Carolina 
conducted by Watson (19^8), identified eleven basic weaknesses in 
their collegiate preparation for school and. community musical 
leadership. These eleven areas are as follows: (l) promotion of
new groups, (2) handling of publicity other than newspaper articles, 
(3) placement of members of performing organizations for public 
appearance, (U) security in part entrances and in reinforcing voice 
lines, (5) score and part adjustment for ensemble balance of 
choral groups, (6) learning a composition through silent score 
study, (7) analyzation of a choral composition for possible 
problem areas, (8) handling voices in groups, (9) handling problems 
concerning tonality and intonation, (10) teaching musical style, 
tone color and diction, and (ll) conducting.
Collins (1950) investigated practices in the teaching of 
"minor" wind instruments to music education majors through a 
questionnaire survey of music teachers. The teachers were asked to 
evaluate minor instrument classes from the standpoint of content, 
organization, and possible value to prospective teachers. As a 
result of the survey, Collins made the following recommendations:
1. The instruments that should be studied in such a 
course are the oboe, flute, clarinet, bassoon, saxophone, trumpet 
(cornet), horn, trombone, baritone and tuba.
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2. The course should give students basic skill in and 
knowledge of the care, maintenance, adjustment, minor repair, and 
the criteria for the selection of quality instruments.
3. The course should give the student a working knowledge 
of solo, ensemble, and class method material appropriate for each 
instrument and teaching level. The student should also be made 
aware of evaluative criteria to be used in the selection and use of 
this material.
The purpose of a study by House (1955) was to evaluate and 
redesign the music teacher preparation curriculum at Nebraska State 
Teachers College at Kearney. The teaching graduates, the current 
music staff, and students were surveyed by questionnaire. Graduates 
were asked to evaluate a list of competencies on the basis of 
usefulness for teaching music. Although none of the competencies 
was rejected, the following were considered of little importance:
(l) improvisation on the piano, (2) arranging, and (3) knowledge 
of musical style and periods. Competencies considered most 
important were those dealing with effective teaching methods and 
ethical personal relationships. According to House (1955:89)»
"It has been found that the curriculum for music teacher preparation 
rests upon the needful purposes of society and the individual, and 
the inherent nature of music."
Baird (1956) conducted a follow-up study of the graduates 
of San Jose State College. The music faculty, teaching graduates, 
and the administrators who employed them were surveyed in an
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effort to determine the effectiveness of the music curriculum in 
preparing the graduates for teaching at the secondary level. The 
graduates and administrators rated, on a five-point Likert-type 
scale, a list of general education and professional teaching 
competencies. The music faculty and the graduates rated the listed 
competencies as to their importance for teaching and the effective­
ness of the curriculum in preparing graduates to use them.
Music teaching competencies that were judged of most value 
hy teachers and graduates were: (l) selecting materials appropriate
to the performing group, (2) conducting musical groups, (3) tuning 
and adjusting any hand or orchestra instrument, (4) selecting and 
establishing tempo for musical performance, and (5) training and 
conducting vocal or instrumental groups.
Significant conclusions of Baird's (1956:289) study 
indicated that:
1. The music teaching competencies that ranked highest in 
importance were those concerned with public performance.
2. The music faculty and graduates both indicated a need 
for increased emphasis on performance skills.
3. Graduates were less critical of curriculum effectiveness 
than were the music faculty.
Humphreys (1956) surveyed the graduates of the School of 
Music, University of Illinois, for the period 19*10-1953, concerning 
their preparation by the School of Music for subsequent work in 
the area of music. Hy means of a questionnaire, Humphreys
requested that graduates supply information concerning their present 
work, opinions about their preparation at the School of Music, 
comments on guidance services at the university, and their 
suggestions for improving the preparation provided hy the School 
of Music at the University of Illinois.
As a result of a synthesis of the data collected in the 
survey, Humphreys (1956:350) made the following recommendations 
for the improvement of preparation provided hy the School of Music:
1. A functional and realistic guidance program for music 
students should he established.
2. The content of music curricula should he based upon its 
usefulness and effectiveness in the lives of music graduates.
3. Curricula emphases should he placed on the preparation 
of good music teachers, regardless of whether they plan to he public 
school teachers or private applied teachers.
4. "Professional music" should he de-emphasized, since no 
work seems to exist in this category for most graduates.
5. Programs should he established for preparation in 
church music activities.
6. More adequate learning experiences should he provided 
in the conducting of various types of musical groups.
7. Music education curricula should he modified to provide 
preparation in all areas of school music.
8. Materials and methods courses should he taught in a 
more practical and realistic manner.
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9- More emphasis should he placed on practical keyboard 
skills for all music education students.
10. Materials and methods courses in piano, voice, and 
class voice need to he developed.
In summary, Humphreys (1956:351) concluded that ". . . for 
any school of music to maintain its place in a society undergoing 
vast changes, a continium of curriculum analysis and investigation 
is essential.u
Wilson (1958) investigated the undergraduate preparation 
of elementary and secondary music teachers at The Ohio State 
University. With the help of authorities in education and music 
education, Wilson established twenty-nine criteria for the evaluation 
of music education curricula. A questionnaire based on these 
criteria was sent to graduates of the School of Music of The Ohio 
State University, faculty members of The Ohio State University whose 
courses were used in the study, and seniors who had completed 
student teaching. Respondents rated each criterion according to
(l) its importance as a teaching competency for a well-prepared 
music teacher, (2) the extent to which the competencies necessary 
for meeting the criterion were being provided at The Ohio State 
University, and (3) the areas or courses which were Judged to be 
most helpful in preparing students in the use of these competencies.
Analysis of the data indicated the following results 
(Wilson, 1958:277):
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1. Faculty members whose courses were listed in the study 
rated the subject matter being taught more favorably than did the 
graduates.
2. Elementary and secondary methods courses and student 
teaching were considered helpful more frequently than were courses 
listed in the study.
3. Most respondents indicated a need for more practice 
teaching experience and an earlier introduction to actual classroom 
teaching situations.
4. However, most respondents indicated that there should 
be no reduction in the musicianship preparation of the potential 
teachers.
A study by Worrell (1957) was concerned with the preparation 
of music teachers at the University of Kentucky. Worrell sought the 
opinions of selected graduates concerning the effectiveness of 
their preparation in music education and the importance of specific 
competencies needed for successfully teaching music in the schools.
An analysis of the data identified three basic areas of 
disagreement between the graduates' opinion and faculty opinion 
concerning degree requirements: (l) the number of credit hours
assigned to certain areas of preparation in music, (2) the relative 
importance of general areas of the preparation in music, and
(3) the relative importance of specified competencies in music 
teacher preparation.
Graduates indicated that the number of credit hours assigned 
to the areas of conducting, the psychology of learning as applied 
to music, minor piano, minor instruments, and voice were inadequate 
as preparation for their present teaching assignments. The 
graduates also stated that they felt poorly prepared in playing 
percussion instruments, using audio visual aids, arranging for 
choral ensembles, and knowing materials for percussion instruction.
In the opinion of most graduates, those competencies used 
most often in teaching should receive more emphasis in the teacher 
preparation program. Competencies in this category included 
improvising accompaniments at the piano, using the piano as a 
teaching tool, and hearing mistakes in performance. Competencies 
considered less important as preparation for teaching needs were 
performing as a soloist and composing and arranging for symphony 
orchestra.
A follow-up study of the undergraduate preparation of the 
music education graduates of Worth Texas State College was 
conducted by Turner (i960). In the investigation of the problem, 
Turner used the following three approaches: (l) determination of
the activities used in teaching music, (2) ratings by a panel of 
authorities as to the importance of the activities, and (3) an 
analysis of the opinions of eighty-one graduates who teach or 
have taught music as to the adequacy of their undergraduate 
preparation for performing these activities.
Turner's research indicated that the graduates felt that 
their preparation to teach music was adequate. However, the
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findings suggested that much less effective preparation was being 
given prospective music teachers for activities which depend upon 
competence in non-music areas.
Mathis (1963) conducted a study of music teacher preparation 
at Illinois Wesleyan University. Data for this survey were 
collected through the use of an opinionaire survey of faculty and 
graduates.
Analysis of the data indicated that both faculty and 
graduates agreed that performance skills should be more closely 
related to the needs of the school music teacher, that keyboard 
training should emphasize improvisation and transposition necessary 
for classroom use and that more stress should be given to the 
development of rehearsal techniques and conducting. Research also 
indicated that the total program of music teacher preparation 
should be reassessed in order to eliminate repetition and busy work 
in course content, and that the student teaching experience is 
unsatisfactory for numerous reasons.
Darnall (1963) investigated the effectiveness of the 
Bachelor of Music Education curriculum at Murray State College 
through a survey of the opinions of teaching graduates. The 
graduates indicated which music teaching competencies were 
considered most essential for a well trained graduate, their 
opinion of the value of such competencies, and their opinion as to 
the extent to which these competencies were developed at Murray 
State College.
Those competencies considered most important hy the 
graduates were listening skills, the applied major, conducting, 
and teaching senior high school music. The competencies graduates 
considered to he least in importance for their present teaching 
needs were composition, the applied minor, and music literature.
The graduates indicated a lack of adequate preparation in areas of 
the care and repair of instruments, the production of public 
performances, the evaluation and selection of music education 
materials, teaching elementary school music, organization and 
teaching of beginning instrumental classes, and in functional piano 
facility.
Sims (196*0 utilized personal interviews to solicit the 
opinions of instrumental music teachers in selected high schools 
in Oklahoma concerning the adequacy of their preparation as music 
teachers. In order to assure uniformity of questions, a checklist 
wets designed to provide information concerning the teacher, the 
teaching situation, general duties of the teacher, and specific 
duties relating to the teaching of instrumental music. Implications 
resulting from this study were directed toward teacher education 
Institutions offering professioneil preparation in instrumental 
music education. Sims recommended that faculty members of 
instrumental music education departments visit graduates that are 
teaching in public schools in the immediate area of the colleges, 
that clinics, workshops, and in-service programs for high school 
instrumental teachers be provided by the colleges, and that in the
preparation of music teachers, colleges should place more emphasis 
on functional piano. One of Sims’ strongest recommendations 
concerned the preparation of instrumental music teachers in the 
teaching of strings. According to Sims’ (196^:1036) recommendation, 
"Every instrumental music teacher should "be a competent string 
teacher, for in the small school the success of the string program 
depends upon the hand director,"
Andersen (196if) investigated and evaluated the college 
music preparation of secondary school music teachers in Utah and 
Eastern Idaho. The purpose of Andersen's study was to (l) survey 
the nature and amount of music preparation required of and 
received hy secondary school music teachers, (2) compare and 
evaluate the results of this survey, and to (3) direct the 
implications of the study toward colleges and universities in Utah 
and Eastern Idaho offering preparation in music education.
Some of the more important recommendations resulting from 
this study were as follows (Andersen, I96U11767):
1. Practices in teacher preparation should he 
continuously appraised and evaluated in
order to keep programs attuned to current needs 
and changing philosophies of education.
2. Teacher education institutions should assure 
every prospective teacher of music a balanced 
program of general culture, basic music, musical 
performance, and professional education.
3. Applied music should he held more in balance 
with other aspects of music education: however, 
each prospective music teacher should he able 
to perform excellently in voice/or on an 
instrument and in addition, acquire the 
knowledge and ability necessary to teach all 
instruments of the band or orchestra.
i+. Student teaching should begin with a better 
established background of music observation 
and participation, with assignments being made 
well in advance of actual student teaching.
It should be an intelligently coordinated 
program of clinical experiences functionally 
oriented toward music and non-music courses 
likely to be taught by the student after 
graduation.
Lee (1966) used a questionnaire survey to obtain data from 
twenty-four teacher preparation institutions selected by the 
National Association of Schools of Music as having made significant 
changes in their undergraduate music education curricula during the 
years 1955-1965. The purpose of Lee's study was to evaluate the 
undergraduate music education curriculum of teacher-training 
institutions by investigating the aspects of (l) accreditation,
(2) present curriculum, (3) catalog listing of courses of study, 
and (4) curriculum innovation.
Lee's findings revealed the need for a much closer relation 
ship between course content and the future teaching needs of music 
students. Approximately ninety-five percent of the respondents 
expressed the opinion that criteria relating to the correlation of 
music methods classes and student teaching experience should be 
given the ratings of the highest degree of importance.
Lee's study of selected college and university catalogues 
indicated relative few changes during the ten year period 1955-1965 
except in the area of music education method courses, where there 
has been a significant trend toward expansion. However, whereas 
over half of the institutions surveyed have added classes in
elementary, instrumental, and music education, very few courses 
have "been eliminated from the curriculum.
Some of Lee’s (1966:22A) more significant recommendations 
were: (l) greater effort should he made to insure the members of
music education faculties have had experience teaching in the 
public schools, (2) there be a closer correlation between methods 
classes, observation and student teaching experiences, and
(3) expansion of observation and student teaching experiences at 
all levels. He also recommended that the purpose and procedures 
of the general music class be emphasized and that the junior high 
school be viewed as a separate problem in music education.
Aebischer (1967) conducted a status study concerning 
curriculum and counseling at the University of Oregon, School of 
Music. Graduates of the years 19*4-7 3 1957> 19^2, and 1967 were 
surveyed concerning their opinions as to the quantity and quality 
of the curriculum and counseling at the School of Music. Except 
for the year 1967, data were obtained by a questionnaire survey. 
Information was requested as to the kinds of jobs held by the 
graduates, degrees and additional graduate study, salaries, 
vocational goals, and avocational activities.
Aebischer's findings revealed that fifty-eight percent of 
the graduates were presently working in music or music related 
activities, and that most of these were involved in some type of 
teaching. The most frequent suggestions by the graduate for 
improving the preparation at the School of Music concerned the
need for more vocational counseling, more instruction in vocal and 
instrumental methods and fewer education courses.
Major recommendations evolving from Aebischer's study 
concerned the placing of more emphasis on vocational counseling, 
especially for women, and increasing the practicality of core 
courses. Since approximately seventy-five percent of the graduates 
majored in music education, it was recommended that more time should 
be spent by both students and faculty in discovering and developing 
solutions for current problems in music education through direct 
participation in elementary and secondary school situations.
A study by Carubba (1968) investigated and evaluated the 
undergraduate preparation of music teachers in the state of 
Mississippi. From the literature in music education and from the 
"Standards for the Evaluation of the College Curriculum for the 
Training of the School Music Teacher," Carubba developed a checklist 
type questionnaire of music teaching competencies. The checklist 
was sent to music teachers in Mississippi, a panel of twenty 
randomly-selected and nationally recognized music educators, and 
the department heads of the four-year colleges and universities in 
Mississippi.
An analysis of the data revealed that even though most of 
the public school teachers indicated that their primary interest 
was in music education, most of them did not possess a strong 
philosophic belief in music education. The findings also revealed 
that even though the colleges and universities in Mississippi were
complying with, the recommended guidelines of recognized national 
associations, most teachers indicated a deficiency in their 
undergraduate preparation.
Alton Franklin (1968) examined the relationship of teaching 
responsibility to prior collegiate preparation of k&3 secondary 
school music teachers in the state of South Carolina. Data for the 
study were obtained by means of a questionnaire survey. One of 
Franklin's (1968:30) most significant findings is as follows:
It appears also that music teacher preparation 
does not adequately provide training for certain duties 
that a secondary school music teacher in South Carolina 
is very likely to have assigned to him. Most 
conspicuous of these is the dual responsibilities of 
conducting both the choral and instrumental programs in 
their schools that one-third of the secondary school 
music teachers bear.
Franklin recommended that a major in instrumental music 
education should be abolished and that it should be replaced by a 
major in either elementary or secondary music education. Degree 
programs of this type, especially on the secondary level, would 
allow for some specialization but would prepare the music education 
student to teach all the music courses in his school. He further 
recommended that summer workshops, week-end demonstrations, and 
similar opportunities be provided for music teachers and that more 
opportunities for graduate study be made available by colleges and 
universities in the state.
A study by Bob L. Franklin (1968) evaluated the Bachelor of 
Music Education choral curriculum at Florida State University. 
Franklin obtained his data by means of a questionnaire survey of ai 1
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traceable graduates of the years i960 through 1966 who had at least 
one year of teaching experience. The effectiveness of the curriculum 
was examined in the following four categories: (l) basic music,
(2) musical performance, (3) professional music education, and 
(1+) general background.
In each of three basic categories a majority of the 
graduates indicated that they were satisfied with their undergraduate 
preparation. However, the following areas of weaknesses were 
identified: (l) percussion skills, (2) arranging and composing
instrumental music, (3) knowledge of effective seating plans for 
band and orchestra, (1+) literature for high school male choral 
groups, (5) selection of quality instruments, (6) understanding 
concepts and use of tests and measurements, and (7) the bookkeeping 
aspects of music teaching.
Two of Franklin's most significant recommendations 
concerned student teaching and music education methods courses. He 
recommended that the student teaching experience be extended and 
offered before the senior year and that music education methods 
courses be offered both before the senior year and after student 
teaching.
A follow-up study by Fisher (1969) examined the preparation 
of the music education graduates of Oklahoma State University.
Fisher obtained data for his survey by submitting a questionnaire- 
checklist of music teaching competencies to the graduates of the 
years 19^8-1967 and to the current music faculty at Oklahoma State
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University. Respondents indicated their opinion as to what music 
teaching skills and competencies were important and the adequacy 
of preparation in the use of these skills and competencies at 
Oklahoma State University.
Fisher's analysis of the data revealed that:
1. Course offerings in music teacher preparation should 
relate more closely to the needs of elementary and secondary 
teachers.
2. Present keyboard training does not adequately prepare 
music teachers in the skill of accompanying and improvisation.
3. More adequate learning experiences should he provided 
in the areas of rehearsal and conducting techniques.
h. Move adequate learning experiences in the use of audio­
visual equipment should be provided.
5. A course in the organization and development of the 
stage band be offered.
6. An intensive study should be made of the student teaching 
program in order to make it a more viable part of the total music 
teacher preparation program.
A follow-up study by Finley (1969) of elementary and 
secondary school music teachers prepared at Jacksonville State 
University revealed a lack of effective training in many competency 
areas. Finley’s investigation included an analysis of graduates' 
opinions, college grades, effectiveness on the job, and pre-college 
experience. His analysis revealed not only a lack of effective
training in many competency areas but also indicated that the course 
content of the music education curriculum was inadequate in 
preparing music students for teaching needs. In order to improve 
the music teacher training programs at Jacksonville State University, 
Finley (1969:2955A) recommended (l) that the effectiveness of 
instructional procedures in certain courses he ascertained, (2) that 
some of the present courses be re-evaluated and possibly restructured,
(3) that current courses be reinforced by the addition of new 
subject matter, and (If) that certain new courses be added to the 
curriculum.
A study by Duvall (1971) investigated the required duties 
of first-year instrumental music teachers in the state of Colorado 
and the degree of undergraduate preparation in those duties the 
teachers had received at Colorado institutions of higher learning. 
Duvall's findings indicated that for the majority of first-year 
instrumental music teachers their undergraduate preparation had 
been inadequate. As a result of his investigation, Duvall 
recommended an educational program for prospective music teachers 
that would place more emphasis upon the practical experiences of 
working with students in public school music programs. According 
to Duvall (1971:^198a ):
The music education part of this program should 
include specific courses pertaining to the teaching of 
the Individual instruments in the woodwinds, brass, 
percussion, and string families; responsibilities of 
counseling students; the responsibilities of becoming 
a professional music educator in today's society; 
and those items which are directly related to the 
teacher being able to function effectively in the 
public school classroom.
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A study by Bates (1971) examined and evaluated the preparation 
of public school instrumental music teachers in the state of 
Louisiana. Bates' evaluation was based on the opinions of public 
school instrumental music teachers and the curriculum requirements 
of Louisiana colleges and universities, the "Louisiana Standards for 
the Certification of Public School Personnel," and the "Standards 
for the Evaluation of College Curriculum for the Training of the 
School Music Teacher."
According to Bates, a majority of the respondents indicated 
general satisfaction with their collegiate preparation. However, 
the respondents indicated that they felt less than adequately prepared 
in the areas of knowledge of band literature, band arranging, composi­
tion, marching band, group management, and instrument repair.
Bates' (1971:^72A) recommendations for improving the 
preparation of instrumental music teachers in Louisiana included 
". . . shifting the emphasis from theoretical instruction to material 
of a more practical nature, and more coordination between the public 
music educator and the colleges that train them." Other specific 
recommendations included the addition of required courses in 
instrument repair and band organization and administration and that 
all college and university music education faculty members be 
required to have public school teaching experience.
Baggett (197*0 surveyed the status of instrumental music 
education in the secondary schools of the state of Arkansas during 
the school year 1969-1970. One aspect of this study pertinent to
the present study is that part concerned with the academic education 
and teaching experience of the instrumental music teachers. In his 
study, Baggett found that although the instrumental music teachers 
in the secondary schools of Arkansas were academically prepared in 
the chosen field, improvement was needed in several areas. Baggett' 
recommendations for improvement included the need for competency- 
based instrumental music curricula, comprehensive secondary level 
general music programs, and additional study of teacher education 
programs.
The purpose of a study by Koehler (1975) was to present a 
survey and evaluation of selected criteria of accomplishments of 
the University of Oregon, School of Music. Koehler obtained data 
for his study by the use of two instruments, a questionnaire and 
and interview checklist. The sample population consisted of the 
following groups: (l) the graduates of the School of Music from
1961+ to 1973 > and (2) present and available faculty members of 
the School of Music who had teaching assignments during the 
academic year 1973 and 197**-.
Koehler's analysis of the findings indicated a high degree 
of correlation between graduate and faculty responses. However, 
the study revealed two basic areas of disagreement. First, the 
facility consistently rated instruction in theory and musicianship 
as "below average" whereas, the graduates rated these areas as 
being "average." Second, the students indicated that they did not 
have enough time to take courses outside of the School of Music 
because of the many required courses and the necessity of practicing
however, the faculty members felt that the lack of interest on the 
part of the students in other subject areas was the main source of 
concern.
Major recommendations resulting for Koehler's (l975:508lA) 
study were listed as follows:
1. A recurrent program of instructional evaluation 
including information from faculty, students 
presently.in school, and graduates should be 
initiated.
2. A concerted effort should be undertaken to 
renovate or replace existing School of Music 
facilities.
3* The School of Music must resume frequent 
communication on a regular basis with its 
community.
b. Consideration should be given to reviewing and 
revitalizing the advising, supervising, and 
counseling by the School of Music.
A study by Meurer (1975) investigated and evaluated music 
teacher education at Indiana State University through an analysis 
of the opinions of graduates and the graduates' employers. Meurer's 
study sought to answer questions concerning (l) the graduates' 
opinions of selected music teaching competencies, (2) the graduates' 
opinions of his college preparation, (3) the employers' opinions 
concerning the teaching competencies needed by the graduates, and
(4) the employers' opinion concerning music teacher preparation at 
Indiana State University. Data were obtained for the study by 
means of a questionnaire survey of music graduates of the years 
1968-1972 who had completed one year of teaching, their principals, 
and supervisors.
Meurer found that although competencies for teaching were 
generally rated higher in importance than the effectiveness of 
preparation, there were several areas in which importance and 
effectiveness were identical. However, Meurer also found several 
areas that were rated as very significant for teaching purposes 
"but there was little evidence of their preparation in any of the 
degree programs.
Other significant findings and conclusions were listed as 
follows (Meurer, 1975:5895*):
1. Graduates are receiving very effective college 
preparation in performance skills on their 
major instrument. However, few opportunities 
exist for solo or ensemble performances by 
teachers in the schools.
2. More expertise is needed by the graduates in 
facilitating successful human relations with 
their students, administrators, and fellow 
teachers.
3. Since eighty percent of the ISU graduates are 
teaching all or some elementary general music 
classes, more adequate collegiate preparation 
is needed for effective teaching in this area.
1+. Graduates have not received effective
preparation in facilitating music experience 
in the "open concept" school, although 
competencies in this area were rated "very 
important."
5. Graduates of the new Area Major in Instrumental/ 
General Music received the highest mean 
composite scores of the five music education 
curricula. Graduates of this curricula appear 
to be more effectively prepared for their 
ultimate work in music education.
Wolf (197*0 conducted an appraisal of undergraduate degree 
programs in music education at Northern Arizona University.
Information for the study was obtained by a questionnaire which 
was submitted to the graduates of the years I96I+-I973. Data were 
classified in the following three basic categories: (1) post­
graduate occupational experience, (2) four-year curriculum 
requirements in music and student teaching, and (3) personal 
qualities and competencies for music educators.
Based upon the findings and conclusions of his study,
Wolf (197*+: 210) recommended that the quality of instruction and the 
number of classes offered in music education materials and methods 
be increased, that there be an increased stress on the ability to 
express a philosophy of music education, and that increased 
guidance be placed upon supervision and evaluation of performance 
of others. Wolf (197^:211) continued his recommendations by 
stating that "Student teaching experience should include more time 
and depth in actual classroom observations and participations, and 
the student teaching experience should anticipate the actual 
teaching situation to a high degree,"
Wolf's (197^:211) recommendations for future research 
included (l) continued close contact with the music graduates of 
the university, (2) giving graduates the opportunity to express 
opinions concerning curriculum areas not specifically covered in 
his survey or included in any present degree program, and (3) a 
program of self-study whereby the faculty of the university examines 
teaching methods and techniques and the course content required by 
the current curriculum.
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STUDIES CONCERNING THE EVALUATION OF 
TEACHING EFFECTIVENESS
Numerous studies are concerned with predicting and 
measuring teaching effectiveness, however, relatively few studies 
are concerned with the evaluation of teaching effectiveness in 
music. The studies reviewed in this section are those most related 
to the evaluation of teaching effectiveness in instrumental music.
In an attempt to identify the various factors that 
contribute to success in teaching music in the public schools,
Picerno (1956) studied the personal characteristics of fifty-nine 
successful music teachers. The aspect of Picerno's findings most 
pertinent to the present study is that section concerned with 
teaching success as determined by a selected and reliable jury.
Picerno's findings indicated that no significant relationship 
existed between judges' ratings of teaching success and factors 
such as the number of years of teaching experience, scores on the 
Minnesota Teacher Attitude Inventory, and the number of years of 
college training. However, the findings revealed that most of the 
factors associated with superior teaching are related to human 
relationships. "From this it would seem," Picerno (1956:75) said,
"that a person striving to be a successful teacher should develop 
those characteristics that foster better human understanding.1
Benner (196U) studied lhl music education graduates of Hie 
Ohio State University to determine the relationship between 
in-service ratings of music teaching success and measures of
pre-service success in selected areas of the undergraduate music 
education curriculum. The ratings of music supervisors, principals, 
and superintendents were accepted as valid measures of in-service 
teaching success. All undergraduate music, music education, and 
professional education courses were included in the pre-service 
area. Grade point averages and the percentile rank on The Ohio 
State University Psychological Test were used as measures of pre­
service success.
Two pre-service measures, student teaching and professional 
education, correlated significantly at the .01 level of confidence 
with the criterion for teaching effectiveness. Another pre-service 
measure, music education methods, correlated significantly at the 
.05 level of confidence with the rating of teaching success. 
Significant findings of Benner's study indicated that the quality 
of work in professional education, music education, and student 
teaching is related to teaching effectiveness as measured by 
principals', superintendents', and music supervisors' Judgments.
In a study by Lutz (196U), 103 Kentucky instrumental music 
teachers were investigated to determine the relationship between 
personality characteristics and experimental backgrounds to 
teaching success. Iiutz obtained data concerning the subjects' 
background and experience by having each one complete a 
questionnaire and the Group Form of the Minnesota Multiphasic 
Personality Inventory.
The aspect of Lutz's study that has special significance 
for the present study is that part concerning teaching effectiveness
as measured, by judgments of administrators, fellow teachers, and 
students. Opinion as to teaching effectiveness was obtained by a 
Idkert-type rating form designed by Lutz.
As a result of the analysis of data, Lutz (1964:3781) 
offered the following conclusions:
1. In the area of professional behaviors, 
successful high school instrumental music 
teachers were rated highest by their fellow 
teachers and lowest by their students.
2. Fellow teachers and administrators agreed 
more often in their opinions of both 
successful and unsuccessful music teachers 
than did students and administrators or 
students and fellow teachers.
3. Successful high school instrumental music 
teachers: . . . .  c. were, as a group, 
somewhat younger than unsuccessful teachers.
d. had studied courses more closely 
associated with music, music education and 
education than had unsuccessful teachers.
e. had experienced more private study on 
their major musical instrument than had 
unsuccessful teachers, f. were more 
satisfied with music education as a 
profession than were unsuccessful teachers.
Lutz's conclusions also indicated that successful teachers 
were more people-oriented and self-confident, both personally and 
professionally, than unsuccessful teachers, and that differences in 
personality characteristics between the two types were in degree 
rather than direction.
One of the most significant studies relating to the 
evaluation of music teaching effectiveness is Borkowski's (1967) 
study concerning the effect of quality of work in undergraduate 
courses on success in teaching instrumental music. Subjects for
the study were fifty-three graduates of the four largest schools of 
music in West Virginia who had completed at least three years of 
teaching in their present position.
Borkowski obtained two types of data for use in his study. 
First, data were obtained concerning the undergraduate experience 
of each subject, including grades in selected courses and a self- 
rating evaluation concerning the subjects performance level on his 
major instrument. Second, Borkowski obtained data concerning 
teaching effectiveness by classifying thirty-one teaching 
effectiveness factors into the following four categories:
(1) judgments by experts (the chairman of the music department from 
which the subject received his degree, the superintendent in the 
county where the subject was teaching, and the experimenter),
(2) pupil performance factors, (3) pupil knowledge of music, and
(4) band performance factors.
The phase of Borkowski's study most relevant to present 
investigation is that concerned with the judgment of teaching 
effectiveness by experts, Borkowski (1967:27) said that "The most 
frequently used single measure of teaching effectiveness is 
judgment ratings by administrators.1
Statistical results of this study consisted of simple and 
partial correlations and the levels of significance relating to 
those coefficients between measures of the subjects background and 
teaching effectiveness factors. The major conclusions of Borkowski' 
(1967:1^5) study are listed as follows:
1. Quality of undergraduate course work is not 
related to pupil achievements or band 
performances.
2. Quality of undergraduate course work is related 
to experts' judgments of teaching effectiveness,
3. Judgments by experts are not based solely on 
student achievements and band performances.
4. Factors, other than those measured in this 
study, have an influence on teaching 
effectiveness.
Krueger (1975) investigated the relationships between 
personality and music teaching success. Data for his study were 
obtained from 209 music educators in sixteen states and Puerto Rico 
and from seventy-three music student teachers. Krueger's study is 
most closely related to the current study in that area in which he 
investigated the relationships among teacher accountability 
criteria used to define success in music teaching. The criteria 
most relevant to the present investigation included (l) teacher 
ratings by pupils, (2) teacher ratings by principals, (3) teacher 
ratings by supervisors, (4) teacher ratings by peers, and (5) teacher 
self-ratings.
Significant findings by Krueger (l975:50l8A) indicated 
that "interpersonal relationships seemed to be important to 
differentiating among music educator success groups." Krueger's 
rating criterion revealed that the successful music educator is 
more traditional, serious and accommodating, less experimenting 
and more attached to the home, whereas, the gain criterion indicated, 
in part, that the successful music educator is anxious, creative, 
imaginative, and extroverted.
The purpose of this section was to present a review of 
those studies related to the evaluation of music teaching 
effectiveness, however, it seemed appropriate to cite several 
reference sources that contain compilations of research concerned 
with teaching effectiveness in general. Three of the most scholarly 
and comprehensive analyses of the literature are the research 
volumes edited by Gage (1963)3 Ebel (1969)3 and Travers (1973)*
In summary, research indicated that although teaching 
success in music is influenced by the teacher's personal 
characteristics and the ability to form positive interpersonal 
relationships, that "... the measure of teaching success is 
usually based upon value judgments exercised by pupils, trained 
observers, or by administrators and supervisors" (Borkowski, 
1967:27). Borkowski (1967:27) further reinforced this position 
when he concluded that:
There seems to exist in the literature of teaching 
success the consensus that judgment ratings are valid 
and reliable measures of teaching success. On this 
basis a teacher Is successful to the extent that he is 
perceived to be successful by those who officially 
exercise the judgments.
STUDIES INFLUENCING CURRICULUM INNOVATION AND CHANGE
The purpose of this section Is to present a review of those 
studies relating to change and innovation in music education. The 
examination and evaluation of teacher education programs is an 
established procedure in American education. However, a major
problem confronting the music education profession is that of 
overcoming the obstacles that prevent significant curriculum 
revision and the incorporation of meaningful innovative practices 
into programs of teacher education (Housewright, 1970).
The Contemporary Music Project (CMP), a 1958 project of the 
Ford Foundation Program in Humanities and Arts, was one of the first 
programs to have a significant influence on music education and 
the preparation of music teachers. Through a series of seminars 
and workshops, the Contemporary Music Project attempted to help 
school music teachers acquire broader knowledge and the necessary 
skills to deal with contemporary music.
In 1963, through a grant from the Ford Foundation to the 
Music Educators National Conference, The Contemporary Music Project 
was expanded into a six-year program known as Contemporary Music 
in the School. The project was divided into two parts. The first, 
a continuation of the Young Composers' Project, was a program in 
which young composers were placed in selected secondary schools to 
compose for the school's band, orchestra, and chorus. The second 
was a comprehensive program of contemporary music for younger 
children which included (l) conducting seminars and workshops in 
the schools involving famous composers, young conposers, and music 
educators, (2) encouraging creativity in music, and (3) the making 
of contemporary music an everyday part of the lives of children.
The identification of talent and the evaluation of school music 
programs were also included in this phase of the program (Music 
Educators Journal, 1968:^3).
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Additional developments that evolved under the auspices of 
the Contemporary Music Project which have had a hearing on the music 
education curriculum and the preparation of music teachers were the 
Seminar on Comprehensive Musicianship, held at Northwestern 
University, in April 1965) and the Institutes for Music in 
Contemporary Education (IMCE) project. The IMCE project, a two 
year program involving some thirty universities and sixty-six 
public schools, was begun in the fall of 1966 (Music Educators 
Journal, 1968:63).
"Comprehensive Musicianship," as defined by Willoughby 
(1970:296*fA), "is a process of learning that provides a 
revitalization, not only of undergraduate Theory courses, but of 
courses at every level of education for which teachers who are 
committed to the implementation of this process have responsibility." 
The results of the 1965 Seminar on Comprehensive Musicianship were 
summarized into a series of descriptive statements by Beglarian 
(1967:11^), two of which are as follows:
(a) The content and orientation of musicianship 
training should serve all music degree 
students regardless of their eventual 
specialization.
(f) The relevance of musicianship training to 
professional studies should be made clear 
to the student. The clarity of purpose 
may be achieved if musicianship training 
is based on the student's own musical 
development and expressed needs.
The basic purpose of the IMCE project was the development
and evaluation of new concepts and techniques, at the undergraduate
level, concerned with those aspects of the music learning processes 
known as musicianship (Beglarian, 1967). Willoughby (1970:2964a) 
examined the results of the IMCE project and concluded "... that 
the comprehensively trained student is more verbal, more highly 
motivated, and has a wider perspective of music earlier in his 
training, . . . "  than students prepared by the more traditional 
methods. His study also Indicated that the successful Comprehensive 
Musicianship teacher was characterized by a ", . . high level of 
commitment to (l) the welfare of the students; (2) continually 
revitalized, creative teaching; (3) a persistent search for 
diversity of knowledge; and (k) music as a living art" (Wilioughby, 
1970:296^A). However, his conclusions indicated that even though 
the effectiveness of Comprehensive Musicianship for both teachers 
and students has been demonstrated, it is improbable that a 
comprehensive approach to the teaching and learning of music will 
ever become standard practice.
The significance of the Contemporary Music Project is 
further emphasized by the fact the CMP representatives were 
invited by the Music Educators national Commission on Teacher 
Education to participate in their various task groups. The 
influence of the CMP on the objectives developed by the Commission 
for undergraduate preparation of music teachers is reflected in the 
following excert from the Commission's "Final Report" (Music 
Educators Journal. 1973:̂ (4): "The Commission recommends that a
four-year sequential program in comprehensive musicianship become 
the basis for training all undergraduate musicians. ..."
In June 1963 > the United. States Office of Education 
sponsored a two-week conference of musicians and teachers at Yale 
University. The conference, known as the Yale Seminar, "... 
was a remarkable meeting of representatives of every aspect of 
American musical life and activity who come together with the aim 
of evaluating and re-evaluating American musical education in the 
primary and secondary grades" (Turner, 1965:1).
The Yale Seminar influenced the elementary and secondary 
music curriculum in two major ways with the implications eventually 
influencing the preparation of music teachers. First, the conference 
called attention to the need for curriculum revision in music In 
the public school such as had been developing in the areas of math 
and science. Second, it raised questions for music educators 
concerning (l) the relating of school music experience to music 
experiences outside the classroom, (2) jazz in the curriculum,
(3) proliferation of new programs, (4) relating music performance 
to music listening, and (5) broadening the experiences of high 
school instrumentalist.
Implication for music education resulting from the Yale 
Seminar were (l) the development of curricular materials (especially 
a new music series for public schools), (2) the use of the inductive 
methods in the teaching of music, (3) emphasizing creativity in 
music by having children improvise and write music themselves, 
and (k) encouraging the involvement of professional musicians in 
school activities as performers and teachers (Turner, 1965).
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The Tanglewood Symposium, from which evolved some of the 
most significant implications and recommendations for the improvement 
of music education, was held in the summer of 1967 under the sponsor­
ship of the Music Educators National Conference in cooperation with 
the Berkshire Music Center, The Theodore Presser Foundation, and 
Boston University.
Participants in the Symposium were musicians, sociologists, 
scientists, labor leaders, educators, representatives of 
corporations, foundation, communication, and government which 
gathered to consider major issues related to the theme of "Music in 
American Society." The director of Symposium, Robert A. Choate 
(l968:iii), stated the purposes of the project as follows:
The Symposium sought to reappraise and evaluate 
basic assumptions about music in "educative" forces 
and institutions of our communities— the home, school, 
peer cultures, professional organizations, church, 
community groups, and communications media— to develop 
greater concern and awareness of the problems and 
potentials of music activities in our entire culture 
and to explore means of greater cooperation in 
becoming more effective as we seek new professional 
dimensions.
As a result of the Symposium and upon the recommendation of 
a "post-session” committee, implications of the conference for 
music education were issued in the form of a "Tanglewood 
Declaration." Some of the more significant recommendations 
directed toward the revision of the music education curriculum were
(Choate, 1968:139):
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(2) Music of all periods, styles, forms, and 
cultures belongs in the curriculum. The 
musical repertory should be expanded to 
involve music of our time in its rich variety, 
including currently popular teenage music and 
avant-garde music, American folk music, and 
the music of other cultures.
(8) Programs of teachers education must be 
expanded and improved to provide music 
teachers who are especially equipped to teach 
high school courses in the history and 
literature of music, courses in the humanities 
and related arts, as well as teachers equipped 
to work with the very young, with adults, with 
the disadvantaged, and with the emotionally 
disturbed.
One of the most significant responses to the Tanglewood 
Declaration and the need for curriculum revision in the undergraduate 
preparation of music teachers was the creation on the part of the 
Music Educators National Conference of a national Commission on 
Teacher Education. The seven-member Commission, appointed in 
September, 1968 by the then president of the MMC Wiley L.
Housewright (l970:35)j was charged with the following responsibilities:
1. Identifying pressing needs in the pre-service 
and in-service education of music teachers.
2. Developing precise recommendations for the 
preparation of music educators in cooperation 
with the MENC's Contemporary Music Project, 
the National Association of Schools of Music, 
the American Association of.Colleges for 
Teacher Education, and other involved 
organizations.
3. Identifying innovative and explary programs 
in teacher education that may serve as 
models for change.
1+. Proposing necessary revisions in advanced 
programs of music education.
r
5. Suggesting ways in which in-service programs can 
best move present members of the profession to 
involve themselves in the expanding role of 
music education called for in the Tanglewood 
Declaration.
In 1970, the Commission on Teacher Education presented its 
Interim Report on Teacher Education in Music. Andrews (1970:^8) 
stated that the Commission was "... making an attempt to induce 
constructive change in programs of music education at the teacher 
preparatory level" and that their recommendations "... will, 
hopefully, serve as the impetus for revision of music curricula in 
colleges and universities throughout the United States."
Foolos (1969) utilized a questionnaire to survey state- 
supported universities to determine the influences that affect 
the music curriculum. In his questionnaire, Poolos divided the 
areas of influence into the categories of local, state, regional, 
national, and general.
His research indicated that two state influences, that of 
teacher certification and state departments of education, and five 
national influences (lj catalogs of other universities, (2) curriculum 
studies, (3) correspondence with other colleges, (if) published and 
unpublished studies, and (5) National Council for Accreditation of 
Teacher Education) strongly influenced music curriculum decisions. 
However, the strongest influences were the university and the 
department of music, with the influence of the music faculty being 
the strongest.
Poolos cited the need for additional research concerning 
influences that affect the music curriculum. His suggested research
53
most pertinent to the present study concerned the need for "research 
of undergraduate music education degrees in teacher-training 
institutions for the purpose of determining the rationale of 
courses and requirements included in each music education degree" 
(Poolos, 1969:2295A).
State accreditation requirements for colleges and 
universities that prepare music teachers was the subject of a 
study "by Raessler (1970). Raessler analyzed and classified 
accreditation requirements concerning the curriculum and professional 
laboratory experiences in thirty-four states. Information for the 
study was obtained by means of a questionnaire survey.
His analysis of the data revealed that although there is 
considerable variation in the type of accreditation in music 
education, most states accredit specific music education curricula 
within the institution of higher learning and rely on their state 
departments of education to carry out this accreditation. "It is 
apparent," according to Raessler (1970:233)* "that state requirements 
play a large part in influencing college and university music 
curricula throughout the nation."
The study also revealed that approximately one-half of the 
states surveyed indicated that music teachers were automatically 
certified upon graduation from an accredited institution of higher 
learning, and that in the other states surveyed music teacher 
certification was obtained through the state board of education. 
Raessler*s (1970:233) study revealed an interesting fact in that 
although in the majority of states music teachers were certified
to teach "both vocal and instrumental music, from kindergarten 
through grade twelve, only 20 percent of the states required 
student teaching experience in both areas.
The purpose of a study by Jones (1973) was to identify 
changes and the direction of the changes in values in music 
education during the years 1950 to 1970 as indicated by written 
value statements presented in the Music Educators Journal. Values 
were identified in eighteen categories under the following four 
general classifications: (1) Social Values, (2) Psychological
Values, (3) Aesthetic Values, and (If) Futuristic Values.
Jones' findings revealed a multi-directional change in music 
education values during the years investigated. Change was noted 
in eleven of the eighteen value categories, with two categories, 
aesthetic experience and creativity showing an overall increase 
in emphasis. His conclusions indicated "... that, barring some 
event of significant influence, the above trends will continue to 
operate" (Jones, 197^:1313A). However, Jones noted that values 
in music education are occasionally influenced by events of 
significance, as evidenced by the radical changes brought about 
by the 1957 launching of Sputnik and the 19&2 national convention 
of the Music Educators National Conference.
Ricks (1975) studied 130 colleges and universities 
affiliated with the National Association of Schools of Music which 
indicated that innovations in undergraduate music education 
curricula had been introduced during the years 1968 through 1973* 
Information for the study was obtained by means of a questionnaire
survey with the data categorized into the areas of (l) courses,
(2) admission policies, (3) proficiencies, (k) laboratory 
experiences, (5) instructional methodology, and (6) others.
Ricks' findings indicated that of the 297 reported 
innovations those cited most frequently were in the categories of 
courses, laboratory experiences, and instructional methodology. 
Innovations in admissions policies and proficiencies were reported 
less frequently, with the category "others" being least in 
frequency.
In a study by Rajman (1975)? which appears to be a closely 
related study to the investigation of this project, a hierarachy 
of competency-based objectives for student teachers, in music 
education was developed by means of the Delphi survey research 
technique. The purpose of the study, according to Raiman 
(1975:7101A.) was ". . . to identify and classify, in a hierarchy 
of competencies, objectives of student teaching in music that 
should have been achieved at the completion of student teaching." 
For the purpose of the present research, Raiman*s final hierarchy 
of objectives was transcribed into a series of specific teaching 
competencies in instrumental music which then were incorporated 
into the third section of the survey questionnaire.
Raiman* s (1975:7101A) study revealed that there is an 
apparent agreement among experts in music education and student 
teaching concerning the importance of selected competencies and 
objectives deemed necessary for a well-prepared instrumental music 
education graduate. However, his research indicated a difference
in philosophy among music educators as to what should he taught in 
the schools and also, that few seemed concerned with the problems 
of music education in the inner-city schools.
Another event of particular significance to the present 
study was the presentation by the Ohio Music Education Association's 
Higher Education Committee in October, 197*+» of a proposed revision 
of Ohio certification standards for the preparation of music 
teachers. The proposal, "Qualities and Competencies of Music 
Educators," was published in the February, 1975» issue of Triad 
(official publication of the OMEA) and is related to the present 
investigation in two ways. First, the proposal reflects the need 
for curriculum innovation and change in teacher preparation programs 
in general, and the necessity for a new approach in the development 
of music education programs in colleges and universities in particular. 
Second, the proposed qualities-competencies statement is based in 
part on the accreditation standards of the NASM and NCATE, and on 
the recommendations prepared by the MENC Commission on Teacher 
Education, criteria which formed the basis for section two of the 
questionnaire used in the present study. An indication of the 
importance that the proposal places on the development of music 
teacher competencies is illustrated by the following statement 
(Triad, 1975:17):
The development of music teacher competencies 
should result from the total program of the teacher 
training institution. The demonstration of competence, 
rather than the passing of a course, should be the 
deciding factor in certification. This means that 
proficiency in applying music and pedagogical skills
and understandings to the teaching process need to 
he identified and assessed. Procedures for admission 
to and retention in the program should he enforced, 
and an adequate means of final assessment of teaching 
skills and professional competence should he developed 
and implemented.
In conclusion, it is observed that the proposed revision of 
certification standards for the preparation of Ohio music teachers 
is evidence of the beginning of a response to the current NASM 
Standards for Undergraduate Degrees of Music cited in Chapter 1 of 
this study. Robert Glidden (Triad, 1975:6), executive secretary of 
the NASM, in an address at the Ohio Conference on Teacher Education 
in Music, stated that the revised NASM Standards consisted of 
" . . . a set of statements about what should take place in music 
teacher education— and reflected the best thinking of literally 
hundreds of people from all levels of music teaching."
In his concluding remarks to the conference, Glidden 
(Triad, 1975:10) stated in part that:
I believe the responsibility for teacher education 
in music rests on many shoulders— not just those of the 
music education and professional education faculty, but 
also those of the music theorists and historian, 
performer and conductors, I believe this because the 
most important characteristic of a good music teacher 
is that he or she be sensitive, knowledgeable, and 
skilled enough to be a flexible musician— one who can 
deal with all kinds of music and who really knows how 
music works. ,
Follow-up studies of education graduates has been recognized 
by NCATE as an important means of investigating the quality of 
undergraduate teacher preparation. Systematic evaluation and 
periodic examination of teacher education programs, hopefully, will 
lessen the differences between teacher preparation and the actual
demands of teaching. The realistic preparation of undergraduate 
music education majors is essential, if the quality of music 
education in the public schools is to he improved. "Imaginative 
and competent music education programs in our schools1 are possible," 
according to Beglarin (I967:¥i-) "only when the colleges are prepared 
to educate imaginative and competent musicians who can teach." 
Housewright (19^7:40) perhaps best summarized the importance of the 
undergraduate preparation of music teachers when he concluded that 
"The future of music in our nation may well depend specifically on 
the quality of undergraduate professional music education,"
Chapter 3
METHODS M D  PROCEDURES
The purpose of this study -was to evaluate the effectiveness 
of the instrumental music education curriculum at Louisiana State 
University, Baton Rouge, by an analysis of the opinions of selected 
graduates, to identify their present professional involvement, and to 
cite the evaluation of the personal and professional qualities of the 
teaching graduates as indicated by the ratings of their principals and 
supervisors. This chapter includes the details of the design, the 
development of the questionnaire, the survey population, the procedure 
for data collection, and the procedure for data analysis.
DESIGN OF THE STUDY
The research design employed in this study was that of an 
analytic-descriptive survey type. Mouly (1970:279) observed that 
". . . analysis is a form of description, but, without analysis to 
provide a deeper insight into the basic nature, the adequate 
description of phenomena is relatively impossible." Van Dalen 
(1966:203) further observed that "... descriptive research is not 
confined to routine fact gathering. Predicting and identifying 





Two questionnaires were designed for use in this study. The 
first questionnaire was mailed to the instrumental music education 
graduates of the years 1965-I97I+. The second questionnaire was 
mailed to the principals and the supervisors of the graduates who 
were teaching at the elementary and secondary level. Travers (196I+: 
300-301) perhaps "best summarized the value of the questionnaire 
survey when he stated that:
It can serve to identify characteristics which 
show a sufficiently side range of values that individual 
differences can he reliably assessed, but it also serves 
to identify those characteristics which have not been 
developed and to which teaching programs should give 
special attention.
The Graduates1 Questionnaire
The purpose of this questionnaire was to generate data 
concerning the present professional involvement of the graduates and to 
cite their opinions of the effectiveness of the instrumental music 
education curriculum at Louisiana State University. The graduates' 
questionnaire included the following four major sections: (l) Area I
— Professional Involvement, (2) Area II— Broad Categories of Music 
Teaching Competencies, (3) Area III— Specific Categories of Music 
Teaching Competencies, and (1+) Area IV— Free-Response Category.
The purpose of Area I was to determine the present professional 
involvement of each graduate and to develop a profile of their 
teaching experiences. The term professional involvement as used in
the study has two implications. First, it included, those activities 
traditionally associated with the profession of teaching that
. involve a body of expert knowledge and skills learned over a 
period of time, imply a set of ethics of standards of professional 
practice . . . and which require a certain degree of professional 
autonomy (Schein, 1972:11). These activities included teaching at the 
elementary, secondary, and college levels. Second, it included those 
activities which required some degree of professional preparation, 
hut may or may not involve the full-time employment of the graduate. 
Activities of this type are listed as follows: (l) directing or
singing in a church choir; (2) participating in a civic symphony or 
community chorus; (3) playing in a dance or stage band, or some 
similar type of instrumental group; (1+) working in a music store;
(5) teaching private lessons, or part-time teaching in a local 
college or university; (6) serving as a clinician or festival 
adjudicator; and (7) any other musical activity which is in addition 
to the regular full-time teaching position held by the graduate.
Area I requested information in the following categories:
(l) present teaching position, (2) previous teaching experience,
(3) graduate study, (h) career decisions, and (5) related professional 
involvement. Specific items selected for this area of the instrument 
involved a review of the appropriate literature and related studies 
concerning instrumental music teacher preparation. Included in 
Area I was a total of twenty-three responses of a demographic nature.
Area II of the questionnaire was concerned with the broad 
categories of music teaching competencies considered essential for 
any well-prepared graduate. This section of the questionnaire was 
designed to measure the degree that each graduate rated the 
undergraduate instrumental music education curriculum in the 
following broad categories: (l) general education, (2 ) professional
education, (3) basic musicianship, and (4) musical performance. 
Graduates were requested to examine closely the list of broad 
competencies and to give their frank opinion of: (l) the music
teaching competencies most "essential” for any well-prepared 
elementary and secondary instrumental music teacher, (2 ) the 
"importance" placed on these competencies as preparation for their 
teaching needs, past and present, and (3) the extent to which the 
undergraduate curriculum "prepared" them in the use of those 
competencies.
A triple rating form, on which the graduates were to express 
their opinion of the degree of essentialness, importance, and 
effectiveness, was located opposite each enumerated competency. The 
design of the rating form was a Likert-type scale with the following 
degrees of significance: (l) not essential, important, or effective
(2) slightly essential, important, or effective; (3 ) moderately 
essential, important, or effective; (4) very essential, important, 
or effective; and (5) most essential, important, or effective. A 
mean score was determined for each competency in Area II. A five- 
point scale was used to provide a basis for statistical computation
(Allred, 1971+:23). Since the midpoint of the scale was "3," a 
positive rating was indicated by a score which was closer to ’V  
than to "3.” Therefore, a positive rating (very or most essential, 
important, or effective) would be represented by a score of 3-51 or 
above, and a negative rating (little or no essentialness, importance 
or effectiveness) would be represented by a score of 2.1*9 or lower. 
The two highest categories were determined by dividing the positive 
distance remaining, thus, a mean score between 3-51 and 1*.25 
indicated a rating of very essential, important, or effective, and 
a score between 14-.26 and 5.00 indicated a rating of most essential, 
important, or effective. Likewise, the remaining negative distance 
was divided into two categories. A mean score between 1.00 and 
1.75 indicated no essentialness, importance, or effectiveness, 
and a mean score between 1.76 and 2.1*9 indicated little 
essentialness, importance, or effectiveness. Moderate essentialness 
importance, or effectiveness was indicated by a score which fell 
between 2.50 and 3-50. A total of twenty-eight responses were 
included in Area II. A free-response item was also included at the 
end of each section.
The broad competencies outlined in Area II represented the 
curricula goals which form the concept of the music education 
graduate of the future. Inherent in this concept was the notion 
that preparation for nrusic teaching included certain specialized 
forms of learning designed to develop the basic musicianship of the
student, extensive skills in performance applicable to teaching, and 
ability in the teaching process. The competencies included in this 
section outlined the type of background needed by the students who 
are to teach music and the broad means by which they may be achieved. 
The competencies outlined in Area H  were the results of two years of 
work by representatives from National Association of Schools of Music, 
Music Educators National Conference, and the National Council for 
Accreditation of Teacher Education. The concepts that evolved from 
this work and the subsequent research eventually became the guidelines 
for the Standards for Undergraduate Degrees in Music as adopted by 
the NASM. The specific significance of the Standards, however, for 
this study was that it forms the basis for the broad competencies 
outlined in Area U  of the questionnaire and also the basic criteria 
for the evaluation and analysis of the undergraduate curriculum.
Area III of the questionnaire was concerned with the specific 
music teaching competencies considered essential for any well-prepared 
instrumental music education graduate. This section was designed as 
a survey of teaching competencies and contained the following basic 
categories: (l) musical competencies, and (2) teaching competencies.
The content of these categories was composed of specific music 
teaching competencies in (l) conducting, (2) performance, (3) theory 
and composition, (h) knowledge of history and style, (5) knowledge 
necessary for job performance, (6) planning for teaching,
(7) execution of planning, (8) evaluating the process, (9) rehearsal 
discipline, and (10) inner-city competencies.
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The design of Area III was similar to that of Area II, 
containing a Likert-type rating scale with the same degrees of 
significance. A triple rating form was located opposite each enumerated 
competency on which the graduates indicated their opinion of the degree 
of essentialness, importance, and effectiveness of the item. A free- 
response item was included at the end of each category.
The list of competencies selected for use in Area III of the 
questionnaire was adopted from the study by Raiman (1975) in which 
he identified and ranked in a hierarchy of competencies the objectives 
of student teaching in music education as rated by experts. "The 
hierarchy competencies and objectives" said Raiman (1975:7101A) 
"represents the priorities of the teacher training profession in 
music,"
Certain modifications were made in Raiman’s objectives and 
competencies in order to adopt the list to the purposes of the 
present investigation. The criteria, as presented by Raiman, were 
directed to both vocal and instrumental music student teachers. Since 
the current study was directed only to instrumental music teachers in 
the field, the criteria were restated as musical competencies and 
teaching competencies considered essential for any well-prepared 
instrumental music education graduate. Competencies which were 
concerned with vocal music methods and techniques were deleted.
Area III Included a total of 106 responses with a free-response item 
at the end of each category.
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Area IV of the questionnaire was a free-response category 
requesting frank statements concerning the undergraduate instrumental 
nnisic education program. These statements were of an. open or free- 
response type and were based on the following guidelines:
1. What do you consider to he the most significant assets 
of your undergraduate preparation?
2. What do you consider to he the most significant 
deficiencies of your undergraduate preparation?
3. What, in your opinion, would make the most significant 
improvement in the undergraduate instrumental music education 
curriculum at Louisiana State University, Baton Rouge?
!j-. Other comments.
Summary. A survey questionnaire containing a set of tentative 
evaluative criteria for an optimum program in the preparation of 
undergraduate music education majors and a set of demographic responses 
for determining the present professional involvement of graduates was 
devised as a result of a review of appropriate literature and related 
studies in instrumental music education. The evaluative criteria were 
drawn primarily from NASM's Standards for Undergraduate Degrees in 
Music and Raiman's study of student teaching objectives and 
competencies in music teacher preparation.
The questionnaire, in the form of an opinionaire, was 
submitted to a panel of experts for validation of the criteria and 
for improvement of the format. The panel, selected by Everett L.
Timm, Dean, and Robert F. Shambaugh, Professor, of the School of
Music, Louisiana State University, consisted of the heads of the 
departments of music in selected universities in Louisiana. A list 
of the department heads is included in Appendix D. Before the 
instrument was submitted to the panel of experts, the items and 
instructions were checked for clarity and accuracy by a number of 
graduate students and faculty. The opinionaire was then submitted to 
the panel of eaperts and revised, according to their ratings and 
comments, into a validated questionnaire. The questionnaire was then 
pilot-tested by a group of instrumental music education teachers from 
Louisiana, selected faculty members from the School of Music, and 
graduate students from Louisiana State University. As a result of 
the pilot-tests, minor adjustments were made in the instructions and 
form of the questionnaire and it was then submitted to the selected 
population.
The length of the questionnaire was of concern to the 
investigator, however, according to Oppenheim (1966:35), a personal 
interest in the subject of the questionnaire on the part of the 
survey population was the most important element in eliciting a high 
rate of response. "Concerning length, much would seem to depend on 
personal involvement: the more interested people are in the subject
of the questionnaire, the more they are likely to fill in and return 
even quite lengthy questionnaires."
The 156 items of the questionnaire were organized under the 
following four headings: (l) professional involvement, (2) broad
categories of music teaching competencies, (3) specific categories 
of music teaching competencies, and (it-) free-response category. These
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categories were then subdivided as follows (the numbers in parentheses 
represent the related item numbers on the questionnaire):
Area I— Demographic Information
A. Professional Involvement (1-23)
Area II— Broad Categories of Music Teaching Competencies
A. General Education (1-8)
B. Professional Education (1-7)
C. Musicianship (1-6)
D. Musical Performance (1-7)
Area III— Specific Categories of Music .Teaching Competencies
A. Competencies in Conducting
Aural Perception (1-5)
Technical Proficiency (6-24)
B. Competencies in Performance
Performance of Major Instrument (25-29)
Functional Accompanying (30-31)
Effective Use of Instruments for Teaching 
Purposes (32-1+0)
C. Competencies in Theory and Composition (41-45)
D. Knowledge of History and Styles (46-50)
E. Knowledge Necessary for Job Performance (51-5*0
F. Planning for Teaching (55-59)
G. Execution of Planning (60-84)
H. Evaluating the Process (85-93)
I. Competencies in Rehearsal Discipline (94-104)
J. Inner-city Competencies (105-106)
Area IV— Free-Response Category (1-4)
A copy of the instrument is included in Appendix M.
The Principals' and Supervisors’ Questionnaire
In order to follow-up the in-service performance of the 
1965“197^ instrumental music education graduates , a teacher profile 
questionnaire was designed. Identical questionnaires were mailed to 
the principals and supervisors for their evaluation of the personal 
and professional qualities of the selected instrumental music 
education graduates employed as teachers in 197^-1975• The design of 
the instrument was a Litert-type rating scale. The questionnaire 
contained a total of twenty-one items and was an adaptation of the 
student teacher rating form used "by the College of Education,
Louisiana State University, Baton Rouge. A copy of the instrument is 
included in Appendix H.
Pilot-testing of the principals' and supervisors' questionnaire 
was not deemed necessary since the items contained in the instrument 
were taken directly from the evaluation form in current use by the 
College of Education. Reliability of a similar type questionnaire 
had been established by a research study conducted by Blackmon (19710 » 
in which the identical items were used and evaluated on a Likert-type 
rating scale.
THE SURVE7 POPULATION
The population of this study was limited to those individuals 
who received their undergraduate degree in instrumental music 
education, College of Education, Louisiana State University, Baton 
Rouge, 1965-197^* The list of graduates was obtained from the
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commencement programs of each graduating class. The commencement 
programs yielded a total of seventy-three graduates. Present 
addresses were obtained from the Alumni File in the School of Music, 
the Office of Alumni Affairs, students and facility members of the 
School of Music, and families of the graduates.
Graduates from the years indicated above were used in the 
study for the following reasons:
1. These graduates would be reasonably close to their 
undergraduate preparation to recall the experience with some accuracy.
2. The instrumental music curriculum had experienced a 
minimum of change during this period.
3. There had been a minimum change in course content due to 
limited faculty turn-over during this period.
An adequate survey population was furnished by this
period.
5. A ten-year period provided for extended teaching 
experience on the part of some of the graduates.
PROCEDURE FOR DATA COLLECTION
Data for the study were obtained from two questionnaires.
The first questionnaire and a cover letter stating the purpose and 
description of the study were mailed to each of the seventy-three 
graduates. A letter from Everett L, Timm, Dean, School of Music, 
requesting the cooperation of the graduates was also included. The 
questionnaire and cover letters were mailed to the graduates by the
71
investigator on January 27, 1975. A letter from Charlie W. Roberts, 
Associate Professor of Education, emphasizing the importance of the 
study and encouraging a response was mailed to the graduates on 
January 29, 1975. On February 14, 1975, a second cover letter and 
a duplicate questionnaire were sent to the graduates which had not 
responded to the first questionnaire.
Of the seventy-three graduates to whom the investigator sent 
questionnaires, sixty-eight returned completed questionnaires. This 
represented 93*1 percent of the instrumental music education graduates 
of the years 1965-197^.
The second questionnaire was mailed to the principals and the 
supervisors of the graduates to evaluate the personal and professional 
qualities of the graduates who were employed as teachers in 197^-1975. 
Present addresses were secured from the respondents' questionnaire. A 
second cover letter and a duplicate questionnaire were mailed to 
principals and supervisors who had not responded to the first letter 
within three weeks of the initial mailing. Responses were received 
from thirty-four (91*8 percent) of the principals and thirty-one 
(8 3 .7 percent) of the supervisors of those graduates who were employed 
as elementary and secondary teachers.
PROCEDURE FOR DATA ANALYSIS
Completed questionnaires were subjected to analysis after 
examination for accuracy and completeness. Responses were tabulated 
and checked then transferred to key-punch cards for programming on
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the IBM 360/65 computer at the Louisiana State University Computer 
Research Center. The Statistical Analysis System (Barr, 1972) routine 
was incorporated for the purpose of generating statistics.
Frequency ratings were computed for the purpose of determining 
the number and percentage of response for each item in Area I. Data 
generated for this purpose were presented in tabular form according to 
number and percentage of response.
Frequency distributions were also generated for Area II and 
for Area I H  for the purpose of determining the number of responses 
as well as percentages. This data provided the means by which an 
indication of the central tendency could be obtained, therefore, 
facilitating the comparison between the essentialness, importance, 
and effectiveness ratings of each individual item. Weighted means 
of the essentialness, importance, and effectiveness ratings were 
calculated and tabulated for a comparison of the individual items 
within each section, for each section within an area, and for the 
total area. The data were presented in comparative and summary 
tabular form according to frequency, percentage, and mean ratings.
The means of the principals* and the supervisors' ratings of 
the graduates' personal and professional qualities were calculated 
and tabulated to allow for a comparison of the responses. The data 
were presented in summary tabular form according to frequency and 
mean ratings.
Chapter If
PRESENTATION AND ANALYSIS OF DATA
The purpose of this chapter was the presentation and analysis 
of data as identified hy two questionnaires. The first questionnaire 
was mailed to each individual who graduated from Louisiana State 
University in instrumental music education in the years 1965-197^*
These persons served as subjects for the study. Responses were 
received from sixty-eight (93*1 percent) of the seventy-three alumni.
The second questionnaire was mailed to the principals and the 
supervisors of those subjects, who were employed as teachers during 
the 197^"1975 academic year, for their evaluations of the subjects' 
personal and professional qualities. Responses were received from 
thirty-four (91*8 percent) of the principals and thirty-one 
(83*7 percent) of the supervisors.
This chapter includes the following sections: (1) professional
involvement, (2) broad categories of music teaching competencies,
(3) specific categories of music teaching competencies, (4) free- 
response category, and (5) the principals’ and supervisors’ evaluations.
PROFESSIONAL INVOLVEMENT
In developing a basis on which to discuss the graduates in 
this study, it was deemed necessary to become acquainted with certain
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facts concerning the graduates’ present professional involvement and 
to develop a profile of their teaching experience. In an attempt to 
gain information of this type, certain pertinent questions were 
necessary, questions concerning the graduates' (l) present teaching 
positions, (2) previous teaching experience, (3) graduate study,
(1+) career decisions, and (5) related professional involvement. The 
data generated by these questions are presented in Tables 1 
through t-3.
Table 1 presents the total number of instrumental music 
education graduates from the College of Education during the ten-year 
period beginning in 1965 and ending in 197*+ and were distributed 
according to year of graduation and number of questionnaires returned. 
During the ten-year period, 73 graduates received the Bachelor of 
Music Education degree in instrumental music. The largest number of 
graduates, 1*+, was awarded degrees in 1972 and the smallest number,
2, was graduated in 1966.
Of the 73 graduates from 1965 to 197*+* 68 (93*150 percent) 
returned completed questionnaires. The high rate of return of 
questionnaires may be attributed to the persistence of the 
investigator and to a personal interest in the subject matter on 
the part of the graduates. Unaccounted for at this writing were 5 
graduates (6.850 percent). Since no questionnaires were returned by 
the postal service because of incomplete or incorrect addresses, it 
was assumed that these 5 graduates received questionnaires but for 
various reasons failed to respond.
Table 1
Distribution of Graduates According to Year of Graduation
Year of Graduation NumberGraduating
Number 









1965 6 5 83.333 1 16.667
1966 2 2 100,000 - -
1967 4 4 100.000 - -
1968 5 5 100.000 - -
1969 9 9 100.000 - -
1970 7 7 100.000 - -
1971 11 10 90.909 1 9.091
1972 14 12 85.714 2 14.286
1973 12 12 100.000 - -
1974 3 2 66.666 1 33.334
Total 73 68 93.150 5 6.850
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Data presented in Table 2 indicates the distribution of 
graduates who returned completed questionnaires according to year 
of graduation and the percent of total responses. Of the 73 
graduates surveyed, 19,178 percent received their degree in 1972, the 
year of the largest graduating class and 2.7^0 percent graduated in 
1966. The classes of 1972 and 1973 returned the largest percent of 
questionnaires, 35.39^ percentj the class of 1966 and 197^ each 
returned 2.9^1 percent which was the lowest percentage of returns. 
Percentagewise, the five-year period from 19&9 to 1973 accounted for 
73.527 percent of the responses.
Table 2














1965 6 8.219 5 7.353
1966 2 2.7lf0 2 2.9lfl
1967 If 5.^79 If 5.882
1968 5 6.81f9 5 7.3531969 9 12.329 9 13.2331970 7 9.589 7 10.29lf
1971 11 15.069 10 llf. 7091972 Ilf 19.178 12 17.6^7
1973 12 16. If 38 12 17.6lf7I97*f 3 If. 110 2 2.9U1
Total 73 100.000 68 100.000
t
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Men and women graduates surveyed are distributed by year of 
graduation in Table 3. Of the 73 graduates, 55 (73-342 percent) 
were men and 18 (24.657 percent) were women. The year 1974 was the 
only year in which more women, 2, graduated than men, 1. However, 
in 1973 an equal number of men and women, 6, were graduated. Of the 
18 women surveyed in the study, 13 (72.222 percent) graduated in the 
period 1971-1974.
Table 3
Distribution of Graduates According to 
Sex and Year of Graduation
Year of 
Graduation
Men Women TotalHumber Percent Humber Percent
1965 6 100.000 6
1966 l 50.000 1 50.000 2
1967 4 100.000 - - 4
1968 5 100.000 - - 5
1969 5 55.555 4 44.444 91970 7 100.000 - - 7
1971 10 90.909 1 0.090 111972 10 71.428 4 28.571 14
1973 6 50.000 6 50.000 12
1974 l 33.333 2 66.666 3
Total 55 75.342 18 24.657 73
The distribution of graduates according to their place of 
residence is presented in Table 4 by year of graduation. Of the 68 
respondents, 37 (54.412 percent) resided in Louisiana, while 29 
(42.647 percent) resided in other states. Only 2 graduates, 2.94l 
percent of those studied, reported a residence in a foreign country.
Table 4
Present location of Graduates According to 
Year of Graduation
Year of Graduation NumberResponding
Louisiana Other States Other Countries
Number Percent Number Percent Number Percent
1965 5 1 1.471 4 5.882
1966 2 1 1.471 1 1.471 - -
1967 4 3 4.412 - - 1 1.471
1968 5 1 1.471 4 5.882 -
1969 9 4 5.882 4 5.882 1 1.4711970 7 2 2.941 5 7.353 - -
1971 10 4 5.882 6 8.824 - -
1972 12 10 14.706 2 2.941 - -
1973 12 10 14.706 2 2.941 - -
1974 2 1 1.471 1 1.471 - -




Since 1+5-588 percent of the graduates resided out-of-state, a trend 
seemed to exist for graduates to leave Louisiana and find work 
elsewhere.
Data presented in Table 5 indicate the present location of 
the graduates throughout Louisiana by parishes. Of the 68 graduates 
reporting in this study, 37 (5*t*.̂ 12 percent) resided in Louisiana, 
as compared to the 31 graduates who were living in other states and 
foreign countries. By far the largest number of graduates, 22 
(32-353 percent) were living in East Baton Rouge Parish. No other 
parish in Louisiana provided residence for more than 5-882 percent 
of the graduates. Evidently this concentration of graduates was 
influenced by the opportunities for obtaining teaching positions or 
other employment in East Baton Rouge Parish as well as the opportunity 
for graduate study at Louisiana State University, Baton Rouge.
Only Orleans Parish, one of the state's most populous 
parishes, with 4 (5.882 percent) of the graduates, was reported to 
have more than 2 of the graduates in residence. The only north 
Louisiana parish represented in the survey was Caddo with 1 
graduate (1.1+71 percent) of the total graduates. The remaining 
parishes with graduates were: Allen, Beauregard, Jefferson, and
Plaquemines with 1 each, and Ascension, Jefferson Davis, and 




Location of Graduates Throughout Louisiana 
According to Parish
Parish Number Percent




Total Louisiana 37 54.412
Total Other States 29 42.646
Total Foreign Countries 2 2.941
Total 68 100.000
States and foreign countries in which the graduates were 
presently located are presented in Table 6 . At the time of the 
study, 29 (42.647 percent) of the graduates were living in other 
states, and 2 (2.941 percent) were living in a foreign country. The 
31 graduates who departed Louisiana found employment and residence in 
13 states, the District of Columbia, and two foreign countries. The 
largest number of graduates, 8 (11.765 percent) went to Texas. Georgia 
was second, accounting for 3 (44.412 percent) of the graduates. The 
other states in which graduates were located are: Alabama, Florida,
Illinois, Indiana, Kansas, and Massachusetts with 2 each; single
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graduates were located in Arizona, Kentucky, Maryland, Missouri, and 
North Carolina. One graduate was a resident of the District of 
Columbia. Perhaps, a portion of these graduates were originally 
from outside Louisiana and returned to their home states upon 
graduation. It was also evident that a number of graduates departed 
Louisiana because of employment opportunities elsewhere.
Table 6
Location of Graduates According to State 
and Foreign Countries
State or Country Number Percent
Alabama 2 2.9la
Arizona 1 1.1*71District of Columbia 1 1.1*71Florida 2 2.9^1Georgia 3 1*.1*12Illinois 2 2.9^1
Indiana 2 2 .91*1
Kansas 2 2.91*!Kentucky 1 1.1*71Louisiana 37 51*. 412Maryland l 1.1*71Massachusetts 2 2.9U1
Missouri 1 1.1*71North Carolina 1 1.1*71Texas 8 11.762
Italy 1 1.1*71Philippines 1 1.1*71
Total 68 100.000
The two foreign countries to which graduates have emigrated 
are Italy and the Philippines. One graduate was a member of a United 
States Navy band stationed in Naples, Italy. The other graduate, a
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resident of the Philippines, taught instrumental music at Wagner 
High School, a school operated by the United States government for 
dependents of military and civilian personnel.
The music-related occupations held by the graduates at the 
time of their response to this study are presented in Table 7* Of
Table 7
Present Music-Related Occupations Reported 
by Graduates
Occupation Number of Responses
Percent 
of Total
Elementary Band Director 6 8.824
Middle School Band Director 1 1.471Junior High Band Director 5 7.358Senior High Band Director 6 8.824
College or University Music Teacher 6 8.824
Elementary and Junior High Band Director l 1.471
Elementary and Senior High Band Director l 1.471Elementary, Junior High and Senior High
Band Director 4 5.882
Elementary Band Director and Classroom Music
Teacher l 1.471
Elementary, Junior High, Senior High Band
Director and Senior High Vocal Music Teacher 3 4.412Elementary and Junior High Winds and Strings
and Junior High Vocal Music l 1.471Elementary Classroom Music Teacher l 1.471Junior and Senior High Band Director 2 2.941
Junior High Band and Orchestra Director 1 1.471Senior High Band and Choir Director 2 2.941
Private String Teacher 1 1.471Private Wind and Piano Teacher 1 1.471Minister of Music 1 1.471Music Supervisor 1 1.471United States Wavy Musician 1 1.471
Professional Musician 1 1.471"Other" Occupations 21 30.871
Total 68 100.000
the 68 graduates studied, k-7 (69.118 percent) of the graduates were 
involved in some type of music-related occupation and 21 (30.882  
percent) were involved in "other" occupations.
The most frequently mentioned music-related occupations 
indicated hy graduates were: (l) elementary hand director, senior
high hand director, and college or university music teacher with 
6 responses each; (2) junior high hand director with 5 responses;
(3) comhination elementary, junior high, and senior high hand 
director with If responses each; (if) comhination elementary, junior 
high, senior high hand director and senior high vocal music teacher 
with 3 responses each; and (5) comhination junior high and senior 
high hand director and comhination senior high hand and choir 
director with 2 responses each. All of the additional categories 
of music related occupations were reported only one time each hy 
the graduates.
Present "other" occupations reported hy graduates are 
illustrated in Tahle 8. These occupations were reported in the 
following categories. Of the 21 graduates reporting "other" 
occupations, 6 (28.572 percent) were in business management; 5 
(23.810 percent) were graduate students; if (I9.0if7 percent) were 
housewives; and 2 (9.52if percent) were retail sales representatives. 
The remaining categories, high school audiovisual coordinator, 
college teacher, educational evaluation specialist, and minister, 
were reported as occupations by 1 graduate each.
8if
Table 8
Present "Other" Occupations Reported 
by Graduates
Occupation Number of Responses
Percent 
of Total
High School Audiovisual Coordinator 1 If. 762
Business Management 6 28.572
Graduate Students 5 23.810College or University Teacher 1 4.762
Educational Evaluation Specialist 1 4.762
Housewives 4 19.046
Minister 1 4.762
Retail Sales Representatives 2 9.524
Total 21 100.000
The number of years the graduates were employed in their 
present positions are shown in Table S. Of the 68 respondents, 1 
(1.471 percent) had 9 years of service, 3 (4.412 percent) had 7 
years of service, 2 (2.94l percent) had 6 years of service and 7 
(10,294 percent) had 5 years of service in present positions. The 
remaining 55 graduates had 4 years or less of service in their 
present positions. Of these graduates, 7 (10.294 percent) 
indicated no present employment or service in a position of any 
type, 19 indicated 1 year of service, 19 also indicated 2 years of 
service, 6 indicated 3 years of service, and 4 indicated 4 years 
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Table 10 illustrates the number of years teaching experience 
indicated by the graduates. The most years of experience 10, was 
listed by only 1 (1,1*71 percent) of the graduates. However, 9 
(13.235 percent) of the graduates indicated no teaching experience. 
The largest number of graduates, 12 (17.61*7 percent) reported 2 
years of teaching experience, 11 (16.176 percent) reported 3 years 
experience, and 9 (13.235 percent) reported 1 year of experience.
The remaining graduates reported the number of years teaching 
experience as follows: (1) 6 , or 8.821* percent, indicated 1* years
of experience; (2 ) 6 , or 8.82I* percent, indicated 5 years of 
service; (3) *+* 5.882 percent, indicated 7 years of service;
l
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(4) 2, or 2.94l percent, indicated 8 years of service; and (5) 3j 
or 4.412 percent, indicated 9 years of experience.
Table 10
Number of Years Teaching Experience 
Indicated by Graduates













As illustrated in Table 11, 47 (69.117 percent) of the 
graduates were full-time teachers, 1 (1.471 percent) was listed as 
a half-time teacher, 18 (26.471 percent) were listed as "other" 
and 2 (2.941 percent) were considered as "not applicable." The 
"other" responses were either graduate students doing part-time 
teaching or graduates not presently teaching but employed full-time 
in some other profession. The 2 "not applicable" responses were 
graduates who were not teaching or engaged in any type of employment. 
The 1 half-time teaching response was also a graduate student.
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Table 11
Present Employment Status of Teaching Graduates
Present Status Number of Responses Percent of Total
Full-Time k7 69.117
Half-Time 1 1.V71
Other 18 26. If 71Not Applicable 2 2.9*fl
Total 68 100.000
Institutions granting the master’s degree to the graduates 
are listed in Table 12 with the number of degrees granted from 1965 
to 1975* Louisiana State University granted 13 (U8.148 percent) of 
the master's degrees, while 12 other institutions granted lU 
(51.852 percent) of the master's degrees.
Graduates who were awarded master's degrees between 1965 and 
1969 earned them at four different institutions: Louisiana State
University, Illinois State University, Southeastern Louisiana 
University, and the University of Illinois. Graduates of the period 
1970-L975 were awarded master's degrees from ten different 
institutions of higher learning. Catholic University of America 
and the University of Maryland bestowed 2 master's degrees each 
which was the largest number granted by any out-of-state institution.
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Table 12
Institutions from Which Graduates' Have Earned 
Master's Degrees
Institution 1965- 1970- Humber of Percent1969 1975 Responses of Total
Louisiana State University k 9 13 kQ.lbQCatholic University of America - 2 2 7-^1University of Maryland - 2 2 7.^1
Georgia State University - 1 1 3.703Illinois State University 1 - 1 3.703Indiana University - 1 1 3.703
Loyola University— Hew Orleans - 1 1 3.703Marshall University - 1 1 3.703Hortheast Louisiana University _ 1 1 3.703Southeastern Louisiana University 1 - 1 3.703Southern Methodist University - 1 1 3.703University of Illinois 1 - 1 3.703Vandercook College of Music 1 1 3.703
Total 7 20 27 100.000
Table 13 presents the types of advanced degrees earned by 
the graduates according to the year in which the degree was received. 
Of the 29 graduates who received advanced degrees, 27 earned master's 
degrees, 1 earned a Doctor of Philosophy, and 1 earned a Doctor of 
Education. In addition, 4- graduates earned thirty hours of 
graduate credit beyond the master's degree.
Institutions from which graduates have received doctorates 
were: the University of Illinois granting a Doctor of Philosophy and
East Texas State University granting a Doctor of Education degree.
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Table 13






Master's +30 Ed.D. Ph.D. DMA Total
1965 5 1 1
1966 2 2 - - - - 2
196? k 1 - - - 1
1968 5 2 - - - - 2
1969 9 1 - - - - 11970 7 2 l - - - 3
1971 10 1 1 - - - 2
1972 12 6 - - - - 6
1973 12 3 - - - - 31?71* 2 k l - - - 5
1975 —  —  - h l 1 ____1_ . . 1. 7
Total 68 27 4 1 1 - 33
As illustrated by Table llj-, 22 (32.351 percent) of the 
graduates were working on a master's degree and 8 (11.765 
percent) were working toward the plus 30 hours beyond the master's 
degree. One graduate each was studying for the Doctor of Philosophy, 
the Doctor of Education, and the Doctor of Musical Arts degree. 
Altogether, 3^ (50 percent) of the respondents were involved 
in some type of graduate study.
Institutions where additional graduate work had been taken 
are listed in Table 15. Louisiana State University, with 8 
responses, was the most frequently named institution, followed by 
Georgia State University, with 3 responses, and the New England 
Conservatory, with 2 responses.
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Table 14
Distribution, of Degrees for Which Graduates Are 
Currently Working
Degree Number of Responses Percent of Total
Bachelor * s
Master1s 22 32.351
+30 8 11.765EdD 1 1.471





Other Institutions Where Graduate Work Has Been Taken
Institution Number of Responses
Arizona State University 1
Boston University 1
East Texas State University 1
Georgia State University 3Jacksonville University— Florida 1
Louisiana Tech University 1
Louisiana State University— Baton Rouge 8
McNeese State University l
New England Conservatory 2
Northwestern Louisiana University 1
Southeastern Louisiana University 1
Southwestern Baptist Theological Seminary 1
University of Arizona 1
University of Florida 1
University of Illinois 1
University of New Orleans 1
Xavier University— New Orleans 1
Total 27
The distribution of the graduates according to the year in 
which the first full-time position was accepted is presented in 
Table 16. The largest number of responses were reported in the 
years 1972 and 1973 with 9 responses each accounting for 18 (32.1*|2 
percent) of the total responses. In 19&5> only 1 graduate reported 
accepting a full-time teaching position. The remaining years 1966 
through 197*4-> except the two years cited above, range from a low of 
3 responses (5.358 percent) in 1967 to a high of 8 responses (lh.286  
percent) in 1971.
Table l6
Distribution of Graduates According to Year Accepted First 
Full-Time Teaching Position












Data in Table 17 presents the distribution of graduates 
according to year employed at current school. Numerically and 
percentagewise the year 1973 with 17 responses and 197*4- with 11 
responses for a combined total of 62.222 percent, accounted for a
majority of the graduates, indicating that most of the graduates had 
been employed in their present positions less than two years. The 
remaining graduates and the year employed in their current positions 
were: (l) 1966 with 1 graduate, or 2.222 percent; (2 ) 1968 with 3
graduates, or 6.667 percent; (3) 1969 with 1 graduate, or 2.222  
percent; (if) 1970 with *1-, or 8.889 percent; (5) 1971 with 3, or 
6,667 percent; and (6) 1972 with 5, or 11.111 percent. These figures 
indicated that only 5 (11.111 percent) of the graduates had been 
employed in their current teaching positions for at least five years.
Table 17
Distribution of Graduates According to Year 
Employed at Current School











The distribution of graduates according to the year awarded 
tenure at their current school is presented in Table 18. Only 13 
of the graduates had tenure in their current teaching position. Of 
these 13, ^ (30.769 percent) were awarded tenure in 1973, 3 (23.077
93
percent) were awarded tenure in 1972, and 2 (15.386 percent) were 
awarded tenure in 1975- The other 4 graduates were awarded tenure 
in 1969, 1970j 1971, anti 197*+, respectively.
Table 18
Distribution of Graduates According to Year 
Awarded Tenure at Current School
Year of Tenure Number of Responses Percent of Total
1969 1 7.692
1970 1 7.692





Table 19 presents data that are concerned with the 
distribution of the graduates according to their year of birth.
Only 1+9 of 68 respondents revealed their year of birth. The largest 
number of births were reported in the years 19̂ +8 and 19*+9 with 8 
each accounting for a total of 16 (32.65!+ percent). The year of the 
fewest number of births was 19*+5 with only 1. The first year in 
which births were reported was 19*+2 with 3 and the latest year was 
1951 in which 5 births were reported. According to the data reported 




Distribution of Graduates According 
to Year of Birth
Year of Birth Number of Responses Percent of Total
19^2 3 6.122
19^3 6 12.21*519^ If 8.163
19̂ 5 1 2.0ifl
19^6 3 6.122
19V7 7 Ilf. 286
19^8 8 16.327
19^9 if 8.1631950 8 16.327
1951 . 5 10.20lf
Total b9 100.000
Graduates indicating a change in jobs since their first 
position according to year of graduation and type of change are 
illustrated in Table 20. Categories of job changes are listed as:
(1) no change, (2) music to music, (3 ) music to non-music, (4) non­
music to music, and (5) non-music to non-music. The graduates of 
the years 1965 and 1967 accounted for the largest number of job 
changes, 12 each (31.578 percent). However, these two years 
represented only 13.235 percent of the total graduates. Graduates 
of the years 1966 and 1973 reported the least number of job changes, 
3 each year (7.89  ̂percent).
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Table 20















ber centNumber Number Number Number Number
1965 5 . 8 3 _ 1 12 15.789
1966 2 1 3 - - - 3 3.947
1967 4 - 8 4 - - 12 15.789
1968 5 1 7 2 - 1 10 13.157
1969 9 2 9 1 - - 10 13.157
1970 7 2 5 2 1 - 8 10.526
1971 10 3 3 5 1 - 9 11.842
1972 12 3 8 l - - 9 11.842
1973 12 9 - - 2 1 3 3.947
1974 2 2 _ - - - - -
Total 68 23 51 18 k 3 76
\o\ji
In the types of job changes, the catetory music to music had 
the greatest number of changes, 51j with the largest number of 
changes in one year, 9> taking place in 1969. In the music to 
non-music category, a total of 18 changes were cited, with the 
greatest number of changes, 5 j taking place in 1971* The other 
categories of job changes and the number of responses were: (l) no
change with 23 responses, (2 ) non-music to music with k responses, 
and (3) non-music to non-music with 3 responses. Altogether for the 
ten-year period 1965-1974, there was a total of 76 job changes.
Since 23 of the respondents indicated "no change" after their 
acceptance of the first position, considerable job mobility was 
evident among the 45 graduates who indicated job changes.
The means by which graduates obtained their first teaching 
positions are shown by data in Table 21. Graduates indicated that 
direct application to a school system was the means used most 
often to obtain the first position; while the college or university 
placement service was the means least used to obtain the first 
position. Additional means indicated as significant in obtaining 
the initial teaching position were listed as follows in their order 
of importance: (l) contact with teachers in the field, (2 ) contact
with administrators in the field, and (3 ) contact through a college 
or university faculty member.
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Table 21
Means by Which Graduates Obtained Their 
First Teaching Positions
Means Number of Responses
Percent 
of Total Rank
College or University Placement
Service 1 1.754 8
Independent Placement Service 2 3.509 6
Contact with Teachers in the Field 12 21.052 2
Contact with Administrators in the
Field 10 17.5U4 3Contact with Local Music Companies 4 
Direct Application to a School District
7.018 5
or System 18 31.579 1Through a College or University
Faculty Member 8 11+.035 k
Other 2 3.509 6
Total 57 100.000
The means by which the graduates* present teaching positions 
were obtained are shown by data in Table 22. Of the total, 15 
(28.302 percent) indicated that contact with administrators in the 
field was the means by which their present teaching positions were 
obtained. Direct application to a school system was indicated by 
12 (22.61+2 percent) of the graduates. Contact with teachers in the 
field was the third choice of the graduates, with 11 responses 
(20.755 percent). Additional means by which graduates obtained their 
present positions listed by number of responses and percent were:
(l) "other" means with 7 responses, or 13.207 percent; (2 ) a 
college or university faculty member with 5 responses, or 9*^33
percent; (3) an independent placement service with 2 responses, or 
3*774 percent; and (4) contact with local music companies with 1 
response, or 1.887 percent.
Table 22
Means by Which Present Teaching 
Position Was Obtained
Means Wumber of Responses
Percent 
of Total Rank
College or University Placement
Service - - -
Independent Placement Service 2 3.774 6
Contact with Teachers in the Field 11 20.755 3Contact with Administrators in the
Field 15 28.302 1Contact with Local Music Companies 1 1.887 7Direct Application to a School
District or System 12 22.642 2
Through a College or University
Faculty Member 5 9.433 5Other 7 13.207 4
Total 53 100.000
Table 23 presents the "other" means by which the graduates 
obtained their present teaching positions. Personal contacts 
through friends were listed most often by graduates with 5 responses. 
Parents and church leaders and promotion within a school system 
were each indicated once by the graduates.
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Table 23
"Other" Means by Which Present Teaching Position
Was Obtained
Means Number of Responses
Percent 
of Total
Parents and Church Leaders 1 lit. 286
Personal Contact through Friends 
Selected for Position— Promotion 5
71.428
within School System 1 14.286
Total 7 100.000
Teaching positions accepted upon graduation from the College 
of Education are shown in Table 24. Of the 50 who accepted initial 
employment as music teachers, 10 (20 percent) accepted positions as 
high school band directors, 7 (l4 percent) accepted positions as 
junior high school band directors, and 4 (8 percent) accepted 
positions as elementary school band directors. Positions as 
combination elementary, junior high, and senior high band directors 
were reported by 10 (20 percent) of the graduates, positions as 
combination elementary and junior high band directors were reported 
by 3 (6 percent) of the graduates, and positions as combination 
junior high and senior high band directors were reported by 2 
(k percent) of the graduates as initial teaching positions. Other 
combinations of initial music teaching positions reported by the 
graduates were listed as follows: (1) combination elementary,
junior and senior high band, and junior high vocal music, 1 response;
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Table 24
Types of Teaching Positions Accepted Upon Graduation
Position Humber of Responses
Percent 
of Total
Elementary Band k 8.000Junior High Band 7 lit-. 000High School Band 10 20.000
University or College Music 2 It-. 000
Elementary and Junior High Band 3 6.000Elementary, Junior and Senior High Band 10 20.000
Elementary, Junior and Senior High Band, 
and Junior High Vocal Music 1 2.000
Elementary, Middle School and Junior 
High Winds, Strings and Vocal Music 1 2.000
Elementary and Junior High Vocal Music 1 2.000
Junior High and Senior High Band 2 4.000
Junior High Band and Orchestra 2 It-. 000
Junior High Band, Strings, and Choir 2 4.000
High School Band and Choir 5 10.000
Total 50 100.000
(2) elementary, middle school, and junior high winds, strings and 
vocal music, 1 response; (3) junior high band and orchestra director, 
2 responses; (4) junior high band, strings, and choir director, 2 
responses; and (5) high school band and choir director, 5 responses. 
Although various combinations of instrumental and vocal teaching 
arrangements were reported in initial teaching positions, only 1 
graduate accepted a first position that did not involve some type of 
instrumental teaching. This position was an elementary and junior 
high school vocal music job. College and university music teaching 
positions were reported by only 2 (4 percent) of those entering 
teaching for the first time.
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The duties or responsibilities of the graduates in their 
first teaching positions are presented in Table 25. Of the 121 
total responses, 52 (̂ 2.975 percent) were band directors, l6 (13.223 
percent) were general music teachers, 13 (10.7^3 percent) were choral 
directors, 13 (10.7^3 percent) were private teachers, and 9 (7. it 38 
percent) were directing an orchestra as a duty or responsibility in 
their first teaching positions. Additional duties and responsibilities 
cited by the graduates were: (l) church musician, with 5 responses;
(2) performer, with 5 responses; (3) researcher, with 2 responses;
(it) music supervisor, with 1 response; and (5) "other", with 5 
responses.
Table 25
Duties or Responsibilities of Graduates in First 
Teaching Positions
Duty or Responsibility S'”* 61 of BarkJ J Responses of Total
Band 52 ^2.975 1Chorus 13 10.7^3 3Orchestra 9 7.^38 5General Music 16 13.223 2Church Musician 5 U.132 6Supervisor 1 . 827 10Performer 5 it. 133 6Composer - - -
Private Teacher 13 10.7^3 3Researcher 2 1.653 9Other 5 it. 133 6
Total 121 100.000
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First position "other" duties and responsibilities are 
listed in Table 26. The following were each indicated once as a 
first position "other" duty or responsibility: (l) elementary
classroom music, (2) jazz ensemble, (3) Louisiana history class,
(4) music theory class, and (5) social studies class.
Table 26
First Position "Other" Duties or Responsibilities
Duty or Responsibility Humber of Responses
Percent 
of Total
Elementary Classroom Music 1 20.000
Jazz Ensemble 1 20.000
Louisiana History Class 1 20.000
Music Theory Class 1 20.000
Social Studies Class 1 20.000
Total 5 100.000
Table 2J cites the teaching duties and responsibilities of 
the graduates at the time of this study. Band director duties and 
responsibilities received 36 (35.644 percent) of the responses, 
whereas this duty had received 52 (42.975 percent) of the 
responses in the first position survey. However, band director 
responsibilities were still far advanced in number of the second 
place duty or responsibility, private teaching, which had only 16 
responses (15.842 percent). The remaining duties and responsibilities 
listed in rank order of importance were: (l) general music teacher,
(2 ) choral director, (3) performer, (4) church musician, (5) orchestra
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director, (6) music supervisor, and (7) researcher. Also, 5 "other" 
present duties or responsibilities were indicated by the graduates.
Table 27
Duties and Responsibilities of Graduates 
In Present Teaching Positions
Duty or Responsibility Number of Responses
Percent 
of Total Rank
Band 36 35.61*1* 1
Chorus 11 10.891 1*Orchestra 3 2.970 8General Music 12 11.882 3Church Musician 5 1*.950 7Supervisor 2 1.980 9Performer 7 6.930 6Composer - - -
Private Teacher 16 15.81*2 2
Research 1 .990 10
Other 8 7.921 5
Total 101 100.000
Present "other" duties and responsibilities are illustrated 
in Table 28. Those present "other" duties included: (l) arranger,
(2) homeroom sponsor, (3) physical education teacher, (1+) jazz 
ensemble director, and (5) instrumental ensemble director. Each of 
these responsibilities received only 1 response from the graduates.
The distribution of instrumental music education graduates 
according to grade level taught is presented in Table 29. Of the 
68 graduates who participated in the study, 8 (11.765 percent) were 
elementary teachers; 1 (1.1*71 percent) was a middle school teacher; 
6 (8.821* percent) were junior high teachers; 9 (13.235 percent)
Table 28
Present "Other" Duties and Responsibilities
Humber of PercentDuty or Responsibility Responses of Total
Arranger 1 20.000
Homeroom Sponsor 1 20.000
Physical Education Teacher 1 20.000
Jazz Ensemble Director 1 20.000
Instrumental Ensemble Director 1 20.000
Total 5 100.000
Table 29
Distribution of Graduates According to 
Grade Level Taught
Number of Percentiievex Responses of Total
Elementary only 8 11.765
Middle School only 1 1.1+71Junior High only 6 8.821+
Senior High only 9 13.235Elementary and Junior High 2 2.91+1Elementary and Senior High 1 1.1+71Elementary, Junior High and Senior High 8 11.765Junior High and Senior High 2 2.9I+I
College or University 7 IO.29I+Private Teaching 3 1+.1+12Hot Teaching 21 30.882
Total 68 100.000
were senior high teachers; 2 (2.9I+I percent) were combination 
elementary and junior high teachers; 1 (1.1+71 percent) was a 
combination elementary and senior high teacher; 8 (11.765 percent) 
were combination elementary, junior and senior high school teachers; 
and 2 (2.9*+l percent) were combination junior and senior high school 
teachers. College and university teaching accounted for 7 (10.29*+ 
percent) of the graduates employed as teachers, and 3 (2.9*+l percent) 
of the graduates reported that they were engaged only in private 
teaching. Numerically and percentagewise, 21 (30.882 percent) of 
the graduates reported that they were not involved in any type of 
music teaching at the time of this study.
Data in Table 30 illustrates the enrollment in instrumental 
music classes as reported by the graduates according to level and 
subject. The largest number of students were reported in junior 
high bands with an enrollment of 1211 students, followed closely by 
elementary bands with enrollments of 1186 students. High school 
symphonic bands were third in enrollment with 8l8 students followed 
by high school marching bands in fourth place with enrollments of 
791 students. Additional subject areas and levels with their 
enrollments were: (l) middle school bands with 205 students,
(2) middle school strings with 12 students, (3) junior high strings 
with 1+6 students, (1+) junior high stage bands with 20 students,
(5) senior high concert bands (second group) with 179 students,
(6) senior high orchestras with 13 students, and (7 ) senior high 
stage bands with 180 students. The total enrollment in all
Table 30
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instrumental music classes was 466l. In the area of high school
enrollment, since many of the students who participated in the 
symphonic or concert hand also participated in the marching and 
stage hand. To a lesser degree, the same was true of junior high 
enrollments in concert hand and stage hand.
according to subject area taught. Instrumental music accounted for 
3k of the I17 graduates presently reported engaged in elementary 
and/or secondary teaching and represented 72.340 percent of the 
entire group. Combination instrumental and vocal music was next 
accounting for 12 (25.532 percent) of the responses. Vocal, general 
or classroom music teaching was reported by only 1 graduate.
instrumental music classes, there were some duplications of
Table 31 presents the composite distribution of graduates
Table 31
Composite Distribution of Graduates According 
to Subject Area Taught




Vocal, General, or Classroom
Combination of Instrumental and
34 72.3̂ 0
2.1281
Vocal Music 12 25.532
Total 100.000
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College level courses taught "by graduates and the enrollment 
in those courses are given in Table 32. Applied music received the 
largest number of responses, 6, with an enrollment of 86, followed 
by music history and minor instrument methods with 3 responses each 
and enrollments of 63 and 28, respectively. Music appreciation 
received 2 responses with an enrollment of 131 as did concert band 
with an enrollment of 100. The following courses received only one
Table 32
College Level Courses Taught by Graduates
Course Number of Responses Enrollme
Applied Music 6 86
Band (Concert) 2 100
Brass Ensemble 1 15
Chamber Music 1 31Choral Ensemble 1 66
Class Piano 1 30
Conducting 1 5Educational Media and Methods 1 35Instructional Television 1 2k
Minor Instrument Class 3 28Music Appreciation 2 131Music Education Methods 1 3Music History 3 63Music Theory 1 8
Musical Comedy 1 30Orchestration 1 kWoodwind Ensemble 1 28
Total 28 687
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response each: (l) brass ensemble, (2) chamber music, (3) choral
ensemble, (if) class piano, (5) conducting, (6) educational media and 
methods, (7) instructional television, (8) music education methods,
(9) music theory, (10) music comedy, (ll) orchestration, and 
(12) woodwind ensemble. Graduates indicated that, at the time of the 
survey, they were teaching 28 college level courses with a total 
enrollment of 687.
Musical activities engaged in by the graduates other than 
those of a full-time teaching position axe shown in Table 33.
Teaching private lessons, with 32 of the 119 total responses
Table 33
Musical Activities Engaged in Other Than Those of 
A Full-Time Teaching Position
Ifype of Activity timber of Bwoent BimkResponses of Total
Directing a Church Choir 13 10.921+ 5Singing in a Church Choir 8 6.723 6
Member of a Civic Symphony 5 If. 202 8Member of a Community Chorus 1 0.840 9Member of a Community Band 6 5.01+2 7Playing in a Dance, Stage or Similar
Type of Instrumental Group 15 12.605 1+Part-time Work in a Music Store l 0.81+0 9Teaching Private Lessons 32 26.891 1
Part-time Teaching at a College or
University 20 16.807 2
Other Musical Activities 18 15.126 3
Total 119 100.000
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(26.891 percent), ranked, number 1 in musical activities engaged in 
other than those of a full-time teaching position. Following in rank 
order according to number and percent were: (l) part-time teaching
at a college or university with 20 responses, or 16.807 percent;
(2) "other" musical activities with 18 responses, or 15.126 percent;
(3) playing in a stage or dance band with 15 responses, or 12,605 
percent; (4) directing a church choir with 13 responses, or 10.924 
percent; (5) membership in a community band with 7 responses, or 
5.042 percent; (6) membership in a civic orchestra with 5 responses, 
or 4.202 percent; and (7 ) membership in a community chorus and part- 
time work in a music store with 1 response each, or 0.840 percent.
Table 34 lists the "other" musical activities engaged in by 
graduates in addition to those of their full-time teaching position. 
Except for the category "community theater activities" which was 
indicated 3 times, all other activities were indicated only 1 time.
The "other" activities were: (1) assistant director of a community
band, (2) church pianist, (3 ) church organist, (4) member of civic 
opera association, (5) community choir director, (6) district 
Louisiana Music Educators Association officer, (7 ) music copyist,
(8) member of LSU basketball band, (9) member of LSU symphonic band,
(10) member of a saxophone ensemble, (ll) member of woodwind quintet, 
(12) member of a vocal quartet, (13) active in Sigma Alpha lota work, 




"Other*’ Musical Activities Engaged in Other Than 
Those of A Full-Time Teaching Position
Type of Activity Number of Responses
Assistant Director of a Community Band 1
Church Pianist 1
Church Organist 1
Civic Opera Association 1
Community Choir Director 1
Community Theater Activities 3District LMEA Officer 1
Iftisic Copyist 1
Member of LSU Basketball Band 1
Member of LSU Symphonic Band 1
Member of Saxophone Ensemble 1
Member of Woodwind Quintet 1
Member of Vocal Quartet 1
Active in Sigma Alpha Iota 1
Teaching in a Private Music Academy 1
Trumpet Soloist in Several Churches 1
Total 18
Graduates’ participation in professional improvement 
activities are shown in Table 35. “When asked to indicate the number 
of professional improvement activities in which they participated 
during the past year, the graduates ranked music conventions first, 
with 32 (37.209 percent) of the 86 total responses. Music clinics 
or workshops were ranked second with 27 (31.395 percent) of the 
total responses. In-service training programs ranked third with 22 
(25.582 percent) of the total responses. "Other" professional 
improvement activities were indicated 5 times by the graduates.
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Table 35
Graduates* Participation in Professional Improvement 
Activities During the Past Year
Type of Activity Number of Responses
Percent 
of Total Rank
Music Conventions 32 37.209 1
Music Clinics or Workshops 27 31.395 2
In-service Training Programs 22 25.582 3
Other 5 5.81k k
Total 86 100.000
Table 36 lists the "other" professional improvement 
activities in which graduates participated. Those activities and the 
number of responses were: (l) band director associations with 2
responses, (2) the International Youth Orchestra Conference with 1 
response, (3) the Berkshire Music Center (Tanglewood) with 1 
response, and (1*) a media conference with 1 response.
Professional journals subscribed to by the graduates are 
listed in Table 37* The Music Educators Journal ranked first among 
graduates in their choice of a professional publication, while the 
Instrumentalist ranked second, followed in third place by "other" 
publications. The School Musician was in fourth place and the Music 
Journal was last of the 5 items listed with only 3 responses.
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Table 36
"Other" Professional Improvement Activities
Type of Activity Number of Responses
Percent 
of Total
Band Directors Associations 2 40.000
International Youth Orchestra Conference 1 20.000
Berkshire Music Center (Tanglewood) 1 20.000
Media Conference 1 20.000
Total 5 100.000
Table 37
Professional Journals Subscribed to by Graduates
Publication Number of Responses
Percent 
of Total Rank
Music Educators Journal 30 33.708 1
Music Journal 3 3.371 5The Instrumentalist 26 29.213 2
The School Musician 12 13.483 4
Other Publications 18 20.225 3
Total 89 100.000
Table 38 cites the "other" professional journals subscribed 
to by graduates. Of the 89 total responses of subscriptions to 
professional journals, "other" publications accounted for 18 
(20.225 percent) of the total. However, among these 18 different 
publications there were only 1+ journals with more than 1 subscriber
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each— Downbeat and the Louisiana Musician with 4 each, and the 
International Musician and Louisiana Schools with 2 each.
Table 38
"Other" Professional Journals Subscribed 
to by the Graduates
Publication Number of Subscribers
Percent 
of Total
American Music Teacher 1 3.81f6
Clavier 1 3.846
Council for Research in Music Education 1 3.846
Downbeat 4 15.385
Florida Music Director 1 3.846
Georgia Music News 1 3.8if6
The Guitar Review 1 3.846
International Musician 2 7.693
IDRS Newsletter 1 3.846
Journal of Church Music 1 3.846
Journal of Research in Music Education 1 3.846
Louisiana Musician if 15.385
Louisiana Schools 1 3.846
NACWPI 2 7.693
Saxophone Service 1 3.846
Selmer Bandwagon 1 3.846
Southwestern Musician 1 3.846
TUBA Newsletter 1 3.846
Total 26 100.000
The persons or experiences assisting graduates in decisions 
concerning their careers are shown by data in Table 39* When asked 
to rank in 1, 2, 3 order the persons or experiences influencing them 
in career decisions, the graduates indicated that a university 
instructor or instructors yielded the greatest influence, while
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orientation courses were given the least credit in influencing them. 
Student relationships and associations and experience in student 
organizations were the two items ranked 2 and 3. Part-time employment 
experiences and personal advisor or counselor were both ranked 4 in 
the ratings.
Table 39
Persons or Experiences Assisting Graduates in 
Decisions Concerning Their Careers
Person or Experience Number of Responses
Percent 
of Total Rank
Orientation Courses 4 2.2 86 9
Aptitude Tests 7 If. 000 8Personal Advisor or Counselor 23 13.142 4
University Instructor(s) 32 18.286 1
A Particular Course 11 6.286 7Student Relationships and 
Associations 31 17.714 2Experience in Student Organizations 28 16.000 3Part-time Employment Experiences 23 13.143 4Other 16 9.143 6
Total 175 100.000
Table 40 presents "other11 persons or experiences assisting 
the graduates in decisions concerning their careers. The graduates 
indicated that a high school band director was the "other" person 
that yielded the greatest influence in career decisions, while the 




"Other" Persons or Experiences Assisting Graduates 
in Decisions Concerning Their Careers
Person or Experience Humber of Responses
Percent 
of Total
High School Band Director 6 37.500
High School Band and Music Experience 1 6.250
Parents 3 18.750
Private Teacher(s) before College 2 12.500
Music Teachers in the Field 2 12.500
Summer Band Camp 2 12.500
Total 16 100.000
Factors which the graduates indicated as having influenced 
them, to enter the music education program at Louisiana State 
University, Baton Rouge, are presented in Table ifl. The results 
indicated that the reputation and influence of individual School of 
Music faculty members was the most important factor in the graduates' 
decision to enter LSU, while the influence of a high school band 
director was the second most important factor. Location, convenience, 
and/or cost ranked third among the 16 items listed. Additional 
factors of importance that graduates indicated influenced them to 
enter the music education program at LSU were: (l) reputation of
the School of Music, (2) scholarships, (3) friends and student 
acquaintances, (4) interest in music, (5) parents or relatives,
(6) performing organizations, and (7) recommendations of faculty 
members from other universities and colleges.
117
Table 4l
Factors Influencing Graduates to Enter the Music 
Education Program at LSU
Person or Experience Number of Responses
Percent 
of Total
Attendance at Summer Band Camp 2 2.325
Friends and Student Acquaintances 7 8.139
High School Band Director 14 16.289
High School Choral Teacher 1 1.162
High School Guidance Counselor 1 1.162
Husband Transferred to Baton Rouge 1 1.162
Interest in Music 5 5.813
Location, Convenience and/or Cost 10 11.627
Past Experience at a Junior College 1 1.162
Parent or Relative 5 5.813
Performing Organizations 5 5.813
Private Teacher(s) before College - -
Recommended by Faculty Members from 
Other Colleges and Universities 1+ if. 651
Reputation and Influence of Individual 
School of Music Faculty Members 15 17.1*41
Reputation of the School of Music 8 9.302
Scholarships 7 8.139
Total 86 100.000
Professional activities engaged in by graduates are 
illustrated in Table 42. Graduates were ashed to indicate the number 
of times they had served as a clinician or festival adjudicator and 
whether or not they had served in either of these capacities during 
the two-year period preceding this study. Of the 73 total responses, 
there were 10 (13.699 percent) responses as service as a clinician,
13 (17.808 percent) responses as service as an adjudicator, and 50 
(68.1*93 percent) responses of not having served in either capacity.
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Table 42
Professional Activities Engaged in by the 
Graduates' During the Past Two Years
Type of Activity Number of Responses
Percent 
of Total
Clinician 10 13.699Festival Adjudicator 13 17.808Neither 50 68.493
Total 73 100.000
When asked whether they had any music published in the 
categories of original compositions or musical arrangements, the 
graduates indicated that none had been published. However, several 
graduates indicated that they arranged music for use in training 
classes, football half-time shows, concert band performances, stage 
band performances, and for various other school-related musical 
activities
Table 4-3 lists the professional organizations in which 
graduates held membership. Several of the more prominent of these 
organizations were: (l) Louisiana Music Educators Association,
(2) Music Educators National Conference, (3) Louisiana Bandmasters 
Association, and (4) Louisiana Teachers Association.
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Table lj-3
Professional Organizations in Which Graduates 
Have Membership
Organization Number of Indications
American Federation of Musicians 5
American Music Center, Inc. 1
American Society for Training and Development 1
Ascension Parish Band Directors Association 
Association for Educational Communications and
2
Technology 1
Blackstone Valley Music Educators Association (Mass.) 1
Choisters Guild 1
Classroom Teachers Associations 10
Council for Research in Music Education 1
Educational Research and Development Evaluators 1
Florida Bandmasters Association 1
Florida Music Educators Association 1
Georgia Association of Educators 2
Georgia Music Educators Association 2
Guitar Foundation of America 1
Houston Music Teachers Association 1
Indiana Music Educators Association 1
International Horn Society 1
Kappa Delta Pi 1
Kansas Music Educators Association
Louisiana Association for Educational Communications
1
and Technology 1
Louisiana Bandmasters Association 10
Louisiana Educational Television Authority 1
Louisiana Music Educators Association 21
Louisiana Parent-Teacher Association 2
Louisiana Teachers Association 15Massachusetts Music Educators Association 2
Massachusetts Teachers Association 2
Medway (Mass.) Teachers Association 1
Missouri Music Educators Association 1
Music Educators National Conference
National Association of College Wind and Percussion
18
Instructors 3National Association of Jazz Educators 2
National Band Association 1
120
Table k-3 (continued)
Organizations Number of Indications
National Education Association k
National Council for Measurement in Education 1
North Carolina Music Educators Association 1
Phi Beta Mu 1
Phi Delta Kappa 3Quabbin Valley Music Educators Association (Mass.) 1
Sigma Alpha Iota 3Society of the Clasical Guitar 1
Society for Research in Music Education 1
Texas Association for Educational Technology 1
Texas Educational Television Association 1
Texas Music Educators Association 2
Texas Music Teachers Association 1
T.U.B.A. 1
Women Band Directors National Association 1
Total 139
BROAD CATEGORIES OF MUSIC TEACHING COMPETENCIES
This section of* the questionnaire was concerned with the 
evaluation of the broad areas of music teaching competencies considered 
essential for any well-prepared graduate. An analysis of the 
relationship between the essentialness and the importance of the 
broad music teaching competencies and the effectiveness of their 
undergraduate preparation was included in this phase of the study.
This section was designed to measure how each graduate rated the 
undergraduate instrumental music education curriculum in the following 
broad categories of music teaching competencies: (l) general
education, (2) professional education, (3) basic musicianship, and
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(4) musical performance. Graduates were asked to examine closely the 
list of broad competencies and to give their frank opinions of:
1. The music teaching competencies most essential for a 
well-prepared elementary and secondary instrumental music teacher.
2. The importance placed on these competencies as preparation 
for their teaching needs, past and present.
3. The extent to which the undergraduate curriculum prepared 
them in the use of these competencies.
Graduates were encouraged to express their opinions of the 
essentialness, importance, and effectiveness of these broad 
competencies by means of a Likert-type rating scale. A five-point 
scale was used to provide a basis for statistical computation.
(See page 63 for details.) Graduates were asked to rate each 
competency according to the following scale:
1. Indicates that the competency is NOT 
essential, important, or effective 
(a mean score of 1:00 to 1:75)
2. Indicates that the competency is SLIGHTLY 
essential, important, or effective
(a mean score of 1:76 to 2:49)
3. Indicates that the competency is MODERATELY 
essential, important, or effective
(a mean rating of 2:50 to 3:50)
4. Indicates that the competency is VERY 
essential, important, or effective
(a mean score of 3:51 to 4:25)
5. Indicates that the competency is MOST 
essential, important, or effective
(a mean score of 4:26 to 5:00)
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Data presented in this chapter were in comparative and 
summary tabular form according to frequency, percentage, and mean 
ratings. Means of the essentialness, importance, and effectiveness 
ratings were calculated and tabulated to allow for a comparison of 
the responses. The responses were weighted on the basis of their 
relative value according to the above rating scale. All calculations 
were carried to three decimal points.
General Education Competencies
These competencies were derived from courses designed to 
develop a comprehension of the more important elements of our cultural 
heritage. These qualities were developed in courses such as
(l) English composition and literature, (2) history and social 
studies, and (3) natural science and mathematics.
A comparison of the means of the graduates' essentialness, 
importance, and effectiveness ratings of the competencies in general 
education are shown in Table The graduates' ratings for item 8,
"a continuing attitude of intellectual curiosity," were It. 632 for 
essentialness, If. 602 for importance, and 3-308 for effectiveness 
which ranked this item 1 in all three categories. In the 
essentialness and importance categories, these mean scores were at 
the top of the rating scale, however, in the effectiveness of 
preparation category, the item fell to the middle or "moderate" 
level of the rating scale. This "moderate" level rating was high 
enough for item 8 to rank 1 in the effectiveness of preparation 
category.
Table kb
A Comparison of the Means of the Graduates' Essentialness,
Importance, and Effectiveness Eatings of the
Competencies in General Education
General Education Competencies 
Area II A(l-8) Essentialness Hank Importance Rank Effectiveness Rank
1. Habitually effective use 
of written and spoken 
English U.397 2 It. 205 3 3.279 22. Broad acquaintance with and 
appreciation of great 
literature 3.1^7 7 2.926 7 3.073 33. Acquaintance with the 
development of man— his 
social and economic 
institutions and his 
rights and responsibilities 
as a citizen 3.529 It 3.^70 It 2.897 7
k. A sense of historical 
perspective 3.^5 5 3.^11 5 2.911 6
5. A sense of moral, ethetical 
and aesthetic values U.323 3 It. 29^ 2 2.897 7
6. An understanding of scientific 
thought and method 3.338 6 3.261t 6 2.926 57. Ability to use and interpret 
basic mathematical concepts 3.102 8 2.985 8 2.9^1 >4
8. A continuing attitude of 
intellectual curiosity it. 632 1 It. 602 1 3.308 1
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Ranked 2 in essentialness and effectiveness and 3 in importance 
with mean scores of 4.397j 3*279> and 4.205s respectively, was item 1, 
"habitually effective use of written and spoken English." Again, the 
essentialness category was rated at the top level of the scale, 
however, the importance rating fell to the second or "very" important 
level, while effectiveness was again in the third or "moderate" level 
of the rating scale.
Graduates consistently ranked item 1 and item 8 approximately 
the same in the categories of essentialness, importance, and 
effectiveness. Although ranked much lower, the same was basically 
true of item 4, "a sense of historical perspective," which ranked 5 
in essentialness and importance, and 6 in effectiveness, and for 
item 6, "an understanding of scientific thought and method," which 
was ranked 6 in essentialness and importance and 5 in effectiveness.
In the remaining items, although there was uniform consistency 
between essentialness and importance in the rankings, there was 
considerable variation in the rankings of effectiveness of preparation. 
Item 3j "acquaintance with the development of man— his social and 
economic institutions and his rights and responsibilities as a 
citizen," was ranked 4 in essentialness and importance, and 7 in 
effectiveness of preparation with mean ratings of 3.529* 3-470, and 
2.897, respectively. This was the first instance in which the 
rating in the essentialness and Importance categories fell to the
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"moderate" level of the rating scale. The 2.897 rating for 
effectiveness was also the lowest rating received by any item in 
the general education section.
The graduates' ratings of item 2, "broad acquaintance with 
and appreciation of great literature," was 3*1^7 for essentialness, 
2.926 for importance, and 3*073 for effectiveness. These ratings 
were all in the "moderate" level on the rating scale. However, 
when ranked by category, essentialness was f, importance was 7, and 
effectiveness was 3*
Item 8, "ability to use and interpret basic mathematical 
concepts," was ranked 8, or last, in the essentialness and importance 
category, and 4 in effectiveness. Mean ratings were 3*102, 2.985 
and 2.9^1, respectively.
Although item 5> "a sense of moral, ethical and aesthetic 
values," was ranked 3 in. essentialness and 2 in importance by the 
graduates, It was ranked last in effectiveness. Also, it was 
interesting to note that the competencies concerning literature and 
mathematics ranked 7 and 8 in the essentialness and importance 
category, but ranked 3 and. respectively, in the effectiveness of 
preparation category. Conversely, the competency ranked 2 in 
importance and 3 in essentialness, "a sense of moral, ethical, and 
aesthetic values," ranked 7 or last in effectiveness of preparation.
The range of the mean ratings in the general education 
section was from a high of 4.632 in the essentialness category for 
item 8 to a low of 2.897 for item 3 and item 5 in the effectiveness
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of preparation category. None of the ratings fell below the 
"moderate" level on the rating scale.
Professional Education Competencies
These competencies evolved from courses designed to develop 
competence in applying one's musicianship in school situations. These 
qualities were developed in courses such as (lj educational psychology*
(2) historical and social foundations of education, (3) curriculum,
(4) music methods and materials, and (5) observation and student 
teaching.
A comparison of the means of the graduates' essentialness, 
importance, and effectiveness ratings of the competencies in 
professional education are presented in Table 45. The graduates 
ranked the competencies in the professional education section much 
more uniformly than they did those of the general education section.
The rankings for essentialness and importance were the same for 
these two categories throughout the section. The effectiveness 
category rankings were also reasonably consistent with the other 
categories, with the greatest deviation located in item 3j "an 
enlightened philosophy of education and music education,” which 
ranked 7 in essentialness and importance and 4 in effectiveness.
Item 2, "a working knowledge of effective methods, materials, 
and facilities for musical instruction," received the highest ranking 
in the professional education section with essentialness, importance, 
and effectiveness ratings of 4.735, 4.676, and 3.485, respectively.
Table k5
A Comparison of the Means of the Graduates' Essentialness,
Importance, and Effectiveness Ratings of the
Competencies in Professional Education
Professional Eduation 
Competencies 
Area H  B(l-7)
Essentialness Rank Importance Rank Effectiveness Rank
1, An understanding of human 
growth and the learning 
problems of students ^.537 3 if. 529 3 2.882 52. A working knowledge of
effective methods, materials 
and facilities for musical 
instructions ^.735 1 if.676 1 3* if 85 13. An enlightened philosophy of 
education and music education 3.985 7 2.79!* 7 3.102 ifit. Acquaintance with school 
patterns, procedures and 
professional relationships If. 117 6 if. 029 6 2.691 75. Understanding and skill in 
the teaching process *f.705 2 if. 66l 2 3.191 3
6. Ability to plan, lead and 
cooperate in the work of the 
school U.308 5 if.29lf 5 2.750 67- Desire for professional 
growth and stature if.ififl if if. 323 if 3.29*f 2
128
Both the essentialness and the importance scores were in the highest 
level of the rating scale and the effectiveness rating was at the 
top of the "moderate" level on the scale. Banked 2, only slightly 
lower than item 2, was item 5, "understanding and skill in the 
teaching process," with ratings of ^.705 for essentialness, ^.66l for 
importance, and 3.191 for effectiveness. Again, these ratings for 
essentialness and importance were substantial and although there was 
a drop in the effectiveness rating, it was still at the midpoint of 
the "moderate" level on the rating scale.
The mean ratings of item 1, "an understanding of human growth 
and the learning problems of students," were k.537 for essentialness, 
h.529 for importance, and 2.882 for effectiveness ranking this 
competency 3 id essentialness and importance and 5 in effectiveness.
The relatively high ranking received by item 1 in the essentialness 
and importance categories along with the even higher ratings of 
item 5 and item 2 reflected the graduates' concern with those 
competencies that were necessary for success in the act of teaching 
as opposed to those that were of a more theoretical or philosophical 
nature.
Item 5, "ability to plan, lead, and cooperate in the work of 
the school," and item k, "acquaintance with school patterns, 
procedures, and professional relationships," ranked 5 and 6, 
respectively, in essentialness and importance and 6 and 7, 
respectively, in effectiveness. Although the mean scores for both 
items were high in the essentialness and importance categories, the
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lower ranking seemed to reflect the graduates' interest in the 
specific subject area, instrumental music, rather than the broader 
scope of school problems.
The graduates ranked item J, "desire for professional growth 
and stature," 2 in effectiveness of preparation with a rating of 
3.29*1. However, this item ranked k in essentialness and importance 
with ratings of h.Ml-1 and *f.323, respectively.
The ratings for the essentialness and importance categories 
of the professional education competencies were relatively high and 
ranged from a low of 3-79^ to a high of *1.731. Of the Ik items in 
these two categories, all but 3 were in the top level of the rating 
scale, and these were in the next or "very" essential or "very" 
important level of the scale.
The range of the ratings in the effectiveness of preparation 
category was from a high for item 2 of 3.^85 to a low of 2.691 for 
item k. However, all the ratings in the effectiveness category 
remained in the "moderate" level of the rating scale.
Musicianship Competencies
These competencies were based on courses designed to help 
the future music teacher develop broad musicianship worthy of 
serving as a basis for his task in the schools. These qualities were 
developed in courses such as (l) music theory (harmony and ear 
training), (2) history and literature in music, (3) form and analysis, 
and (4) orchestration and arranging.
130
A comparison of the means of the graduates' essentialness, 
importance, and effectiveness ratings of the competencies in 
musicianship are illustrated in Table 46. With the exception of 
items 4 and 5 in the effectiveness of preparation category, each of 
the competencies in the musicianship section were ranked the same in 
essentialness, importance, and effectiveness throughout the section.
The graduates ranked "functional knowledge of the language 
and grammar of music" (item l) 1 in essentialness, importance, and 
effectiveness with ratings of 4.764, 4.705 and *4-. 102, respectively.
The mean rating of 4.764 for essentialness was the highest score 
received by any competency to this point in the study. The 4.705 
rating item 1 received for importance was also the highest mean 
rating in this category to this point. The 4.102, or "very" effective 
rating received by item 1 was the first example of the effectiveness 
of preparation category receiving a rating higher than the "moderate" 
level on the rating scale.
Item 2, "ability to hear and grasp the basic elements of 
musical composition— rythmic, melodic, and harmonic," ranked 2 with 
mean ratings of 4.691, 4.647, and 3.926 in essentialness, importance, 
and effectiveness. Item 6, "maturing standards of musical taste and 
discrimination," ranked 3 with mean scores of 4.397, 4.332 and 
3.529 in essentialness, importance, and effectiveness. Ranked 4 in 
essentialness and importance and 6 in effectiveness was item 5,
I"intimate acquaintances with a wide selection of good musical 
literature from the principal eras, forms and idioms," with a rating
Table 1+6
A Comparison of the Means of the Graduates' Essentialness,
Importance, and Effectiveness Eatings of the
Competencies in Musicianship
Musicianship Competencies 
Area II C(l-6) Essentialness Rank Importance Rank Effectiveness Rank
1. Functional knowledge of 
the language and grammar 
of music 4.764 1 4.705 1 4.102 12. Ability to hear and grasp 
the basic elements of 
musical composition—  
rhythmic, melodic, and 
harmonic 4.691 2 4.647 2 3.926 2
3. An understanding of the 
methods by which music is 
conceived, constructed 
and scored 4.294 5 4.205 5 3.411 5
4. Knowledge of the development 
of the art of music 3-941 6 3.9H 6 3.500 45. Intimate acquaintance with a 
wide selection of good 
musical literature from the 
principal eras, forms, idioms 4.352 4 4.294 4 3.308 6
6. Maturing standards of musical 
taste and discrimination 4.397 3 4.332 3 3.529 3
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of ^.352 for essentialness, 4.29U for importance, and 3*308 for 
effectiveness of preparation. These three competencies along with 
the aforementioned item 1, "functional knowledge of the language and 
grammar of music," were consistently rated hy the graduates at the 
highest level of the rating scale in essentialness and importance. 
Although placing 5 and. 6, respectively, in the overall rankings, 
item 3j "an understanding of the methods hy which music is conceived, 
constructed and scored," and item U, "knowledge of the development 
of the art of music," were only slightly lower in ratings with ̂ .29  ̂
in essentialness, k,205 in importance, and 3*^11 In effectiveness for 
item 3 and 3-9^1 in essentialness, 3-9H in importance, and 3-500 in 
effectiveness for item U. All of these mean scores were in the "very" 
important, and the "very" effective range of the rating scale.
The high ratings given the competencies in this section, 
especially in the categories of essentialness and importance, 
illustrated the value placed on musicianship hy the graduates.
Although slightly lower, the graduates' effectiveness ratings of 
lj-,102, 3.926, 3.529, 3-500, and 3-308, all in the "very" effective 
range of the rating scale, indicated a substantial degree of 
undergraduate preparation for these competencies.
Musical Performance Competencies
These competencies were devised from courses designed to 
help the future music teacher become a thoroughly competent performer 
in order that he may understand and deal with the problems of his 
students. These qualities were developed in activities such as
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(1) private instruction (applied music), (2) class or private 
instruction in secondary fields, (3) participation in appropriate 
large and small ensembles, and (4) conducting.
A comparison of the means of the graduates' essentialness, 
importance, and effectiveness ratings of the competencies in musical 
performance are shown in Table 47* The graduates* ratings for 
item 6, "thorough understanding of musical interpretation combined with 
adequate conducting and rehearsal skills," was 4.8o8 for essentialness, 
4.779 f°r importance, and 3*823 for effectiveness ranking this 
competency 1 in essentialness and importance and 5 in. effectiveness 
of preparation. The ratings of 4.808 for essentialness and 4.779 for 
importance were the highest ratings given in the Broad Categories of 
Music Teaching Competencies area of the study, indicating the 
graduates' value of adequate conducting and rehearsal skill in the 
teaching of music. However, in the opinion of the graduates, their 
preparation in the use of this competency ranked 5 in the effective­
ness of preparation category. Although ranked 5 in effectiveness, 
this competency received a rating of 3*823 placing it in the next to 
highest, or "very" effective, level of the rating scale.
Ranked 2 in essentialness and importance and 3 in effectiveness 
of preparation was item "functional ability in the applied field 
(band, orchestra instruments) appropriate to the students' future 
teaching needs," with ratings of 4.602, 4.617, and 3.941, respectively. 
The ranking of this competency in second place in essentialness and 
importance and the accompanying high ratings indicated the value
Table 47
A Comparison of the Means of the Graduates* Essentialness,
Importance, and Effectiveness Ratings of the




Essentialness Rank Importance Rank Effe ctivenes s Rank
1. Fluency in sight reading 4.602 2 4.485 3 3.970 22. Ability to perform by ear
3. Ability to perform from
3.382 6 3.338 6 2.264 7
memory
4. Technical facility and
depth of repertoire in the 
principal applied field 
sufficient to meet the 
needs of artistic self-
3.132 7 3.058 7 2.676 6
expression and demonstration 
5. Functional ability in the 
applied field (band, 
orchestra instruments) 
appropriate to the students'
4.161 5 4.058 5 4.014 1
future teaching needs 
6. Thorough understanding of 
musical interpretation 
combined with adequate 
conducting and rehearsal
4.602 2 4.617 2 3.941 3
skills 4.808 1 4.779 1 3.823 5
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graduates placed on functional musicianship which is developed 
through participation in various performing ensembles such as bands, 
orchestras, and the various smaller ensembles. The rating of 3*9^i 
which this competency received placed it in the "very'’ effective level 
of the rating scale.
Also ranked 2 in essentialness but 3 in importance was item 1, 
"fluency in sightreading," with mean ratings of if. 602 and if.if85, 
respectively. This item also ranked 2 in effectiveness of preparation 
with a mean score of 3.970* This high ranking of the sightreading 
competency reflected the value graduates placed on basic functional 
musicianship as a necessary ingredient for a successful teaching 
career in music.
Item 7, "appreciation of the values and problems of musical 
groups through effective participation," ranked 4 in essentialness, 
importance, and effectiveness with mean ratings of J+.51U, lf.ifl7, and 
3.926, respectively. These high ratings evidently reflected the 
graduates' opinion that participation in outstanding performing groups 
under excellent conductors was a necessary experience in preparation 
for their own future teaching careers.
The competency the graduates ranked 1 in effectiveness of 
preparation, item if, "technical facility and depth of repertoire in 
the principal applied field sufficient to meet the needs of artistic 
self-expression and demonstration," was ranked 5 in essentialness and 
importance. The mean ratings were if.l6l for essentialness, if.058 
for importance, and if.Ollf for effectiveness. This was the first 
instance in the musical performance section that essentialness and
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importance ratings fell from the "most" to the "very" level on the 
rating scale. However, the U.01^ rating given item 4 in the 
essentialness category was the second highest rating received by any 
competency in the essentialness of preparation category in the broad 
competencies area of the study.
The graduates' opinion of item k, "technical facility and 
depth of repertoire in the principal applied field sufficient to meet 
the needs of artistic self-expression and demonstration," when 
compared to item 6 , "thorough understanding of musical interpretation 
combined with adequate conducting and rehearsal skills," presented an 
interesting paradox. Item 6, the competency concerned with 
interpretation, conducting, and rehearsal skills, and ranked 1 in the 
opinion of the graduates, was the competency considered "most" 
essential for a well-prepared teacher and "most" important for 
teaching needs. However, their opinion of the effectiveness of 
preparation in the use of this competency was much lower, ranking 5 
out of the 7 items in the musical performance section of the study. 
Whereas item 4, the competency concerned with performance on a major 
instrument (applied music), was ranked 5 by the graduates in both 
essentialness for a well-prepared teacher and importance for teaching 
needs but ranked 1 in effectiveness of undergraduate preparation.
The musical performance competencies which received the lowest 
rankings were item 2, "ability to perform by ear," ranked 6 in 
essentialness and importance and 7 in effectiveness of preparation, 
and item 3> "ability to perform from memory," ranked 7 in essentialness
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and importance and 6 in effectiveness of preparation. Mean ratings 
of item 2 were 3*382 for essentialness, 3*338 for importance, and 
2.£61+ for effectiveness. Mean ratings for item 3 were 3*132 for 
essentialness, 3.058 for importance, and 2.676 for effectiveness. 
Although lower than the other ratings in the musical performance 
section, these ratings basically remained in the "moderate" level of 
the rating scale. However, the effectiveness of preparation ratings 
of 2.676 for "ability to perform from memory" (item 3 ) and 2.264 for 
"ability to perform by ear" (item 2) were the lowest ratings 
received by any competency in the musical performance section.
Summary
Data presented in Table 48 compares the ratings of the 
degree of essentialness, importance, and effectiveness of the Broad 
Categories of Music Teaching Competencies. In the opinion of the 
graduates, the most significant of the broad competencies was 
"musicianship," which ranked 1 in essentialness, importance, and 
effectiveness with mean ratings of 4.406, 4.348, and 3*629, 
respectively. The ratings of 4.406 for essentialness and 4.348 for 
importance were in the "most," or highest level of the rating scale. 
However, the 3*629 rating for effectiveness was in the "very" 
effective, or second highest, level of the scale.
"Professional education" competencies, ranked 2 in essential­
ness and importance and 3 in effectiveness of preparation with 
ratings of 4.395) 4.338, and 3*056, respectively. The essentialness 
and importance ratings for "professional education" were very close
Table 48
A Comparison of the Means of the Essentialness, Importance, 
and Effectiveness Eatings of the Broad Categories 
of Music Teaching Competencies
Broad Categories of Music 
Teaching Competencies 
Area H  A-D
Mean Eating
Essentialness Rank Importance Rank Effectiveness Rank
A. General Education 3-744 4 3.645 4 3.029 4
B. Erofessional Education 4.395 2 4.338 2 3.056 3
C. Musicianship 4.4o6 1 4.348 1 3.629 1
D. Musical Performance 4.172 3 4.107 3 3.516 2
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to those of "musicianship." However, in the effectiveness of 
preparation category, the mean score for "professional education" of 
3.056 was much lower than the 3*629 for "musicianship."
The graduates* ratings for "musical performance" were K.172 
for essentialness, If. 107 for importance, and 3*516 for effectiveness 
which ranked this competency 3 in essentialness and importance and 
2 in effectiveness of preparation. The ratings of "musical 
performance" in the essentialness and importance categories fell to 
the "very," or second highest, level of the rating scale in contrast 
to the ratings of "musicianship" and "professional education" in the 
same categories which were in the "most," or highest, level of the 
scale. 3h the effectiveness of preparation category, however,
"musical performance" ranked 2 with a rating of 3*516, second to the 
3.629 rating of the 1 ranked "musicianship." Indicating again, the 
graduates' opinion of the strong emphasis placed on applied music 
and performance hy the School of Music.
The broad competency ranked h, or last, was "general 
education." The graduates* ratings were 3*7^ for essentialness,
3.6^5 for importance, and 3.029 for effectiveness of preparation. 
Although ranked last, the "general education" mean ratings for 
essentialness and importance were still in the "very" essential 
and "very" important level of the rating scale. The lowest mean 
rating received by any item in the broad competencies area was 
"general education's" effectiveness of preparation rating of 3*029, 
indicating that the graduates did not consider the undergraduate 
development much higher than "moderately" effective.
ll+o
The range of ratings for the Broad. Categories of Music 
Teaching Competencies was from a high of U.U06 for the essentialness 
category of the "musicianship” section, to a low of 3.029 for the 
effectiveness of preparation category in the "general education” 
section. In general, the graduates' ratings of all sections of the 
Broad Categories of Music Teaching Competencies were high. In only 
two instances did the ratings' fall below the "very" or second highest, 
level of the rating scale. The first instance was in the "general 
education" effectiveness of preparation category with a rating of 
3.029, and the second instance was in the "professional education" 
effectiveness of preparation category with a rating of 3*056. Both 
of these ratings, however, were in the "moderately" effective level 
of the rating scale. In particular, the graduates' high ratings of 
"musicianship" and "professional education" in the essentialness and 
importance categories indicated the value placed on excellence of 
musicianship and the importance of pedagogy.
A summary of the degree of essentialness, importance, and 
effectiveness by number, percent, and mean ratings of the Broad 
Categories of Music Teaching Competencies is presented in Table ^9. 
Essentialness for a well-prepared teacher, with a rating of U .156  
was the category ranked highest by the graduates. Although the 
rating of U.156 was in the "very" essential level of the 
rating scale, 880 (k6.2k3 percent) of the 1903 responses indicated 
essentialness in the "most," or top, level of the rating scale.
Ranked second was the importance category with a rating of U.08U. Of
Table 4-9
A Summary of the Degree of Essentialness, Importance, and Effectiveness
by Number, Percent, and Mean Ratings of the Broad















































Teacher 20 1.051 93 4.887 337 17.709 573 30.110 880 46.243 1903 4.156
Importance for 
Teaching Needs 
— Past and 
Present 32 1.681 115 6.040 365 19.170 540 28.361 852 44.748 1904 4.084
Effectiveness of 
Preparation at 
LSU 136 7.1^3 314 36.̂ 92 634 33.298 580 26.681 312 16.387 1904 3.286
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the 1904 total responses, 852 (Wl-.7M3 percent) indicated that 
importance was in the "most," or highest level of the rating scale.
The effectiveness of preparation at LSU category, with a rating of 
3.286, ranked last in the opinion of the graduates. Although ranked 
last in the opinion of the graduates, the 3*286 rating placed 
effectiveness of preparation above the midpoint of the "moderate” 
level of the rating scale.
The value of the Broad Categories of Music Teaching 
Competencies, in the opinion of the graduates, was indicated by the 
substantial mean rating given the essentialness and importance 
categories. However, the graduates' opinion of the effectiveness of 
their undergraduate preparation to utilize these broad competencies 
was somewhat less convincing.
Additional tables concerning the Broad Categories of Music 
Teaching Competencies are located in Appendix A.
SPECIFIC CATEGORIES OF MUSIC TEACHING COMPETENCIES
Area III of the questionnaire was concerned with the 
evaluation of the specific music teaching competencies considered 
essential for any well-prepared instrumental music education graduate. 
The items in this section represented the competencies that 
instrumental music education graduates should have at the completion 
of their undergraduate degree prior to entering the field. An 
analysis of the relationship between essentialness and the importance
1̂ 3
of these specific competencies and the effectiveness of their 
undergraduate preparation was included in this phase of the study.
This section was designed to measure how each graduate rated 
the undergraduate instrumental music education curriculum, in the 
following specific categories of music teaching competencies:
(l) conducting, (2) performance, (3) theory and composition,
(4) history and styles, (5) knowledge for jot performance, (6) planning 
for teaching, (7) execution of planning, (8) evaluating the process,
(9) rehearsal discipline, and (10) inner-city competencies.
Graduates were instructed to express their opinions of the 
essentialness, importance, and effectiveness of the specific 
competencies in a similar manner and by the identical rating scale 
used for Area II, the Broad Categories of Music Teaching Competencies 
section. Statistical computation of the data in this section was in 
comparative and summary tabular form according to frequency, 
percentage, and mean ratings. Item numbers used in the tables in 
this section correspond to the numbers used for the same items in 
Area III of the graduates' questionnaire.
Competencies in Conducting
A comparison of the means of the graduates1 ratings of the 
specific competencies in conducting (aural perception) are presented 
in Table 50. The graduates rated item 1, 1,meter, tempo, rhythm, 
pitch, melody, and harmony problems11; item 2, "instrumentation and 
balance problems"; item 3j "intonation errors"; and item U, "the
Table 50
A Comparison of the Means of the Graduates' Ratings of the Specific
Categories of Music Teaching Competencies in
Conducting— Aural Perception
Competencies in Conducting ...Area III A(l-5) Essentialness Rank Importance Rank Effectiveness Rank
The ability to identify:
1. Meter, tempo, rhythm, 
pitch, melody and 
harmony problems 4.8?6 1 4.79^ 1 4.014 1
2. Instrumentation and 
balance problems 4.79^ 3 4.66l 3 3.279 4
3. Intonation errors 4.867 2 4.779 2 3.382 34. The sounds of all 
traditional band and 
orchestra instruments 4.705 4 4.602 4 4.058 1
5. The sounds of all popular 
instruments 3.779 5 3.573 5 2.132 5
sounds of all traditional band and orchestra instruments," in the 
highest, or "most" essential or "most" important, level of the 
rating scale. Scores for these competencies ranged from a high of 
I+.876 for item 1 in the essentialness category to a low of 4.602 for 
item 4 in the importance category. However, the ratings of the 
effectiveness of preparation for these items were lower, ranging 
from a high of 4.058 for item 4, "the sounds of all traditional band 
and orchestra instruments," to a low of 3.279 for item 2, 
"instrumentation and balance problems." Item 1 and item 4 were in 
the "very" effective level of the rating scale with scores of 4.014, 
and 4 .058, respectively. Scores of 3-279 for item 2 and 3*382 for 
item 3, however, were in the "moderately" effective range of the 
rating scale.
The means of the graduates' ratings of item 5j "the sounds 
of all popular instruments," were 3.779 for essentialness, 3.573 for 
importance, and 2.132 for effectiveness. The essentialness and 
importance scores were in the "very" or second highest level of the 
rating scale. However, the 2.132 rating placed this item in the
"slightly" effective level of the rating scale which was the lowest
mean rating received by any competencies in conducting.
A comparison of the means of the graduates' ratings of the
specific competencies in conducting (technical proficiency) are 
presented in Table 5i* While conducting the ensemble, the 
instrumental music education graduate should be able to (l) demonstrate
Table 51
A Comparison of the Means of the Graduates' Ratings of the Specific
Categories of Music Teaching Competencies in
Conducting— Technical Proficiency
CompetenciesAin^Conducting Essentialness Rank Importance Rank Effectiveness Rank
The ability to develop in the 
ensemble. . .or demonstrate 
the skill for:
6. Correct rhythm 4.867 3 4.832 2 4.397 8
7. Correct pitch 4.882 2 4.823 2 4.220 12





4.852 5 4.735 6 3.911 17
11.
meter patterns 
A clear and consistent
4.867 3 4.764 5 4.588 2
12.
cut-off gesture 
Clear handling of tempo
4.832 7 4.720 7 4.514 4
changes 4.852 5 4.779 4 4.441 7
13. A clear, positive ictus 4.735 13 4.676 14 4.323 9
14. Good tone quality 4.764 10 4.705 9 3.955 16
15. Proper balance 4.808 8 4.691 10 3.735 19
16. Correct tempo 4.764 10 4.720 7 4.279 11
17.
18.
Clear and positive cues 
Conduct clear down and
4.705 14 4.647 14 4.500 5
up beats 4.750 12 4.661 12 4.602 1
Table 51 (continued)
Competencies in Conducting 
Area III A( 16-210 Essentialness Rank Importance Rank Effectiveness Rank
The ability to develop in the 
ensemble . . .or demonstrate 
the skill for;
19. Correct articulation 4.779 9 4.661 12 4.132 1420. Gestures that inspire 
phrasing 4.61*7 17 4.544 17 4.117 1521. Conducting divided beats 4.676 15 4.588 16 4.500 522. Correct posture 4.66l 16 4.602 15 4.176 13
23. Proper use of the left 
hand 4.588 19 4.529 17 4.308 1024. Appropriate size gestures 4.617 18 4.529 18 4.588 2
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the ability to develop in the ensemble. . . or (2) demonstrate the 
skills needed for the items listed in Table 51.
Items 6 through 24 were as follows: (6) "correct rhythm,"
(7) "correct pitch," (8) "good intonation," (9) "proper phrasing,"
(10) "conducting all basic meter patterns," (ll) "a clear and 
consistent cut-off gesture," (12) "clear handling of tenrpo changes," 
(13) "a clear ictus," (l4) "good tone quality," (15) "proper balance," 
(16) "correct tempo," (17) "clear and positive cues," (18) "conduct 
clear down and up beats," (19) "correct articulation," (20) "gestures 
that inspire phrasing," (21) "conducting divided beats," (22)
(22) "correct posture," (23) "proper use of the left-hand," and 
(24) "appropriate size gestures for dynamics." The graduates rated 
every item in the above list in the highest, or "most" essential and 
"most" important level of the rating scale. The ratings ranged from 
a high of 4.926 for item 8, "good intonation," in the essentialness 
category to a low of 4.529 for item 23, "proper use of the left 
hand," and item 24, "appropriate size gestures for dynamics," in 
the importance category.
Of the 19 competencies in conducting listed in Table 51 >
12 were rated in the top, or "most" effective, level of the rating 
scale. The remaining 7 competencies were rated in the "very" 
effective, or second highest, level of the rating scale.
These ratings indicated near unanimous judgments as to the 
essentialness and importance of competencies in conducting in the 
preparation of instrumental music teachers. Although slightly lower,
1
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the graduates’ effectiveness ratings of the competencies in conducting 
compared favorably with the essentialness and importance ratings and 
indicated the graduates' confidence in the undergraduate training in 
this competency.
Competencies in Performance
A comparison of the means of the graduates' ratings of the 
specific competencies in performance on a major instrument are given 
in Table 52. In the opinion of the graduates, "fluency in sight- 
reading" (item 26) was the competency considered "most" essential and 
important. Means of the ratings for essentialness of 4.588, and for 
importance of 4.514 indicated substantial ratings of essentialness 
and importance. The graduates' opinion of preparation in the use of 
this competency was slightly lower, however, suggesting ratings in 
the "very" effective, or second highest, level of the rating scale.
The means of the graduates' ratings for item 25, "technical 
facility and depth of repertoire in the principal applied field, 
sufficient to meet the needs of artistic self expression and 
demonstration,” of 4.205 for essentialness, 4.044 for importance, 
and 4.220 for effectiveness placed this competency in the next to 
the highest, or "very" effective, level of the rating scale. Item 25 
was the only competency in this section in which the mean score of 
effectiveness exceeded that of essentialness and of importance.
Again, demonstrating the emphasis placed on performance by the School 
of Music.
Table 52
A Comparison of the Means of the Graduates’ Ratings of the Specific
Categories of Music Teaching Competencies in
Performance— on Major Instrument
Competencies in Performance 
Area III B(25-29) Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate on a major 
instrument:
25. Technical facility and 
depth of repertoire in 
the principal applied 
field, sufficient to 
meet the needs of 
artistic self-expression 
and demonstration I*. 20 5 2 k.okh 2 220 1
26. Fluency in sight reading U.588 1 U.51^ 1 4.1U7 227. The ability to perform 
from memory 3.250 k 3.029 k 2.955 328. The ability to perform 
by ear 3.235 3 3.0M+ 3 2.073 4
29. The ability to improvise 3.1^7 5 3.029 k 1.573 5
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Item 27, "the ability to perform from memoryitem 28,
"the ability to perform by ear," and item 29, "the ability to 
improvise," in essentialness and importance were in the "moderate" 
level of the rating scale. Eatings for these competencies ranged 
from a high of 3.250 for item 27 in essentialness to a low of 3-029 
in importance for item 27 and item 29-
In the effectiveness of preparation category, scores were 
2.955 for item 27, "performance from memory," 2.073 for item 28, 
"performance by ear," and 1.573 for item 29, "improvisation." The 
1.573 rating for effectiveness of preparation of item 29, "the ability 
to improvise," was the lowest score received by any item in the entire 
specific competencies area of the study. This low effectiveness 
rating of 1.573 suggested little, if any, undergraduate preparation.
A comparison of the means of the graduates' ratings of the 
specific competencies in functional accompanying sire illustrated 
in Table 53. According to the graduates' opinion, item 30, "the 
instrumental music teacher will be able to play simple 
accompaniments from elementary method book series," with a rating of 
3.691 was "very" essential for a well-prepared teacher. However, 
the importance and effectiveness ratings of 3-^70 and 2.955, 
respectively, implied that this competency was only of "moderate" 
value and development.
The ratings of 3.1+55 for essentialness, 3.352 for importance, 
and 2.5 for effectiveness of item 31, "the instrumental music 
teacher will be able to play simple accompaniments for instrumental
Table 53
A Comparison, of the Means of the Graduates' Eatings of the Specific
Categories of Music Teaching Competencies in
Performance— Functional Accompanying
Competencies in Performance 
Area i n  B(30-3l) Essentialness Rank Importance Rank Effectiveness Rank
The ability to:
30. Play simple accompaniments 
from elementary method 
book series 3.691 1 3.470 1 2.955 1
31. Play simple accompaniments 




soloist," placed this competency in the "moderate" level of the 
rating scale in all three categories. The 2.500 rating, or the lowest 
rating possible in the "moderate" level of the rating scale, 
indicated some dissatisfaction on the part of graduates with the 
effectiveness of preparation in this competency area.
A comparison of the means of the graduates' ratings of the 
specific competencies in the effective use of instruments for teaching 
purposes are shown in Table 54. The means of the graduates' 
essentialness ratings were 4.75 feu* "demonstrate the ability to tune 
all brass, woodwind, percussion, and stringed instruments to 'A' 
and/or ,Bb' using a tuning fork, pitch pipe, or other tuning device" 
(item 32); If. 620 for "perform on a variety of instruments and be 
able to teach beginning studerts effectively" (item 33); and 4.455 
for "accomplish basic repairs on brass, woodwind, percussion, and 
string instruments" (item 40). These scores indicated, in the 
opinion of the graduates, that these three competencies were "most" 
essential in the teaching of instrumental music. Although slightly 
lower, the graduates' importance ratings of If. 691 for item 32,
If. 602 for item 33, and 4 .367 for item 40 indicated the high level of 
importance placed on these competencies by the graduates. Ratings of 
3.750 for item 32, 3.9H item 33, and 4.397 ^or item 40 in 
effectiveness placed these competencies in the "very" effective level 
of the rating scale. The 4.397 rating for "accomplish basic repairs" 
(item 4o) also indicated substantial satisfaction, on the part of the 
graduates, of preparation in this competency.
Table 54
A Comparison of the Means of the Graduates1 Ratings of the Specific 
Categories of Music Teaching Competencies in 
Performance— Effective Use of Instruments 
for Teaching Purposes
Competencies in Performance 
Area I H  b (32-4o ) Essentialness Rank Importance Rank Effectiveness Rank
The ability to:
32. Tune all brass, woodwind, 
percussion, and stringed 
instruments to "A" and/or 
"Bb" using a tuning fork, 
pitch pipe, or other tuning 
device
33. Perform on a variety of 
instruments
34. Perform on one instrument 
from each family usually 
found in the concert band 
and/or orchestra
35. Play scales on all basic 
brass, woodwind, and 
stringed instruments
36. Identify performance 
problems and suggest 


















Conrpetencies ^Performance Essentialness Rank Importance Rank Effectiveness Rank
The ability to:
37. Write the range of the primary band and 
orchestra instruments 3.691 3.514 3.455
38. Play the basic thirteen 
drum rudiments 3.705 3.352 3.352
39. Demonstrate orchestral 
instruments 3.926 3.808 3.970
t o . Accomplish basic repairs 
on brass, woodwind, 
percussion, and string 
instruments 4.455 4.367 4.397
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scale. However, an importance score of 3.191, and the effectiveness 
of preparation score of 2.955, indicated substantially less value for 
teaching needs and effectiveness of undergraduate training for this 
competency.
The graduates' essentialness rating for item 38, "demonstrate 
orchestral instruments," of 3.705 placed this competency in "very" 
essential level of the rating scale. The importance score of 3-520 
agreed exactly with the effectiveness score for item 38. These 
scores indicated "moderate" importance and effectiveness of 
preparation. However, the 3.520 rating was only slightly lower than 
the essentialness rating of 3-750.
In general, it may he stated that the means of the graduates' 
essentialness and importance ratings were in the "very," or second 
highest, level of the rating scale for the sixteen competencies in 
the performance section. However, the graduates indicated a higher 
regard for essentialness and importance of the competencies than for 
the effectiveness of their undergraduate preparation.
Competencies in Theory and Composition
A comparison of the means of the graduates' ratings of the 
specific competencies in theory and composition are illustrated in 
Table 55.
Mean scores of 4.382 for essentialness and 4.264 for 
importance of item 4l, "traditional harmony," suggested a high regard 
for this competency. The mean score of 4.l6l for the graduates'
Table 55
A Comparison of the Means of the Graduates' Ratings of the Specific
Categories of Music Teaching Competencies in
Theory and Composition
Competencies in Theory 
and Composition 
Area HI C(41-45)
Essentialness Rank Importance Rank Effectiveness Rank
Knowledge of:
4l. Traditional harmony 4.382 1 4.264 1 4.l6l 1
42. Chromatic harmony 4.14? 2 3.970 2 3.661 243. The compositional techniques 
by which music is conceived, 
constructed, and scored 4.073 4 3.867 4 3.250 344. Functional scoring for all 
media (instrumental and from 
a piano score) 4.102 3 3.882 3 2.941 445. Deal with notational systems 
■used in avant-garde idioms 3.161 5 2.882 5 1.941 5
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effectiveness rating indicated satisfaction with preparation in 
"traditional harmony." Item 42, "chromatic harmony," although rated 
slightly lower than "traditional harmony," with mean ratings of 
4.147 for essentialness, 3.970 for importance, and 3.661 for 
effectiveness, indicated a reasonable level of satisfaction for this 
competency.
Graduates' ratings for item 1*3* "the compositional techniques 
by which music was conceived, constructed, and scored," of 4.073 for 
essentialness and 3*867 for importance, and for item 44, "functional 
scoring for all media," of 4.102 for essentialness and 3*882 for 
importance were similar in scoring and in both instances implied a 
"very" substantial level of importance. The effectiveness scores of 
3.250 for item 43 and 2.941 for item 44, however, signified only 
"moderate" approval of preparation for these competencies.
The graduates' ratings for item 45* "deal with notational 
systems used in avant-garde idioms," of 3.l6l for essentialness and 
2.882 for importance denoted only "moderate" significance. The 
effectiveness score of 1.941 for this competency was considerably 
lower and indicated an insufficient degree of undergraduate 
preparation for this item.
Competencies in Knowledge of History and Style
A comparison of the means of the graduates' ratings of the 
specific competencies in knowledge of history and style are presented 
in Table 56. The essentialness score of 4.075 and the importance
Table 56
A Comparison of the Means of the Graduates’ Ratings of the Specific 
Categories of Music Teaching Competencies in 
History and Style
Knowledge of History and Styles 
Area HI D(46-50) Essentialness Rank Importance Rank Effectiveness Rank
Knowledge of:
46. Stylistic and performance 
practices of the different 
periods in music history 4.058 2 3.926 2 3.102 247. Music history, including 





and Contemporary 3.926 3 3.705 3 3.235 148. Historical aspects of the 
periods in music history 3.647 4 3.558 4 3.044 349. Biographical information 
about composers 3.294 5 3.191 5 2.985 450. Popular music idioms, i.e., 
jazz, rock, country, and 
western, etc. 4.073 1 3.941 1 1.823 5
NO
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score of 3.941 for item 50, "popular music idioms, i.e., jazz, rock, 
country and western, etc.," were the highest ratings in essentialness 
and importance received by any of the items in Table 56. These 
scores indicated substantial estimates of essentialness and 
importance for this competency. In contrast, the graduates’ opinion 
of their undergraduate preparation in this competency was much lower 
with an effectiveness rating of 1.823, implying significant deficiency 
in effectiveness of preparation.
Substantial ratings of essentialness and importance were seen 
for the following two competencies: (l) item 46, "stylistic and
performance practices of the different periods in music history"; and
(2) item 47, "music history, including the following periods in 
chronological sequence: Medieval, Renaissance, Baroque, Classic,
Romantic, Impressionistic, and Contemporary," Mean ratings for both 
of these competencies were in the "very" essential and "very" 
important level of the rating scale with scores of 3*926 and 3*705, 
respectively, for item 47 and scores of 3*647 and 3*558, respectively, 
for item 48. The graduates' ratings of their undergraduate 
development for these abilities, however, were somewhat lower with 
effectiveness of preparation scores of 3*440 for item 47 and 2.985  
for item 48. The comparison implied a need for more thorough ■ 
undergraduate preparation for these competencies.
The graduates' opinion of the essentialness, importance, and 
effectiveness of item 49, "biographical information about composers,"
l6l
was relatively consistent in all three categories as indicated "by 
the ratings of 3.294, 3.191, and 2.985, respectively. These scores 
denoted a value assignment at approximately the midpoint of the 
"moderate” level of the rating scale revealing only a moderate 
degree of significance, value, and development.
Competencies in Knowledge Necessary for Job Performance
A comparison of the means of the graduates' ratings of the 
specific competencies in knowledge necessary for job performance are 
shown in Table 57* While most of the graduates considered these four 
competencies to be of the highest level of essentialness and 
importance, their opinions of the undergraduate preparation for 
these items were somewhat lower. These competencies and their 
accompanying essentialness, importance, and effectiveness ratings 
were: (l) item 51, "persistent in seeking added information and
knowledge from many sources to aid his teaching"— 4.676, 4.632, and 
3.382; (2 ) item 52, "thoroughly prepared with a knowledge of the 
subject"— 4.383, 4.823, and 3.779; (3) item 53, "able to relate his 
knowledge to other disciplines"— 4.397, 4.279, and 3.029; and
(4) item 5 ,̂ "able to relate his area of knowledge to students 
interests, both in and out of music"— 4.66l, 4.617, and 2.852. The 
comparison suggested a need for more thorough undergraduate 
preparation in these four competencies.
Table 57
A Comparison of the Means of the Graduates' Ratings of the Specific 
Categories of Music Teaching Competencies in Knowledge 
Necessary for Job Performance
Knowledge Necessary for
Job Performance Essentialness Rank Importance Rank Effectiveness Rank
Area H I  £(51-5*0
Demonstrate that he is:
51. Persistent in seeking 
added information and 
knowledge from many 
sources to aid his 
teaching
52. Thoroughly prepared with
a knowledge of the subject 
53* Able to relate his area 
of knowledge to other 
disciplines 
5*1. Able to relate his area of 
knowledge to students’ 















Competencies in Planning for Teaching
A comparison of the means of the graduates' ratings of the 
specific competencies in planning for teaching are given in Table 58. 
The graduates assigned prime value to item 56, "that he is thoroughly- 
prepared with various methods of presenting teaching materials," 
with ratings of 4.51+4 for essentialness and 4.426 for importance and 
also to item 58* "plans that reveal a wide variety of teaching 
techniques," with ratings of 4.441 for essentialness and 4.308 for 
importance. In contrast, the graduates' judgment of their under­
graduate preparation for these same items was much lower with ratings 
of 3-294 for item 56 and 2.985 for item 58.
The means of the graduates' essentialness, importance, and 
effectiveness ratings for item 55? "that he clearly understands the 
development and use of clearly stated objectives as a basic tool of 
planning," were 4.308, 4.205, and 3.411, respectively, and for 
item 57, "evidence of consistent reading, study, and time spent on 
gathering information about his teaching plans," were 4.147, 4.029, 
and 3.323, respectively. The effectiveness and importance scores of 
these items indicated substantial value, however, the 3*411 
effectiveness rating of item 55 sod the 3*323 effectiveness rating 
for item 57 signified only a "moderate" level of development.
The ratings of item 59, "that he seeks suggestions from the 
staff and administration as to the validity of the plans," of 3*823
Table 58
A Comparison of the Means of the Graduates1 Ratings of the Specific
Categories of Music Teaching Competencies in
Planning for Teaching
Planning for Teaching 
Area III F(55-59) Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate:
55* That he clearly understands 
the development and use of 
clearly stated objectives as 
a basic tool of planning 4.308 3 4.205 3 3.411 1
56. That he is thoroughly
prepared -with various methods 
of presenting teaching 
material 4.544 1 4.426 1 3.294 357* Evidence of consistent 
reading, study, and time 
spent on gathering 
information about his 
teaching plans 4. 11+7 4 4.029 4 3.323 2
58. Plans that reveal a wide 
variety of teaching 
techniques 4.1+41 2 4.308 2 2.985 4
59* That he seeks suggestions 
from the staff and 
administration as to the 
validity of the plans 3.823 5 3.691 5 2.808 5
165
for essentialness, 3-691 for importance, and 2.802 for effectiveness 
suggested substantial value and significance tut only "moderate" 
effectiveness.
Competencies in the Execution of Planning
A comparison of the means of the graduates' ratings of the 
specific competencies in the execution of planning are shown in 
Table 59- Substantial ratings of essentialness and importance were 
shown for the following seven competencies: (l) item 60, "that he
works effectively with pupils in large groups"; (2 ) item 6l, "that he 
makes maximum use of available time"; (3 ) item 62, "that he works 
effectively with pupils in small groups"; (4) item 63, "that he adapts 
instruction to the changing needs of the pupils and class";
(5 ) item 65, "that explanations are clear and logical"; (6) item 6 8, 
"that he uses methods designed to reach and maintain the attention 
of all pupils"; and (7) item 72, "that he uses types of reasoning 
appropriate for the grade level." The means of the ratings for 
these seven items of 4.823, 4,838, 7-764, 4.852, 4.808, 4.735, and 
4.720 for essentialness and 4.823, 4.838, 4.808, 4.794, 4.764,
4.720, and 4.632 for importance denoted value assignments at the 
highest level of the rating scale. The graduates' opinion of their 
undergraduate preparation for these competencies was somewhat lower, 
however, with accompanying effectiveness scores of 3.661, 3-779,
3-911, 3.250, 3-764, 3-147, and 3-426. These effectiveness scores
Table 59
A Comparison of the Means of the Graduates' Ratings of the Specific
Categories of Music Teaching Competencies in
the Execution of Planning
Execution of PlanningArea I H  G(60-8if) Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate that he:
60. Works effectively with 
large groups
61. Makes maximum use of 
available time
62. Works effectively with 
small groups
63. Adapts instruction to 
the needs of the class
6U. Can develop educational 
experiences which will 
fulfill his stated 
objectives
65. Makes explanations clear 
and logical
66. Makes assignments 
clearly, for home 
study or practice
67. Has a general understanding 
of the principles of 
learning
If.823 3 if. 823
if.838 2 if.838
if.76lf 5 if. 808
if. 852 1 lf.79lf
i+.6lf7 12 if. 588
if. 808 if lf.76lf
if. 661 9 it.6lf7










Execution of PlanningArea III G(60-84) Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate that he:
68. Uses methods designed to 
maintain the attention
of all pupils. 4.735 6 4.720 6 3.147 18
69. Develops an intellectual
curiosity in pupils 4.66l 9 4.544 14 2.911 24
70. Varies the methods of
presentation 4.617 13 4.500 17 3.073 21
71. Selects appropriate 
teaching materials and
has them available for use 4.717 13 4.617 11 3.441 9
72. Uses types of reasoning 
appropriate for the grade
level 4.720 7 4.632 8 3.426 10
73. Has skill in questioning 4.426 21 4.279 22 3.147 19
74. Adjusts pupil activity to
the instructional situation 4.500 18 4.455 18 3.250 15
75. Selects music or activities 
to end the period that will 
have a positive effect with
the students 4.676 8 4.617 10 3.764 3
76. Recognize the need for 
reteaching at appropriate
intervals 4.661 9 4.632 8 3.382 12
77. Involves students in 
appropriate decision-making
situations 4.500 18 4.4ll 19 3.073 21
Table 59 (continued)
Execution of Planning 
Area III G(60-84) Essentialness Rank importance Rank Effectiveness Rank
Demonstrate that he:
78. Has skill in developing the 
learner's ability to 
analyze and evaluate 4 .617 13 4.514 15 3.H7 2079. Adapts the day's plan as 
made necessary by 
extraneous circumstances 4.602 16 4.558 13 3.426 1080. Provides for group 
discussion and pupil 
participation 4.397 23 4.191 23 3.058 238l. Shows ability to use 
spontaneous situations 
to achieve aims 4.558 17 4.514 15 3.205 1782. Teaches planned units 
effectively 4.235 24 4.132 24 3.455 8
83. Uses a variety of
audiovisual aids and 
supplementary materials 
where appropriate 4.147 25 3.911 25 2.705 2584. Makes good use of drill ^ 5 5 22 4.411 19 3.661 6
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ranged from a low of 3.14-7 for item 68 to a high of 3.911 for item 62 
and indicated ,,moderately,' effective to ’Very" effective undergraduate 
preparation.
In the judgment of the graduates, the following competencies 
were of top level essentialness and importance, however, their opinion 
of the effectiveness of preparation was considerably lower. These 
items, and their corresponding essentialness, importance, and 
effectiveness ratings were: (1) item 64, "that he can develop
educational experiences which will fulfill his stated objectives"—
4.647, 4.588, and 3.352; (2) item 66, "that he make assignments 
clearly, for home study or practice, so that pupils understand what 
is to be done, and why it is to be done"— 4.661, 4.647* aj*d 3.750;
(3) item 69, "that he develops a questioning attitude and 
intellectual curiosity in pupils"— 4.66l, 4.544, and 2.911; (4) item 
70, "that he varies the method of presentation as necessitated by the 
individual differences of students"— 4.617, 4.500, and 3.073;
(5) item 71, "the selection of appropriate teaching materials and has 
them available for use"— 4.617, 4.617, and 3.441; (6 ) item 75,
"that he selects music or activities to end the period that will have 
a positive effect with the students"— 4 .676, 4.671, and 3*764;
(7) item 78, "that he has skill in developing the learner's ability 
to analyze and evaluate"— 4.617, 4.514, and 3.117; and (8) item 79, 
"that he adapts the day's plan as made necessary by extraneous 
circumstances"— 4.602, 4.558, and 3.426." Again, the graduates'
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ranged from a low of 3.147 for item 68 to a high of 3.9H for item 62 
and indicated "moderately" effective to "very" effective undergraduate 
preparation.
In the judgment of the graduates, the following competencies 
were of top level essentialness and importance, however, their opinion 
of the effectiveness of preparation was considerably lower. These 
items.and their corresponding essentialness, importance, and 
effectiveness ratings were: (l) item 64-, "that he can develop
educational experiences which will fulfill his stated objectives"—
4.647, 4.588, and 3.352; (2) item 66, "that he make assignments 
clearly, for home study or practice, so that pupils understand what 
is to be done, and why it is to be done"— 4.66l, 4.647, and 3*750;
(3) item 69, "that he develops a questioning attitude and 
intellectual curiosity in pupils"— 4.661, 4.544, and 2.911; (4) item 
70, "that he varies the method of presentation as necessitated by the 
individual differences of students"— 4.617, 4.500, and 3.073;
(5) item 71, "the selection of appropriate teaching materials and has 
them available for use"— 4.617, 4.617, and 3.44-1; (6) item 75*
"that he selects music or activities to end the period that will have 
a positive effect with the students"— 4,676, 4.671, and 3*764;
(7) item 78, "that he has skill in developing the learner's ability 
to analyze and evaluate"— 4.617, 4.514, and 3.117; and (8) item 79, 
"that he adapts the day's plan as made necessary by extraneous 
circumstances"— 4.602, 4.558, and 3.426." Again, the graduates'
ratings in the effectiveness category indicated a "moderate" degree 
of dissatisfaction with undergraduate training.
Although slightly lower, the graduates1 ratings for the 
following items also denoted substantial estimates of essentialness 
and importance: (l) item 73, "that he has skill in questioning,"
with scores of 4.426 and 4.279* (2) item 74, "that he adjusts pupil 
activity to the instructional situation," with scores of 4.400 and 
4.455; (3) item 76, "that he recognize the need for reteaching at 
appropriate intervals," with scores of 4.660 and 4.632; (4) item 77* 
"that he involve students in appropriate decision-making situations, 
with scores of 4.500 end 4.4ll; (5) item 80, "that he provide for 
group discussion and pupil participation," with scores of 4.397 and 
4,191; (6) item 8l, "that he shows ability to use spontaneous 
situations to achieve aims, "with scores of 4.558 and 4.514; and 
(7) item 84, "that he makes good use of drill," with scores of 4.4ll 
These scores indicated very similar assessments of top essentialness 
and importance for these seven competencies. In contrast, the 
graduated evaluation of their undergraduate training was lower with 
mean scores of 3.147 (item 73)* 3*250 (item 7*0* 3*382 (item 78), 
3*073 (item 77)* 3*058 (item 80), 3*205 (item 8l), and 3.661  
(item 84).
"That he teaches planned units effectively" (item 82) with 
an essentialness score of 4.235, and "that he uses a variety of 
audiovisual aids and supplementary materials where appropriate"
(item 83) with an essentialness score of 4,147* both in the "very"
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essential range of the rating scale, were the only execution of 
planning competencies rating less than "most" essential. The 
importance scores of 4.132 (item 82} and 3.911 (item 83} compared 
favorably with their essentialness counterparts and also placed these 
ratings, in the ’’very” essential level of the rating scale. However, 
the graduates' effectiveness ratings of 3*455 and 2.705, respectively, 
were well below those of essentialness and importance indicating 
less regard for the effectiveness of their undergraduate preparation.
Competencies in Evaluating the Process
A comparison of the means of the graduates' ratings of the 
specific competencies in evaluating the process are illustrated in 
Table 60. High regard for essentialness and importance was seen for 
the following five competencies: (l) item 85, "seeks suggestions and
criticisms; incorporates suggestions and profits from criticism";
(2) item 86, "evaluates the results of his own teaching"; (3} item 
87, "is aware of his own strengths and weaknesses"; (4) item 89, 
"recognizes that evaluation is made in terms of levels of attainment 
toward stated objectives"; and (5) item 90, "maintains a reasonable 
level of expectation from pupils." The mean ratings for these five 
items of 4.573, 4.882, 4.823, 4.647 and 4.573, respectively, for 
essentialness and 4.500, 4.823, 4.750, 4.573, and 4.558, respectively, 
for importance compared favorably and indicated value assignments 
in the highest, or "most" essential or "most" important level of the 
rating scale. No such ratings were observed in the graduates' 
evaluation of the effectiveness of preparation for these competencies
Table 60
A Comparison of the Means of the Graduates * Ratings of the Specific
Categories of Music Teaching Competencies in
Evaluating the Process
Evaluating the Process Essentialness Rank Importance Ranh Effectiveness RankArea i n  H\o5-93/
Demonstrate that he:
85. Seeks suggestions and 
criticisms; incorporates
suggestions and profits if. 573 if if. 500 5 3.558 3
86. Evaluates the results of
his cwn teaching if. 882 1 If. 823 1 3-573 2
87. Is aware of his own
strengths and weaknesses if. 823 2 if. 750 2 3.382 5
88. Recognizes that evaluation 
is made in terms of levels 
of attainment toward
stated objectives if.ififl 6 if. 323 6 3.29^ 6
89. Recognizes individual 
differences in evaluating
pupil performance if.6lf7 3 if.573 3 3.5^ if
90. Maintains a reasonable 
level of expectations from
pupils if. 573 if if. 558 if 3.6if7 1
91. Achieves his objectives in 
the light of pupil
activities if.ififl 6 if.29lf 7 3.235 7
Table 60 (continued)
Evaluating the ProcessArea III H(85-93) Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate that he:
92. Studies individual pupil
and school records 3.970 9 3.79^ 9 2.76I+ 9
93* Has the ability to make, 
and interprete appropriate 
tests and administer,
other evaluative devices b.323 8 k.220 8 2.970 8
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as demonstrated by effectiveness scores of 3.558* 3.573, 3.382,
3.544, and 3.61+7. However, except for the 3*382 of item 87, the 
graduates' effectiveness ratings were in the "most’1 effective, or 
second highest, level of the rating scale.
The graduates also assigned substantial value to the ability 
to "recognize that evaluation is made in terras of levels of 
attainment toward stated objectives" (item 88); to "achieving his 
objectives in the light of pupil activities" (item 91); and "to make, 
administer, and interpret appropriate tests and other evaluative 
devices." Mean scores for these competencies were 4.441, 4.441, 
and 4.323, respectively, for essentialness and 4.323, 4.294 and 
4.220, respectively, for importance. Considerable agreement was 
shown between the graduates' opinion of the essentialness and 
importance ratings for these three competencies. With the 
exception the 4.220 importance rating of item 93, the graduates' 
ratings of these competencies were in the "most" essential and 
"most" important level of the rating scale. The graduates' 
effectiveness ratings of 3.294, 3.235, and 2.970, respectively, for 
these same competencies were in the "moderately" effective level of 
the rating scale, indicating a need for more thorough undergraduate 
preparation for these items.
1
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Competencies in Rehearsal Discipline
A comparison of the means of the graduates1 ratings of the 
specific competencies in rehearsal discipline are presented in 
Table 6l. The means of the graduates' essentialness and importance 
ratings of 4.926 and 4.911, respectively, for "comes to rehearsal 
prepared" (item 94) were the highest ratings received by any item in 
the specific competencies area of the study. These scores indicated 
near unanimous opinions of highest essentialness and importance for 
this competency. Although slightly lower, the graduates effectiveness 
rating of 4.279 for the same item implied adequate levels of 
preparation and compared favorably with the essentialness and 
importance ratings.
Item 95 through item 99 were as follows: (l) item 95, "comes
to rehearsal prepared"; (2 ) item 96, "begins rehearsal promptly";
(3) item 97, "gives specific rehearsal instructions"; (4) item 98, 
"gives explanations in terms appropriate to the students' ability 
to comprehend"; and (5) item 99, "paces the rehearsal well, balancing 
full group playing with sectional work." Essentialness scores of 
4.882, 4.779, 4.808, 4.794, and 4.720, respectively, compared 
favorably with importance scores of 4 .867, 4.794, 4.823, 4.779 and 
4.632, respectively, indicating value assignments in the top, or 
"most" effective and "most" important, level of the rating scale. 
Companion effectiveness scores of 4.411, 4.410, 4.205, 3.794, and 
3.602 also suggested substantial undergraduate preparation for these 
items.
Table 6l
A Comparison of the Means of the Graduates’ Ratings of the Specific
Categories of Music Teaching Competencies in
Rehearsal Discipline
Competence in Rehearsal 
Discipline 
Area III I(94-104)
Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate that he:
94. Comes to rehearsal 
prepared 4.926 1 4.911 1 4.279 395* Has all music and
materials necessary for 
the rehearsal If. 882 2 4.867 2 4.411
96. Begins the rehearsal 
promptly 4.779 6 4.794 5 4.41197* Gives specific rehearsal 
instructions 4.808 4 4.823 3 4.205 3
98. Gives explanations in 
terms appropriate to 
the students' ability 
to comprehend 4.794 5 ^.779 6 3.794 5
99* Paces the rehearsal 
well, balancing full 
group playing with 
sectional work 4.720 7 4.632 8 3.602 6
Table 6l (continue!)
Competence in Rehearsal
Discipline Essentialness Rank Importance Rank Effectiveness Rank
Area III 1(94-104)
Demonstrate that he:
100. Uses good Judgment in 
establishing priorities,
i.e., when to instruct 
for immediate results 
and when to defer 
instruction until a 
scheduled or special 
appointment can be made
101. Provides for ability 
differences
102. Handles discipline problems
103. Seats group properly for 
maximum quality according 
to instrumentation
104. Approaches poor instrument 
problem
4.617 9 4.617 9 3.382 8
4.529 11 4.441 11 3.308 9
4.852 3 4.823 3 3.220 10
4.705 8 4.661 7 3.514 7
4.617 9 4.514 10 3.147 11
- 3
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Substantial levels of essentialness and importance were 
observed in the following five competencies as evidenced by their 
attendant ratings: (l) item 100, "uses good judgment in establishing
priorities, i.e., when to instruct for immediate results and when to 
defer instruction until a scheduled or special appointment can be 
made"— 4.617 and 4.617; (2 ) item 101, "provides for ability differences 
among students"— 4.529 and 4.441; (3) item 102, "handles discipline 
problems"— 4.852 and 4.823; (4) item 103, "seats group properly for 
maximum quality according to instrumentation"— 4.705 and 4.66l; and
(5) item 104, "approaches poor instrument problem"— 4.617 and 4.514.
The top level essentialness and importance scores for these 
competencies were not equaled by their accompanying effectiveness 
scores of 3.382, 3.308, 3.220, 3*514, and 3*147. The mean scores of 
the essentialness and importance ratings for ability to "handle 
discipline problems" (item 102) of 4.852 and 4.823 suggested consider­
able regard for this competency.
The graduates tended to assign considerable value to the 
competencies in rehearsal discipline. Although the effectiveness 
ratings did not match those of essentialness and importance, prepara­
tion in rehearsal discipline was considered to be "very" effective.
Inner-city Competencies
A comparison of the means of the graduates' ratings of the 
specific competencies in the inner-city are shown in Table 62. The 
means of the graduates' essentialness and importance ratings for
Table 62
A Comparison of the Means of the Graduates' Eatings of the Specific 
Categories of Music Teaching Competencies in 
the Inner-City
J(105-106)8S Essentialness Rank Importance Rank Effectiveness Rank
Demonstrate that he:
105. Relates musically to 
the particular music of 
the ethnic group in the ■
community 4.044 2 3.926 2 2,029 2
106. Understands, recognizes, 
and/or is sensitive to 
the role of the ethnic, 
social, educational, 
financial, and family 
situation in the inner-




"relates musically to the particular music of the ethnic group in the 
community" (item 105) were and 3*926, respectively. These
scores were "both in the "very" essential and "very" important level of 
the rating scale indicating an above average degree of essentialness 
and importance.
The mean score of the graduates' ratings for item 106, 
"understands, recognizes, and/or is sensitive to the role of ethnic, 
social, educational, financial, and family situation in the inner-city 
environment" (item 106) of It-.Ull for essentialness and k.2^0 for 
importance indicated substantial value and significance.
However, the effectiveness ratings of 2.029 and 2.132, 
respectively, for these two items were well below the midpoint on 
the rating scale with a value rating of only "slightly" effective, 
indicating a need for more thorough undergraduate development.
Summary
The data presented in Table 63 represents a comparison of 
the mean ratings of the Specific Categories of Music Teaching 
Competencies by degree of essentialness, importance, and effectiveness. 
While the graduates considered these specific competencies to be of 
highest value and importance, their opinion of the undergraduate 
preparation of these competencies was somewhat lower. The rank 
order of importance of the specific competencies, and their attendant 
essentialness and importance scores were: (l) "rehearsal discipline,"
— ^.7^8 and 1*.715> (2) "conducting, " — ^,732 and i f ; (3) "knowledge
Table 63
A Comparison of the Means of the Essentialness, Importance,
and Effectiveness Ratings of the Specific Categories
of Music Teaching Competencies
Specific Categories of Music 
Teaching Competencies Mean Ratings
Area III A-J Essentialness Rank Importance Rank Effectiveness Rank
A. Conducting If. 732 2 4.644 2 4.082 1
B. Performance 3.931 9 3.758 9 3.357 4C. Theory and Composition 3.973 8 3.773 8 3.191 7D. Knowledge of History and 
Style 3.800 10 3.664 10 2.838 9E. Knowledge Necessary for 
Job Performance 4.643 3 If. 588 3 3.261 6F. Planning for Teaching If. 252 6 If. 132 6 3.164 8
G. Execution of Planning If. 600 If 4.531 4 3.361 3H. Evaluating the Process 4.519 5 4.426 5 3.330 5I. Rehearsal Discipline 4.748 1 4.715 1 3.752 2J. Inner-City Competencies if. 227 7 4.088 7 2.080 10
182
necessary for job performance,"— *f.6lf3 and 4.588; (If) "execution of 
planning,"— U .600 and If.531; (5) "evaluating the process"— *f,519 and. 
if.426; (6) "planning for teaching"— if. 252 and if. 132; (7 ) "inner-city 
competencies"— If. 227 and lf.088; (8) "theory and composition"— 3*973 
and 3.773; (9) "performance"— 3.931 and 3.758; and (10) "knowledge of 
history and style"— 3.800 and 3.66k. Generally, it was observed that 
the essentialness and the importance ratings were in the "very" 
essential or "very" important, or higher, levels of the rating scale. 
Also, the 3.800 to if.7^8 range for essentialness, though slightly 
higher, was comparable to the 3.664 to if. 715 range of the scores for 
importance. Thus, in the opinion of the graduates, substantial 
agreement existed as to the essentialness and importance of the 
specific music teaching competencies.
However, essentialness and importance ratings for these 
competencies were not matched by their companion effectiveness scores. 
The rank order of the competencies in the effectiveness category and 
their accompanying mean scores were: (l) "conducting"— 4.082;
(2 ) "rehearsal discipline"— 3-752; (3) "execution of planning"—
3.36I; (If) "performance"— 3.357; (5) "evaluating the process"— 3-330;
(6) "knowledge necessary for job performance"— 3.26l; (7 ) "theory and 
composition"— 3.191; (8) "planning for teaching"— 3.164;
(9) "knowledge of history and style"— 2.838; and (10) "inner-city 
competencies"— 2 .080. The range of the effectiveness scores of 2.080 
to If. 082 was hardly comparable to the 3.66k to 4.748 range for
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essentialness and importance. Only slight agreement was observed 
between the graduates' opinion of the value and importance and the 
effectiveness of preparation of these ten specific categories of 
music teaching competencies.
There were three instances, however, in which the graduates 
agreed as to the rank order of essentialness, importance, and 
effectiveness. First, "evaluating the process" which ranked 5 in 
essentialness, importance, and effectiveness was the only instance in 
which there was complete agreement as to the rank order of the 
competencies. Second, "rehearsal discipline," was ranked 1 in 
essentialness and importance and 2 in effectiveness. Third, 
"conducting" was ranked 2 in essentialness and importance and 1 in 
effectiveness. Interestingly enough, "rehearsal discipline," and 
"conducting," the competencies which, in the opinion of the graduates, 
ranked 1 and 2 in effectiveness were also the only competencies 
rating as high as the "very" effective level of the rating scale.
These competencies also ranked 1 and 2 in importance and essentialness 
with scores rating high in the "most" important and "most" essential 
level of the rating scale.
In contrast, "performance," the competency the graduates 
ranked 9 in essentialness and in importance was ranked h in 
effectiveness of preparation. Illustrating again, the enrphasis 
placed on applied music, or "performance," by the School of Music.
XSk
However, in any consideration of the "performance" competencies, as 
outlined in Area III of the graduates' questionnaire, the following 
should he observed:
1. Competencies in "performance" included (a) performance on 
a major instrument, (h) functional accompanying, and (c) the effective 
use of instruments for teaching purposes.
2. Although ranked ninth among the ten specific competencies, 
the ratings of 3-931 a-nd 3-758 were well in the "most" essential and 
"most" important level of the rating scale.
In summary, it was observed that the graduates' essentialness 
and importance scores were in the top level of the rating scale, 
indicating a high regard for the significance and importance of the 
specific music teaching competencies. However, with the exception of 
"rehearsal discipline" and "conducting," the graduates' effectiveness 
scores were in the "moderately" effective level, and in one instance 
lower (inner-city), of the rating scale. Although the graduates 
attributed considerable significance and value to the specific 
competencies, the undergraduate preparation, in their opinion, was 
only "moderately" effective.
A summary of the degree of essentialness, importance, and 
effectiveness by number, percent, and mean ratings of the Specific 
Categories of Music Teaching Competencies are shown in Table 6b. An 
essentialness mean score of lt.M+8 suggested that, in the opinion of 
the graduates, the specific music teaching competencies were "most" 
essential for a well-prepared teacher. Of the 7208 total responses,
Table 64
A Summary of the Degree of Essentialness, Importance, and Effectiveness
"by Humber, Percent, and Mean Ratings of the Specific















































Teacher 74 1.027 143 1.984 743 10.308 1761 24.431 4487 62.250 7208 4.448
Importance for 
Teaching Heeds
— Past and Present 143 1.984 205 2.844 903 12.528 1701 23.599 4256 59.046 7208 4.348
Effectiveness of 
Preparation at 
LSU 595 8.255 909 12.611 2202 27.775 1758 24.390 1944 26.970 7208 3.492
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1+1+87, or 62.250 percent, placed essentialness in the highest level 
of the rating scale.
Second, the graduates' importance ratings of 4.3^8 for the 
specific competencies also indicated substantial estimates of value 
and compared favorably with the 1+.1+1+8 essentialness rating. Again, 
substantial agreement was observed between the graduates' opinion of 
the essentialness and the importance of the specific music teaching 
competencies.
The graduates' effectiveness rating of 3.*+92 for the specific 
competencies was well below those of essentialness and importance, 
signifying again that they considered undergraduate preparation only 
"moderately" effective. The 7208 responses in this category were 
divided numerically and percentagewise by degree of effectiveness as 
follows: (l) 595, or 8.255 percent, "not" effective; (2) 909, or
12.611 percent, "slightly" effective; (3) 2202, or 27*775 percent, 
"moderately" effective; (1+) 1758, or 21+.395 percent, "very" effective; 
and (5) 19^ j or 26.970 percent, "most" effective.
In conclusion, the graduates’ essentialness, importance, and 
effectiveness responses revealed the following:
1. The Specific Categories of Music Teaching Competencies 
were "very" essential or "most" essential according to 86.681 percent 1 
of the graduates’ responses.
2. The Specific Categories of Music Teaching Competencies 
were "very" important or "most" important according to 82.61+5 percent 
of the graduates’ responses.
I
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3. The development of the Specific Categories of Music 
Teaching Competencies was "very" effective or "most" effective 
according to 51.36 percent of the graduates' responses.
Additional tables concerning the Specific Categories of Music 
Teaching Competencies are located in Appendix B.
Free-response Category
Area IV requested frank statements by the graduates as to the 
assets and deficiencies of the undergraduate instrumental music 
education curriculum and recommendations for improvements. These 
comments were of an open or free-response type and were based on the 
following guidelines:
1. What do you consider to be the most significant assets 
of your undergraduate preparation?
2. What do you consider to be the most significant 
deficiencies of your undergraduate preparation?
3. What, in your opinion, would make the most significant 
improvement in the undergraduate instrumental music education 
curriculum at Louisiana State University, Baton Rouge?
k, Other comments.
Of the sixty-eight graduates participating in the study, 
sixty-four (9^.101 percent) responded to both of the questions 
concerning assets and deficiencies. Recommendations concerning 
curriculum improvement were offered by sixty-three (92.6^0 percent) 
of the respondents. Additional observations, or "other" comments,
were volunteered "by twenty-seven of the graduates. The graduates1 
responses ranged from single statements to several pages of comments.
Tn general, the observations of the graduates were professional in 
nature. Also, a continuing interest in the instrumental music 
education program at Louisiana State University, Baton Rouge, was 
evidenced by the number and quality of the responses to this section 
of the questionnaire.
Comments as to the assets of the instrumental music curriculum 
were best summarized according to rank order of importance as 
follows: (l) minor instrument classes, (2) large performing ensembles,
(3) student teaching, (t) conducting, (5) the music faculty, and
(6) applied music.
Assets cited less frequently by the graduates but with 
sufficient quality to be included in the study were: (l) music
theory, (2) the music education curriculum, (3) instrument repair, 
and (1+) instrumental methods.
Items most consistently mentioned as deficiencies presented 
in rank order of frequency were the need for: (l) more and earlier
observation and participation before student teaching, (2) a longer 
student teaching experience, (3) a practical Mhow to" approach in 
the minor instrument classes, (U) an undergraduate organization and 
administration class, (5) knowledge of literature for the school band 
and orchestra, (6) knowledge of contemporary, popular, and ethnic 
music styles and trends including some performance skills,
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(7) laboratory-type conducting experiences, (8) preparation to teach 
general music, and (9) less general education courses and more music 
education methods courses of a practical nature.
When asked what, in their opinion, would make the most 
significant improvement in the curriculum, the graduates offered the 
following recommendations most frequently: (l) a longer period of
student teaching, (2) earlier student teaching experiences and more 
opportunities for observation and participation, (3) more emphasis on 
music education and pedagogy, (l|) a laboratory-type conducting class, 
(5) less emphasis on general education courses and more music 
education courses, (6) a reorganization of the minor instrument classes 
emphasizing a laboratory-type approach, (7) institute an organization 
and administration class and/or expand the existing instrumental 
methods class, (8) more emphasis should be placed on stylistic and 
performance practices of both contemporary and popular music idioms, 
and (9) students should have more opportunity to become acquainted 
with appropriate literature for school bands and orchestras.
Most of the "other" comments by the graduates were a 
continuation of their observations concerning the assets, deficiencies, 
and recommendations for improvement of the undergraduate curriculum. 
These observations and the complete text of the graduates' comments 
are located in Appendix P.
Principals' and Supervisors' Questionnaire
The purpose of this section was to present data concerning 
the in-service performance of the 1965-197^ instrumental music
1
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education graduates. Identical questionnaires, containing a total 
of twenty-one items, were mailed to principals and supervisors of 
the graduates employed as teachers during 1974-1975* (See Appendix n ) 
The rating instrument was constructed with a Likert-type scale. Data 
presented in this section were in tabular form, including frequency 
of response and mean ratings. Weighted means of the principals' and 
the supervisors' ratings were calculated and tabulated to allow for 
a comparison of the responses. Data in Table 65 presents a comparison 
of the means of the principals' and supervisors' rating of the 
graduates’ personal and professional qualities and also indicated the 
overall means.
The range of the principals1 mean ratings were from a low of 
4.117 for item 13, "handles routine affairs," to a high of 4.529 for 
item 2, "absence from school." These ratings implied a high regard, 
for the graduates' personal and professional qualities. Although 
slightly lower, the range of the supervisors' ratings from a low of 
3.774 for item 17, "general information," to a high of 4.451 for 
item 4, "enthusiasm," also indicated a substantually high evaluation 
of the graduates' abilities.
The range of the overall means was from a low of 3.984 to a 
high of 4.476, implying a high incidence of agreement between the 
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1. Appearance 4.4ll 4.258 4.338
2. Absence, from School 4.529 4.354 4.446
3. Punctuality 4.323 4.387 4.3534. Enthusiasm 4.500 4.451 4.476
5. English Usage 4.323 4.129 4.2306. Voice Quality 4.205 4.096 4.153
7. Self-confidence 4.294 3.967 4.1388. Self-control 4.176 4.032 4.107
9. Cooperation 4.294 4.l6l 4.230
10. •Classroom Control 4.147 4.096 4.123
11. Teaching Materials 4.235 4.129 4.184
12. Teaching Procedures 4.382 4.161 4.276
13. Routine Affairs 4.117 3.967 4.04614. Pupil Evaluation 4.147 4.032 4.092
15. Planning 4.264 3.967 4.123
16. Subject Matter 4.529 4.225 4.384
17. General Information 4.176 3.774 3.984
18. Learning Theory 4.441 4.032 4.246
19. Pupil Development 4.264 3.967 4.123
20. Concern for Pupils 4.529 4.225 4.384
21. Classroom Atmosphere 4.323 3.962 4.163
In summary, it may be observed that the means of the 
principals' and supervisors' ratings were well above the midpoint of 
the rating scale. These high ratings implied substantial 
satisfaction with the quality of the graduates' teaching.
A summary of the findings "based on the data presented in 
this chapter are discussed in Chapter 5. Conclusions and recommen­
dations which evolved from the interpretations of these findings are 
also presented.
Chapter 5
SUMMARY OF THE FINDINGS, CONCLUSIONS, AND 
RECOMMENDATION S
The purpose of this investigation was to evaluate the 
undergraduate instrumental education curriculum at Louisiana State 
University, Baton Rouge, "by an analysis of the opinions of the 
graduates of the years 1965-197 *̂ "to identify the graduates' present 
professional involvement, and to cite the principals' and the 
supervisors' evaluations of the graduates who were employed as 
teachers during the 197^-1975 academic year. The primary purpose of 
this study was accomplished by determining: (1 ) the music teaching
competencies considered most essential, for a well-prepared 
instrumental music teacher, (2 ) the importance placed on these 
competencies as preparation for teaching needs, and (3) the extent 
of the effectiveness of the undergraduate preparation of these 
competencies. Secondary purposes of the study and the means for 
their accomplishment were: (1) to determine the present professional
involvement of the graduates through the development of a profile of 
demographic information, and (2 ) by the means of a follow-up study, 
cite the principals' and the supervisors' ratings of those graduates 
who were employed as teachers at the time of the study.
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PROCEDURE
Data for the study were obtained by means of two question­
naires. The first questionnaire was sent to the instrumental music 
education graduates of the years 1965-197^* The second questionnaire 
was sent to the principals and supervisors of the graduates who 
were teaching at the elementary and/or secondary level. An initial 
concern was the design and development of an appropriate instrument.
A survey of current studies and related literature involving the 
preparation of music teachers was conducted to determine those 
competencies most appropriate for the evaluation of an optimum 
curriculum in instrumental music education. In order to refine the 
graduates' questionnaire, pilot studies were conducted to determine 
the clarity of the instructions, to validate the criteria, and 
improve the format. As a result of the pilot studies, minor 
adjustments were made in the instructions and form of the 
questionnaire and it was submitted to the selected population. In 
addition to the demographic information requested by the 
questionnaire, graduates were instructed to rate each individual 
competency in terms of the "essentialness for a well prepared 
teacher,” the degree of "importance for teaching needs," and the 
extent of the "effectiveness of preparation at LSU." The 156 items 
of the questionnaire were organized under the following four headings: 
(1) professional involvement, (2 ) broad categories of music teaching
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competencies, (3) specific categories of music teaching competencies,
and (̂ ) free-response category.
The principals' and supervisors' questionnaire was an 
adaptation of the student teacher rating form used by the College of 
Education, Louisiana State University. Pilot studies of the 
instrument were not deemed necessary since the criteria were taken 
directly from the evaluation form in current use by the College of 
Education. Identical questionnaires were mailed to the principals and 
the supervisors, for their evaluation of the personal and professional 
qualities of the graduates employed as teachers in 197^~1975-
Questionnaires were received from sixty-eight (93*1 percent) 
of the seventy-three alumni. Besponses were received from thirty- 
four (9i*8 percent) of the principals and thirty-one (83.7 percent) 
of the supervisors. The collected data from each of the respondents 
were key punched on cards for computer processing.
Frequency ratings were computed for the purpose of 
determining the number and percentage of responses for each item in 
Area I of the graduates' questionnaire. The means of the degree of 
essentialness, importance, and effectiveness ratings were calculated 
and tabulated for each individual competency in Area II and Area III, 
for each section within the area, and for each total area. The data 
were presented in comparative and summary tabular form according to 
frequency, percentage, and mean ratings.
The means of the principals' and the supervisors' ratings of 
the graduates' personal and professional qualities were calculated
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and tabulated for a comparison of the responses. The data were 
presented in summary tabular form according to frequency and mean 
ratings,
SUMMARY OF THE FINDINGS
The findings of this study are presented in accordance with 
the original divisions of the (l) the graduates' questionnaire and 
(2 ) the principals' and the supervisors' questionnaire.
Professional Involvement
Of the sixty-eight graduates participating in the study, 
thrity-seven resided in Louisiana and were located throughout some 
ten parishes. The largest number of graduates, twenty-two, were 
living in East Baton Rouge Parish. Many of these graduates were 
evidently influenced to remain in East Baton Rouge Parish by the 
possibility of obtaining teaching positions or other employment and 
the opportunity for graduate study at Louisiana State University, 
Baton Rouge.
The thirty-one graduates who departed Louisiana found 
residence in thirteen states, the District of Columbia, and two 
foreign countries. Perhaps, a portion of these graduates were 
originally from outside Louisiana and returned to their home state 
upon graduation. However, it was also evident that many of the 
graduates departed Louisiana because of employment opportunities 
elsewhere.
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Teaching experience. Occupations reported most often by the graduates 
were elementary band director, senior high band director, and college 
music teacher. Junior high band director was second in number of 
responses, followed by various combinations of elementary, junior 
high, and senior high school band director. Although college 
teaching in music was reported by six of the graduates, the largest 
number of graduates', thirty-seven, were teaching instrumental music 
at the elementary, junior high, and senior high school levels. A 
sizable number, of the graduates, twenty-one, reported that they were 
not involved in music teaching of any kind at the time of the study.
The average number of years of teaching experience for all 
subjects was approximately three and one-half years. For those 
graduates who indicated that they were teaching at the time of the 
study, and for those who had taught at some prior time, the average 
amount of teaching experience was approximately four years.
Although, forty-seven of the graduates reported that they 
were full-time teachers, only thirteen had attained tenure in their 
teaching position at the time of the study, A majority of the 
graduates had been employed in their present teaching positions for 
less than two years.
Altogether, for the ten year period 1965 through 1974, the 
graduates reported a total of seventy-six job changes. Since 
twenty-three of the graduates were still in their first teaching 
position, at the time of the study, considerable mobility was 
evident among the forty-five graduates that indicated job changes.
I
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Direct application to a school system, according to the 
graduates, was the means most often used in obtaining the first 
teaching position. Contacts with teachers and administrators in the 
field and contacts through a university or college faculty member 
were also reported as important means of finding initial teaching 
positions.
At the time of the study, the graduates reported that contact 
with administrators and direct application to a school system were 
the most important means by which their present teaching positions 
were obtained. Contact with teachers in the field was also cited by 
a number of the graduates as the means by which their present 
teaching positions were obtained.
Although various combinations of instrumental and vocal 
teaching responsibilities were reported by the graduates in initial 
teaching situations, the largest number of duties and responsibilities 
involved only the teaching of instrumental music. Frequent reports 
of vocal and general music responsibilities by the graduates, 
however, created concern as to the graduates’ preparation for these 
duties.
Although, at the time of the study, the graduates reported 
fewer responsibilities of directing a band, these responsibilities 
were still far advanced in number of any other duty or responsibility. 
Teaching private lessons, directing vocal groups, teaching general 
music, and performing were also reported by the graduates as 
important duties and responsibilities.
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Of the forty-seven graduates that reported full-time music 
teaching responsibilities, thirty-four were teaching instrumental 
music only and twelve were teaching various combinations of vocal 
and instrumental music. Vocal, general, or classroom music teaching, 
was reported "by only one graduate.
Graduate study. Of the twenty-nine graduates who received advanced 
degrees between 1965 and 197^» twenty-seven earned master’s degrees, 
one a Doctor of Philosophy, and one a Doctor of Education. Also, 
four graduates earned thirty hours of graduate credit beyond the 
master's degree. At the time of the study, thirty-four (V7 percent) 
of the graduates were involved in some type of graduate study.
Career decisions. The persons and/or experiences having the most 
influence on the graduates concerning their careers were university 
instructors, student relationships and associations, and 
experiences in student organizations. The graduates also reported 
that their career decisions were also strongly influenced by 
part-time employment, personal advisors or counselors, and high 
school band directors.
The reputation and influence of individual faculty members 
of the School of Music and the influence of high school band 
directors were reported most often by the graduates as the reasons 
for majoring in music education at LSU. Additional factors of 
significance that the graduates reported influenced them to enroll
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at LSU were (l) location, cost, and convenience; (2) the reputation 
of the School of Music; (3) scholarships; and (*4-) friends and student 
acquaintances.
Related professional activities. The graduates reported numerous 
musical activities in addition to those of their full-time teaching 
responsibilities. Teaching private lessons was the activity engaged 
in most often by the graduates. Other musical activities reported by 
the graduates were (l) part-time teaching at a college or 
university, (2 ) playing in a stage or dance band, (3) directing a 
church choir, and (h) membership in a community band, orchestra, or 
chorus.
Professional improvement activities in which the graduates 
had participated, during the two-year period prior to the study, 
were music conventions, clinics, workshops, and in-service training 
programs. The graduates also reported that they had served as 
clinicians and festival adjudicators.
The Music Educators Journal, The Instrumentalist, and The 
School Musician were the professional publications subscribed to 
most often by the graduates. The professional organizations, at 
the time of the study, in which the largest number of graduates held 
membership were the Louisiana Music Educators Association and the 
Music Educators National Conference.
Broad Categories of Music Teaching Competencies
This section of the study was designed to measure how each 
graduate rated the undergraduate instrumental music education 
curriculum in the following categories: (1) general education,
(2 ) professional education, (3) basic musicianship, and (k) musical 
performance.
General education. These broad competencies were derived from 
courses designed to develop a comprehension of the more important 
elements of our cultural heritage. Of the four categories of broad 
music teaching competencies, "general education," in the opinion of 
the graduates, ranked fourth, or last, in essentialness, importance, 
and effectiveness. Although ranked last, the essentialness, and the 
importance rating for "general education" were in the "very" essential 
and the "very" important level of the rating scale. In effectiveness 
of preparation, "general education" was rated at the midpoint of the 
rating scale indicating that the graduates considered the 
undergraduate development only "moderately" effective.
Professional education. These competencies evolved from courses 
designed to develop competence in applying musicianship in school 
situations. The graduates ranked "professional education" 
competencies second in essentialness, second in importance, and 
third in effectiveness of preparation. The essentialness and 
importance ratings for "professional education" were relatively high,
comparing favorably with first ranked "musicianship." In the 
effectiveness of preparation category, however, the graduates rated 
"professional education" at the midpoint, or "moderately" effective 
level, of the rating scale.
Musicianship. These competencies were based on courses designed to 
help the future music teacher develop broad musicianship worthy of 
serving as a basis for his task in the school. The most significant 
of the broad categories of music teaching competencies, in the 
opinion of the graduates, was "musicianship," which ranked first in 
essentialness, importance, and effectiveness. The graduates' mean 
ratings for essentialness and importance were in the higher, or 
"most" essential or "most" important, range of the rating scale. The 
effectiveness of preparation rating was in the second highest, or 
"very" effective level of the rating scale. The high rating given 
to "musicianship," especially in the categories of essentialness and 
importance, evidence the value placed on musicianship by the 
graduates. Although slightly lower, the graduates' ratings of 
effectiveness of preparation were in the "very" effective range of 
the rating scale indicating a substantial degree of undergraduate 
preparation of "musicianship."
Musical performance. These competencies were devised from courses 
designed to help the future music teacher become a thoroughly 
competent performer in order that he may understand and deal with 
the problems of his students. According to the ratings of the
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graduates, "musical performance" ranked third in essentialness and 
importance with mean ratings in the "very" essential and "very" 
important level of the rating scale. In the effectiveness of 
preparation category, "musical performance" ranked second with a mean 
rating comparing favorably with that of first ranked "musicianship."
In general, the graduates' ratings of all of the broad music 
teaching competencies were high. In particular, the graduates' 
ratings of "musicianship" and "professional education," in the 
categories of essentialness and importance, illustrated the value 
placed on excellence of musicianship and the significance of pedagogy 
by the graduates. Although the graduates' value of the broad 
categories of teaching competencies were indicated by the substantial 
essentialness and importance ratings, their opinions of the effective­
ness of the preparation to utilize these competencies was somewhat 
less certain.
Specific Categories of Music Teaching Competencies
This section of the study was concerned with the evaluation 
of the specific music teaching competencies considered essential for 
any well-prepared instrumental music education graduate. Although 
the graduates considered the specific competencies to be of the 
highest value and importance, their opinion of the undergraduate 
development of the competencies was somewhat lower. In general, the 
graduates' ratings of the effectiveness and the. importance of the 
specific competencies were in the "very" essential and "very"
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important, or higher, levels of the rating scale. Thus, indicating 
substantial agreement among the graduates as to the value and the 
significance of the specific music teaching competencies.
The essentialness and the importance ratings of the 
competencies were not matched by their accompanying effectiveness of 
preparation scores. Also, the range of the effectiveness of 
preparation scores was considerably lower than that of essentialness 
and importance. Therefore, only slight agreement was observed 
between the graduates' opinion of the essentialness and the importance 
of the specific competencies and the effectiveness of undergraduate 
preparation.
There were three instances, however, in which the graduates 
were in basic agreement as to the degree of essentialness, importance, 
and effectiveness of the specific competencies. These competencies 
were (l) "evaluating the process," (2 ) "rehearsal discipline," and
(3) "conducting." "Evaluating the process," which ranked fifth among 
the ten specific competencies, was the only competency on which 
there was complete agreement among the graduates as to the rank 
order of essentialness, importance, and effectiveness.
"Rehearsal discipline" and "conducting," the competencies 
which ranked first and second, respectively, in the effectiveness of 
preparation category, were also the only specific music teaching 
competencies which the graduates' rated as high as the "very" 
effective level of the rating scale. These two competencies also
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ranked first and second, respectively, in essentialness and importance 
with ratings of "most1' essential and "most'' important.
The graduates* ratings indicated near unanimous judgments as 
to the essentialness and the importance of competencies in "conducting" 
in the undergraduate preparation of instrumental music teachers. 
Although slightly lower, the graduates* effectiveness of preparation 
ratings for "conducting" compare favorably with the essentialness and 
the importance ratings and denote the graduates* confidence in the 
undergraduate preparation in this competency.
In general, the graduates indicated a high regard for the 
essentialness and significance of the specific categories of music 
teaching competencies. With the exception of "rehearsal discipline" 
and "conducting," however, the graduates* assessment of the 
development of the competencies was "moderate." In conclusion, 
although considerable essentialness and importance were assigned to 
the specific categories of music teaching competencies, the under­
graduate preparation, in the judgment of the graduates, was only 
"moderat ely" effective.
Free-response Category
In the free-response category, the graduates* primary 
concern was with the pedagogical aspects of the undergraduate 
instrumental music education curriculum. This concern seemed to 
have two implications. First, in all phases of the undergraduate 
curriculum, the student should have an opportunity to experience 
excellence in teaching as exemplified by the faculty and second, to
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participate in lab oratory-type learning experiences early enough in 
the curriculum and with sufficient scope to receive an adequate 
evaluation of their potential for development as a teacher. Although 
the primary concern of the graduates seemed to be pedagogy, there 
were no suggestions or implications that preparation in musicianship 
should be lessened.
Principals' and Supervisors1 Evaluations
The principals' and supervisors' ratings revealed a high 
regard for the graduates' personal and professional qualities. The 
means of the principals' and the supervisors' ratings of each item on 
the teacher profile (Appendix N) were very similar, implying a high 
incidence of agreement. Also, the means of the principals' and the 
supervisors' ratings were well above the midpoint of the rating 
scale. These ratings seemed to reveal a substantial satisfaction 
with the quality of the graduates' teaching ability.
Conclusions
The conclusions of this study as determined by the findings 
were as follows:
1. The Broad Categories of Music Teaching Competencies were 
considered to be very essential for a well-prepared elementary and 
secondary instrumental music teacher.
2. The Broad Categories of Music Teaching Competencies were 
considered to be very important for teaching needs, past and present.
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3. The undergraduate preparation of the Broad Categories of 
Music Teaching Competencies was considered to he only moderately 
effective,
I*. The following Specific Categories of Music Teaching 
Competencies were considered to he most essential for a well-prepared 
elementary and secondary instrumental music teacher: (a) rehearsal
discipline, (h) conducting, (c) knowledge necessary for job 
performance, (d) execution of planning, (e) evaluating the process, 
and (f) planning for teaching.
5* The following Specific Categories of Music Teaching 
Competencies were considered to he very essential for a well-prepared 
elementary and secondary instrumental music teacher: (a) inner-city
competencies, (h) theory and composition, (c) performance,
(d) knowledge of history and style.
6 . The following Specific Categories of Music Teaching 
Competencies were considered to he most important for teaching 
needs, past and present: (a) rehearsal discipline, (h) conducting,
(c) knowledge necessary for job performance, (d) execution of 
planning, and (e) evaluating the process.
7. The following Specific Categories of Music Teaching 
Competencies were considered to he very important for teaching 
needs, past and present: (a) planning for teaching, (h) inner-city
competencies, (c) theory and composition, (d) performance, and
(e) knowledge of history and style.
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8. The undergraduate preparation of the following Specific 
Categories of Music Teaching Competencies were considered to be very 
effective: (a) conducting and (b) rehearsal discipline.
9. The undergraduate preparation of the following Specific 
Categories of Music Teaching Competencies were considered to be 
moderately effective: (a) execution of planning, (b) performance,
(c) evaluating the process, (d) knowledge necessary for job 
performance, (e) theory and composition, (f) planning for teaching,
(g) knowledge of history and style, and (h) inner-city competencies.
10. A majority of the graduates (69 percent) were full-time 
music teachers. Most of these (78 percent) were teaching at the 
elementary and/or secondary levels.
11. The graduates employed as full-time music teachers 
during the 197^-1975 academic year were highly regarded by their 
principals and their supervisors as indicated by the strong majority 
that received high ratings on their personal and professional 
qualities.
Recommendations
Recommendations resulting from this investigation were made 
according to the findings and include the following:
1. Criteria, both objective and subjective, should be 
developed and procedures established for observing and evaluating 
the personal and professional qualities of music education students 
beginning with an initial appraisal of potential as a music teacher
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and continuing with periodic appraisals throughout the degree program. 
This evaluation should also include follow-up studies of graduates 
to determine the effectiveness of degree programs in producing 
graduates who enter the teaching profession and perform effectively.
2. A competency "based comprehensive examination in musicanship 
and professional education should be developed. This examination 
would be administered no later than the end of the third year or 
prior to student teaching. An examination such as this would be 
diagnostic in nature aiding students in recognizing weaknesses in 
their preparation and giving them the opportunity to correct these 
deficiencies without extending their degree programs.
3. Students should have the opportunity to participate in 
clinical and field experiences which are carefully planned, 
supervised, and evaluated by faculty who have had successful 
elementary and secondary music-teaching experiences and who have a 
continuing interest in teaching and learning at this level. Possibly, 
field experiences of this type should begin as early as the sophomore 
year with students assuming more actual classroom responsibilities
as they demonstrate proficiency in the various teaching competencies.
The opportunity for laboratory experiences should be 
provided for undergraduate conducting students. In addition to 
basic baton technique, this class should provide actual conducting 
experiences that give students the opportunity to develop rehearsal 
techniques that are essential for the directing of school bands and 
orchestras. This course should also provide the opportunity for
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students to "become more familar with quality literature for school 
hands and orchestras.
5. The emphasis in minor instrument classes should he 
placed on pedagogy. In all, or at least some, of the minor instrument 
classes, students should have the opportunity to apply teaching 
techniques with individual students, small groups, and large groups.
The minor instrument classes should he supervised by personnel who 
have had successful teaching experience at the elementary and 
secondary level.
6. Students should have the opportunity to become more 
familiar with the stylistic and performance practices of contemporary 
and popular music idioms such as electronic, folk, ethnic, rock, and 
jazz.
7. Experimentation with the existing degree program in music 
education by the School of Music and innovations in course 
organization and method by individual faculty members should be 
encouraged. For example, at the undergraduate level opportunities 
should be provided for additional work in music education courses 
such as organization and administration of school instrumental music 




Barr, James A., and James H. Goodnight. Statistical Analysis 
System. Raleigh: North Carolina State University Press,
Broudy, Harry S. A Critique of Per f ormance-Based Teacher Education. 
Committee on Performance-Based Teacher Education, No. 4. 
Washington, D.C.: American Association of Colleges for Teacher
Education, 1972.
Colwell, Richard J, The Evaluation of Music Teaching and Learning. 
Englewood Cliffs: Prentice-Hall, Inc., 1970.
Cooper, James M. and David Sadker. "Current Trends in Teacher 
Education," The Journal of Teacher Education, 23:312-317,
Fall, 1972.
Ebel, Robert L., ed. Encyclopedia of Educational Research. Ifth ed. 
New York: Macmillan, 1969.
Gage, N. L., ed. Handbook of Research on Teaching. Chicago: Rand
McNally, 1963.
Johnson, James A. A National Survey of Student Teaching Programs. 
DeKalb: Northern Illinois University, 196b.
Leonhard, Charles and Robert W. House. Foundations and Principles 
of Music Education. 2nd ed. New York: McGraw-Hill, 1972.
McEachern, Edna. A Survey and Evaluation of the Education of 
School Music Teachers in the United States. New York:
Columbia University Press, 1937.
Jfculy, George J. The Science of Educational Research. 2nd ed.
New York: D. Van Nostrand Company, 1970*
Oppenheim, A. N " * - • and Attitude Measurement.
Schein, Edgar H. Professional Education: Some New Directions.





Tittle, Carol K. Student Teaching: Attitude and Research Bases
for Change in School and University. Metuchen: The Scarecrow
Press, Inc., 197̂ -
Travers, Robert M. W. An Introduction to Educational Research,
New York: The Macmillan Company,
Travers, Robert M. W., ed. Second Handbook of Research, on Teaching.
Chicago: Rand McNally, 1973.
Van Dalen, Deobold B. and William J. Meyer. Understanding Educational
Research. New York: McGraw-Hill, 1966.
Watson, Jack M. The Education of School Music Teachers for
Community Music Leadership. New York: Columbia University
Press,^1948.
B. ESSAYS AND ARTICLES IN COLLECTIONS
Choate, Robert A., ed. Music in American Society. Documentary 
Report of the Tanglewood Symposium, Washington, D.C.: Music
Educators National Conference, 1968.
C. PERIODICALS
Andersen, Grant F. "Evaluation of the Music Preparation of Secondary 
School Music Teachers in Utah and Eastern Idaho," Dissertation 
Abstracts, 25:1767, September-October, I96I+.
Andrews, Frances M. "The Work Ahead," Music Educators Journal,
57:^8, October, 1970.
Baggett, George E. "The Status of Secondary Instrumental Music
Education (Band and Orchestra) in the State of Arkansas, 1970," 
Dissertation Abstracts, 35:5893A, March, 1975.
Baird, John F. "A Follow-up Inquiry of Secondary School Music 
Teachers Prepared at San Jose State College,” Pissertation 
Abstracts, 16:288-289, January-April, 1956.
Bates, Thomas E. "An Evaluation of the Preparation of Public
School Instrumental Music Teachers in Louisiana," Dissertation 
Abstracts, 32:^72A, July, 1971.
214
Beglarian, Grant. "Music, Education, and the University,M Music 
Educators Journal. September, 1967*
_______ , "Music, Education, and the University," Music Educators
Journal, 54:Mi, September, 1967.
Benner, Charles H. "The Relationship of Pre-Service Measures to 
Ratings of Music Teaching Success," Dissertation Abstracts,
24:2797, January-February, 1964.
Carubba, Rosario M. "An Evaluation of the Undergraduate
Preparation of Music Teachers as Represented by the Four-Year 
Colleges and Universities of Mississippi," Dissertation Abstracts, 
29:l671A, Hovember-December, 1968.
"Contemporary Music Project for Creativity in Music Education,"
Music Educators Journal, 54:93s March, 1968
Burall, Oren R. "The Responsibilities and Preparation of Graduates 
of Colorado Institutions of Higher Education in Their First 
Year of Teaching Instrumental Music in the State," Dissertation 
Abstracts, 31:4l97A, February, 1971.
Finley, John T. "A Follow-up Study of the Elementary and Secondary 
School Music Teachers Prepared at Jacksonville State University 
from 1956 through 1968 through a Survey of Graduates' Opinions, 
College Grades, Employers' Evaluation, and Pre-College 
Experience," Dissertation Abstracts, 31:2954A, December, 1970.
Fisher, Hoover P. "Music Teacher Preparation at Oklahoma State 
University," Dissertation Abstracts, 30:1586A, September- 
October, 1969.
Glidden, Robert. "Hew Directions in Music Teacher Education,"
Triad, 17:6 (insert), February, 1975.
House, Robert W. "A Proposed Curriculum for Preparing Teachers of 
Music of Kearney State Teachers College," Dissertation Abstracts, 
15:89s January-June, 1955*
Housewright, Wiley L. "Charge to the Commission," Music Educators 
Journal, 57:35» October, 1970.
  . "Music in Higher Education," Music Educators Journal,
54:4o, October, 1967.
215
Humphreys, Alfred. W. "A Follow-up Study of the Graduates of the 
School of Music of the University of Illinois," Dissertation 
Abstracts, 16:350-31} January-April, 1956.
"Institutes for Music in Contemporary Education," Music Educators 
Journal, 56:63, March, 1968.
Koehler, Herman B. "A Study of Factors Belated to the Mission of 
the University of Oregon School of Music from 1964 to 1973," 
Dissertation Abstracts, 35:5080A, February, 1975*
Krueger, Reynold J. "An Investigation of Personality and Music 
Teaching Success," Dissertation Abstracts, 35:508lA, February, 
1975.
Lutz, Warren W. "The Personality Characteristics and Experimental 
Backgrounds of Successful High School Instrumental Music 
Teachers, Dissertation Abstracts, 24:3781, March-April, 1964.
Mathis, George M. "A Study of Music Teacher Preparation at Illinois 
Wesleyan University," Dissertation Abstracts, 23:2936, January- 
March, 1963.
Meurer, Eleanor K. "An Evaluation of Music Teacher Education at 
Indiana State University, 1968-1972," Dissertation Abstracts, 
35:5895A, March, 1975.
Noble, Robert F. "How Much Understanding Do Your Band Students 
Have?" Music Educators Journal, 56:42, April, 1970.
Ficerno, Vincent J. "Personal Characteristics of Some Successful 
Music Teachers in Erie County, N.Y.," Dissertation Abstracts, 
16:74, January-April, 1956.
Poolos, James G. "A Survey of the Influences that Affect the Music 
Curriculum of State-Supported Universities," Dissertation 
Abstracts, 29:2294A, January-February, 1969.
"Qualities and Competencies of Music Educators," Music Teacher 
Education in Transition, printed as a separate insert in 
Triad, Official publication of the Ohio Music Education 
Association, 17:17-18, February, 1975*
Raessler, K. R. "A Comparative Study of Music Course Requirements," 
Journal of Research in Music Education, 18:223-233, Fall, 1970.
216
Raiman, Melvyn L. "The Identification and Hierarchial Classification 
of Competencies and Objectives of Student Teaching in Music 
through a Partial Delphi Survey," Dissertation Abstracts, 
35:71014, May, 1975-
Ricks, Barbara S. "Innovations in Undergraduate Music Education 
Curricula from 1968 through 1973 in. Colleges and Universities 
which Are Members of the National Association of Schools of 
Music," Dissertation Abstracts, 35:h221A, January, 1975*
Sims, William E. "A Job Analysis of Instrumental Music Teachers 
in Selected High Schools in Oklahoma with Implications for 
Teacher Education," Dissertation Abstracts, 25:1036, August,
196̂ .
Smith, E. Brooks. "Needed: A New Order in Student Teaching that
Brings Joint Accountability for Professional Development,"
The Journal of Teacher Education, 20;h2, Spring, 1969.
Turner, Joseph. "Innovation and Experiment in Music Education,” 
Council for Research in Music Education, Bulletin No. 6, Fall, 
19̂ 5;
Turner, William M. "A Follow-up Study of Music Education at North 
Texas State College," Dissertation Abstracts, 20:28h0, January- 
February, i960.
Van Bodegraven, Paul. "Problems in Music Teacher Preparation,”
Music Educators Journal, 33:29, September-October, 19̂ 6.
Willoughby, David P. "Institutes for Music in Contemporary 
Education: Their Implications for the Improvement of
Undergraduate Music Curricula," Dissertation Abstracts, 31:296hA, 
December, 1970*
Wilson, George H. "A Study of Professional Music Education at the 
Ohio State University," Dissertation Abstracts, 19:277-278, 
July-September, 1958.
Worrell, John W. "An Evaluation of Teacher Preparation in Music 
Education at the University of Kentucky through an Analysis 




Aebischer, Delrner W. "A Study of the Effectiveness of Curriculum 
and Counseling at the University of Oregon School of Music as 
Indicated hy a Survey of its Graduates." Unpublished EdD 
dissertation, University of Oregon, 1967.
Allred, Hilda Fay. "An Evaluative Study of the Cooperative Office 
Education Programs of Louisiana." Unpublished EdD dissertation, 
Louisiana State University, 197̂ -•
Borkowski, Francis T. "The Relationship of Quality of Work in
Undergraduate Music Curricula to Effectiveness of Instrumental 
Music Teaching in the Public Schools." Unpublished PhD 
dissertation, West Virginia University, 1967*
Boyd, Maurice 0, Boyd. "An Investigation and Evaluation of Music 
Education in the State of Wisconsin." Unpublished PhD 
dissertation, University of Wisconsin, 19̂ 2.
Collins, Thomas C. "A Survey and Evaluation of the Class Wind 
Instrument Programs in Some Representative Music Teacher 
Training Institutions, with Some Suggestions for an Ideal 
Course of Study." Unpublished PhD dissertation, State 
University of Iowa, 1950.
Darnall, Josiah. "An Evaluation of the Bachelor of Music Education 
Curriculum at Murray State College through an Analysis of the 
Opinions of Its Teaching Graduates." Unpublished PhD 
dissertation, Indiana University, 1963.
Dezort, J. Dezort. "A Critical Evaluation of the Curricula of 
One Hundred Institutions Training Teachers of instrumental 
Music." Unpublished Master's thesis, Duquesne University,
19*̂6.
Franklin, Alton D. "The Relationship Between Academic Preparation 
and Professional Responsibilities of Instrumental and Choral 
Instructors in South Carolina." Unpublished PhD dissertation, 
The Florida State University, 1968.
Franklin, Bob L. "An Analysis of the Bachelor of Music Education 
Curriculum with a Choral Major at Florida State University." 
Unpublished PhD dissertation, The Florida State University,
1968.
218
Imig, Warner 1. "The Undergraduate Education at the Musician- 
Teacher," Washington, D.C.: National Association of Schools
of Music Commission on Undergraduate Studies, 1972. 
(Mimeographed.)
Jones, William M. "A Study of Values in Music Education, 1950-1970, 
to Identify Changes and Directions of Change." Unpublished 
M D  dissertation, University of the Pacific, 1973.
Lee, Cecil L. "Developing Patterns of the Undergraduate Music 
Education Curriculum in the United States." Unpublished 
PhD dissertation, Brigham Young University, 1966.
Wolf, Donald L. "An Appraisal of the Undergraduate Degree with 
Majors in Music Education at Northern Arizona University." 
Unpublished EdD dissertation, Arizonia State University, 197k,
Wolfe, Irving W. "An Analysis of the Teachers College Education 
of Teachers and Supervisors of Music." Unpublished PhD 
dissertation, Northwestern University, 1937*
E. WORKS-IN-A- SERIES
Blackmon, C. Robert and S. A. Wilkins. An Evaluation of Selected
1972 LSU Teacher Education Graduates by Their 1973-7*+ Principals. 
Vol. k, No. 9- Baton Rouge: Bureau of Education Research,
College of Education, Louisiana State University, 197h.
Elam, Stanley M. Performance-Based Teacher Education: What is the 
State of the Art? Committee on Performance-Based Teacher 
Education. Washington, D.C.: American Association of Colleges
for Teacher Education, 1971*
APPENDIXES
APPENDIX A
SUMMARY TABLES AREA II 
BROAD CATEGORIES OF MUSIC TEACHING COMPETEHCIES
Table 66
A Comparison of the Degree of Essentialness, Importance, and Effectiveness 
by Number, Percent, and Mean Ratings of the Broad 
Category of Music Teaching Competencies 
(General Education)
1 2 3 4 5Not Slightly Moderately Very Most
General Education Essential Essential Essential Essential Essential Total
Competencies Important Important Important Important Important Re- Mean
Area n  A Effective Effective Effective Effective Effective sponses
Num- Fer- Num- Per- Num- Fer- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 6 1.103 56 10.294 159 29.228 173 31.801 150 27.574 544 3.744
Importance 13 2.390 64 11.765 171 31.434 151 27.757 145 26.654 544 3.645
Effectiveness 44 8.088 107 19.669 222 40.809 131 24.081 40 7.353 544 3.029
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Table 67
A Comparison of the Degree of Essentialness, Importance, and Effectiveness 
by Humber, Percent, and Mean Ratings of the Broad 
Category of Music Teaching Competencies 
(Professional Education)
1 2 3 h 5Professional Hot Slightly Moderately Very Most
Education Essential Essential Essential Essential Essential Total
Competencies Important Important Important Important Important Re- Mean
Area II B Effective Effective Effective Effective Effective sponses
Hum- Ber­ Hum- Per- Hum- Per- Hum- Per- Hum- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 2 0.1*21 11 2.316 1*9 10.316 11*8 31.158 256 55.789 **75 ^.395
Importance 5 1.050 12 2.521 6l 12.815 137 28.728 261 5^.832 1*76 1+.338
Effectiveness 35 7.353 98 20.588 181* 38.655 123 25.81*0 36 7.563 1*76 3.056
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Table 68
A Comparison of the Degree of Essentialness, Importance, and Effectiveness 
by Number, Percent, and Mean Ratings of the Broad 
Category of Music Teaching Competencies 
(Musicianship)
1 2 3 4 5
Not Slightly Moderately Very Most
Musicianship Essential Essential Essential Essential Essential Total
Competencies Important Important Important Important Important Re- Mean
Area II C Effective Effective Effective Effective Effective sponses
Num- Per- Num- Per- Num- Per- Num- Ber­ Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 6 1.1*71 1*7 11.520 130 31.863 225 55.11*7 408 4.4o6
Importance 11 2.696 51 12.500 131 32.108 215 52.696 1*08 4.348
Effectiveness 12 2.941 48 11.765 118 28.922 131 32.108 99 24.265 408 3.629
Table 69
A Comparison of the Degree of Essentialness, Importance, and Effectiveness 
by Number, Percent, and Mean Ratings of the Broad 
Category of Music Teaching Competencies 
(Musical Performance)
1 2 3 4 5Musical Not Slightly Moderately Very Most
Performance Essential Essential Essential Essential Essential Total
Competencies Important Important Important Important Important Re- Mean
Area II D Effective Effective Effective Effective Effective sponses
Num- Per- Num- Per- Num- Fer- Num.- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 12 2.521 20 4.202 82 17.227 122 25.630 240 50.420 476 4.172
Importance 14 2.941 28 5.882 82 17.227 121 25.420 231 48.529 476 4.107
Effectiveness 45 9.454 61 12.815 110 23.109 123 25.840 137 28.782 476 3.516
APPENDIX B
SUMMARY TABLES AREA III 
SPECIFIC CATEGORIES OF MUSIC TEACHING COMPETENCIES
Table 70
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Number, Percent and Mean Rating
of the Competencies in Conducting
1 2 3 1* 5
Not Slightly Moderately Very Most
Competencies in Essential Essential Essential Essential Essential Total
Conducting Important Important Important Important Important Re- Mean
Area III Effective Effective Effective Effective Effective sponses
A(1-2U) Num- Per- Num- Fer- Num- Per- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of;
Essentialness 1 0.123 5 0.306 55 3.370 303 18.566 1267 77.635 1632 1*.732
Importance 6 0.368 6 0.368 97 5.9^ 3^5 21.11*0 1178 72.181 1632 l*.61*l*
Effectiveness 60 3.676 83 5.068 297 30.199 1*15 25.1*29 777 1*7.610 1632 1*.082
Table 71
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Number, Percent and Mean Rating
of the Competencies in Performance
Competencies in 
Performance 
































ber cent ber cent ber cent ber cent ber cent
Degree of: 
Essentialness 45 4.136 75 6.893 241 22.151 275 25.276 452 41.544 1088 3.931
Importance 84 7.721 95 8.732 255 23.438 220 20.221 434 39.890 1088 3.758
Effectiveness 137 12.592 358 14.522 258 23.713 249 22.886 286 26.287 1088 3.357
Table 72
A Comparison of the Degree of Essentialness, Importance and 
Effectiveness by Number, Percent and Mean Eating 
of the Competencies in Theory 
and Composition
1 2  3 ^ 5
Competencies in Not Slightly Moderately Very Most
Theory and Essential Essential Essential Essential Essential Total
Composition Important Important Important Important Important Re- Mean
Area III Effective Effective Effective Effective Effective sponses
C(4l-45) Num- Per- Num- Per- Num- Per- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 8 2.353 16 *1.706 75 22.059 119 35.000 122 35.882 340 3.973
Importance 13 3.821* 33 9.706 77 22.647 112 32.941 105 30.882 340 3.773
Effectiveness 54 15.882 44 12.941 98 28.824 71 20.882 73 21.471 340 3.191
Table 73
A Comparison of the Degree of Essentialness, Importance and 
Effectiveness by Number, Percent and Mean Rating 
of the Competencies in Knowledge 
of History and Styles
1 2 3 1+ 5
Competencies in Not Slightly Moderately Very Most
Knowledge of Essential Essential Essential Essential Essential Total
History and Styles Important Important Important Important Important Re- Mean
Area IH Effective Effective Effective Effective Effective sponses
D(i+6-50) Num- Per- Num- Per- Num- Per- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 11 3.235 20 5.882 93 27.353 118 3^.706 98 28.824 3̂ 0 3.800
Importance 21 6.176 29 8.529 91 26.765 101 29.706 98 28.821+ 31+0 3.661+




A Comparison of the Degree of Essentialness, Importance and 
Effectiveness by Number, Percent and Mean Rating 
of the Competencies in Knowledge Necessary 
for Job Performance
Competencies in 1 2 3 b 5
Knowledge Neces­ Not Slightly Moderately Very Most
sary for Job Essential Essential Essential Essential Essential Total
Performance Important Important Important Important Important Re- Mean
Area IU Effective Effective Effective Effective Effective sponses
E (51-5̂ ) Num- Per- Num- Per- Num- Per- Num- Fer- Num- Per-ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness - 1 0.368 13 4.779 68 25.000 190 69.853 272 4.643
Importance 1 0.368 1 0.368 21 7.721 63 23.162 186 68.382 272 4.588
Effectiveness 22 8.088 b2 15.441 93 34.191 73 26.838 42 15.441 272 3.261
Table 75
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Humber, Percent and Mean Rating












































Essentialness 2 0.588 9 2.647 55 16.176 109 32.059 165 48.529 340 4.252
Importance 4 1.176 15 4.412 63 18.529 108 31.765 150 44.118 340 4.132




A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Number, Percent and Mean Rating











































Essentialness 3 0.176 7 0.1)12 112 6.588 422 24.824 1156 68.000 1700 4.600
Importance 5 0.294 12 0.706 173 10.176 394 23.176 1116 65.61)7 1700 4.531
Effectiveness 104 6.118 251 1^.765 584 3^.353 448 26.353 313 18.412 1700 3.361
Table 77
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Humber, Percent and Mean Rating
of the Competencies in Evaluating the Process
1 2 3 4 5
Competencies in Hot Slightly Moderately Very Most
Evaluating the Essential Essential Essential Essential Essential Total
Process Important Important Important Important Important Re- Mean
Area in Effective Effective Effective Effective Effective sponses
H( 85-93) Hum- Ber­ Hum- Per- Hum- Per- Hum- Ber­ Hum- Per-ber cent ber cent ber cent ber cent ber cent
Degree of;
Essentialness 1 0.163 4 0.654 57 9.314 164 26.797 386 63.072 612 4.519
Importance 4 0.654 7 1.144 72 11.765 170 27.778 359 58.660 612 4.426
Effectiveness 46 7.516 96 15.686 194 31.699 162 26.471 114 18.627 612 . 3.330
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Table 78
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Number, Percent and Mean Rating
of the Competencies in Rehearsal Discipline
1 2 3 if 5Competencies in Not Slightly Moderately Very Most
Rehearsal Essential Essential Essential Essential Essential Total
Discipline Important Important Important Important Important Re- Mean
Area in Effective Effective Effective Effective Effective sponses
1(94-104) Num- Ber­ Num- Per- Num- Per- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness - - - - 22 2.9^1 lif4 19.251 582 77.807 748 4.748
Importance 29 3.877 155 20.722 564 75.401 748 4.715
Effectiveness 29 3.877 80 IO.695 196 26.203 185 24.733 258 34.492 743 3.752
Table 79
A Comparison of the Degree of Essentialness, Importance and
Effectiveness by Humber, Percent and Mean Rating
of the Inner-City Competencies
1 2 3 1+ 5Inner-City Hot Slightly Moderately Very Most
Competencies Essential Essential Essential Essential Essential Total
Area III Important Important Important Important Important Re- Mean
J(105-106) Effective Effective Effective Effective Effective sponses
Hum- Fer- Hum- Per- Hum- Per- Hum- Per- Hum- Fer-
ber cent ber cent ber cent ber cent ber cent
Degree of:
Essentialness 2 1.1+71 6 1+.1+12 20 11+.706 39 28.676 69 50.735 136 1+.227
Importance 5 3.676 7 5.11+7 25 18.382 33 21+.265 66 1+8.529 136 l*.o88
Effectiveness 52 38.235 42 30.882 29 21 . 321+ 5 3.676 8 5.882 136 2.080
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Curriculum in Music Education-Instrumental Misic 
(Band. and. Orchestra)
Freshman Year Sem. Hr s.
Books and Libraries 1001......1
English 1001, 1002............ 6
HP&RE activity courses........ 2
Music 1101-1102, 1301-1302,
1700, 1701, 1702, and





Sophomore Year Sem. Hrs,
Education 2000............. 3
English 2020, 2022; or 2025
2027....................  6
Music 1103-1104, 1700, 1753- 
1754, 1781 or 1782, 2701,
2702, 2703, 2704......... 18
Music, performance (major
and minor instruments)....6-7
Psychology 2060, 2078.....  6
39
Junior Year Sem. Hrs.
Biology 1001, 1002 or other
biological science* ......   6
Education 3040, 3171.........  5
HP&RE 1600..................  2
History 2055................  3
Music 1303-1304, 1700, 3711, 
3771-3772, and 4781 or
4782...................... 12
Music, Performance (major
and minor instruments)   9
37
Senior Year Sem. Hrs.
Economics 2030 or Political 
Science 2051 and 3 sem. 




Music 1700, 3732, 4751-4752, 




Physical Science 1001, 1002 
or other physical science.. 6
36-37
"Violin or viola majors may elect 2 sem. hrs. of chamber 
music in which they play violin or viola (whichever is not the 
major) in lieu of Music 1301-1302.
J M TFor the minor instrument, the student will take one of the 
following courses each semester, omitting the course— or part of the 
course— involving the major instrument: Misic 1401 (flute); 1402
(oboe); 1403 (clarinet, saxophone); l4o4 (bassoon); 1501 (cornet, 
trumpet, alto horn, baritone); 1502 (French horn); 1503 (trombone, 
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The enclosed opinionaire is part of a study being made to 
validate items which will provide the content for a questionnaire 
that will be used in an analysis of the undergraduate instrumental 
music education curriculum at Louisiana State University. The 
validated instrument will be applied to selected instrumental music 
education graduates. The data from the study will be presented in 
a doctoral dissertation at Louisiana State University.
Because of your interest, experience, and leadership in the 
area of music education, your opinions with respect to the relative 
significance of the various items on the questionnaire are most 
important for the validation of this research questionnaire. Please 
evaluate each item on the questionnaire (according to the suggested 
scale on the opinionaire) in terms of its importance as part of an 
optimum evaluative instrument. Please feel free to add or delete 
items from the questionnaire and to offer any other suggestions which 
will be useful in the development of the study. Space has been 
provided on the opinionaire for any comments or constructive 
criticisms you may have.
After completing your responses, please use the pre-addressed, 
stamped envelope to return the opinionaire and questionnaire to me by 
January 1, 1975*
Thank you in advance for your cooperation and participation.
I hope you have a pleasant holiday season.
Sincerely yours,
James F. Choate, Jr.
Eiclosures
Approved by:
Charlie W. Roberts Robert F. Shambaugh
L o u i s i a n a  S t a t e  U n i v e r s i t y
A M D  A G R I C U L T U R A L  A N D  M E C H A N I C A L  C O L L E G E





To enable the School of Music and the College of Education,
LSU, Baton Rouge, to complete a follow-up study of instrumental music 
education graduates (1965-7*+), we need to verify your current address.
Please complete the enclosed, self-addressed postal card and 
return it as soon as possible.
Thank you in advance for your cooperation.
Sincerely,
James F. Choate, Jr.
Instrumental Music Supervisor 
LSU Laboratory School
JFC:cfe
Enclosure: Self-addressed postal card.
! NAME:   !
ADDRESS ON RECORD:
Please check:
__  Correct __
address below.)
Incorrect (if incorrect, list current
P.O. Box or Street City
State Zip Code
L o u i s i a n a  S t a t e  u n i v e r s i t y
A N D  A G R I C U L T U R A L  A N D  M E C H A N I C A L  C O L L E G E
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In cooperation with the School of Music and the College of 
Education, Louisiana State University, Baton Rouge, I am engaged in 
a research study of the undergraduate instrumental music education 
curriculum. The enclosed questionnaire is being mailed to you as 
one of a selected group of graduates. The information gathered in 
returns from the questionnaire will he used to aid in planning and 
evaluating the work of the School of Music and the College of 
Education. The data received from you on this survey, as well as 
any comments that you may add, will he treated confidentially.
Heither the name of the school, nor the name of the person completing 
the survey, will be mentioned in the body of the project.
As a relatively recent graduate you are in an excellent 
position to advise us on the effectiveness of your undergraduate 
preparation in instrumental music at LSU. Many of you have had an 
opportunity to test your training in one or more teaching situations 
and in various community music related activities. Since the data 
will be treated statistically, I hope you will be encouraged to express 
frank and honest opinions when answering the questionnaire.
I trust that you will complete the questionnaire and return 
it in the enclosed, stamped, self-addressed envelope by Wednesday, 
February 12.
Thank you in advance for your time and interest.
Sincerely,
James F. Choate, Jr. 




L o u i s i a n a  St a t e  U n i v e r s i t y
A N D  A G R I C U L T U R A L .  A N D  M E C H A N I C A L  C O L L E G E
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In cooperation with the School of Music and the College of 
Education, James F. Choate of the University Laboratory School is 
conducting a follow-up study of instrumental music education graduates 
of 1965-197 •̂ enclosed questionnaire is being mailed to you as
one of this select group of graduates.
By comparing graduates' opinion of their undergraduate 
programs and experiences since graduation, we hope to obtain 
statistically valuable information that can be used in an analysis 
of the undergraduate instrumental music education degree program.
The information obtained from the questionnaires will be tabulated 
in an effort to draw some conclusions about the strengths and 
weaknesses of the program and to formulate plans for future development.
We are looking forward to receiving your reply and hope that 
you will feel free to make comments under section IV of the 
questionnaire. The data gathered in this study will be reported in 
summary form only in a research report and will not identify any 
person or school individually. Hopefully, you will take time to fill 
in your questionnaire and return it in the self-addressed envelope 
now. If this isn't possible, will you return it no later than 
Wednesday, February 12.
Thank you in advance for your cooperation and participation.
Sincerely,
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This letter is in reference to a questionnaire you received 
several days ago from Mr. James F. Choate, Jr. As it has heen 
explained, this questionnaire is one aspect of the doctoral dissertation 
of Mr. Choate. However, the completion and return of the instrument 
could possibly have far-reaching effects for future students of music 
education.
As you know, the curriculum of instrumental music majors 
appears to be quite extensive. For once you have an opportunity to 
assess the situation and offer positive suggestions for change.
The administration of the School of Music and the College of 
Education has expressed a desire to solicit suggestions from you in 
regard to the total curriculum and its effect upon the preparation 
of instrumental music teachers.
Mr. Choate has made a tremendous effort to locate all of you.
As one of seventy graduates concerned with this study, I ask you to 
please take one hour of your time and complete the questionnaire.
As a side benefit, I will ask Mr. Choate to compile a list 
of addresses of all graduates concerned and will either include that 
list in this mailing or a future mailing.
I certainly appreciate your efforts to make this study a 
success. I also appreciate the fact that many of you, through your 
cooperation in band, made my stay at LSU a very pleasant experience.
Warmest personal regards,




L o u i s i a n a  s t a t e  U n i v e r s i t y
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Just a short time ago I sent you a questionnaire concerned 
with the evaluation of the undergraduate instrumental music education 
program at'Louisiana State University. In order for this evaluation 
to be successful, your opinions and experiences are needed.
Won’t you please take a few minutes now to complete the 
questionnaire and return it directly to me. In case you misplaced 
the first, a duplicate is enclosed for your convenience.
As an instrumental music teacher, I know that you are 
extremely busy, and I am grateful for your help.
If you have already mailed your response, many thanks. If 
not, I hope to hear from you soon.
Sincerely,
James F. Choate, Jr. 




L o u i s i a n a  s t a t e  U n i v e r s i t y
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In cooperation with the College of Education and the School 
of Music, Louisiana State University, Baton Rouge, I am engaged in 
a research study of the instrumental music education graduates of 
1965-1974. Since the results of this study will "be used as a 
doctoral dissertation, I would appreciate your help in completing 
this phase of the project.
Please complete the enclosed evaluation form for the teacher 
named on the form. The data gathered in this study will he reported 
in summary and statistical form. Be assured that no teacher or 
school district will he identified as such individually in this 
research report.
After completing your responses, please use the pre-addressed, 
stamped envelope to return the evaluation form to me by
Thank you in advance for your cooperation and participation.
Sincerely,
James P. Choate, Jr. 




L o u i s i a n a  St a t e  U n i v e r s i t y
A N D  A G R I C U L T U R A L  A N D  M E C H A N I C A L  C O L L E G E
?B A T O N  R O U G E  • LOUISIANA • 70803 
College of Education
T H E  L A B O R A T O R Y  S C H O O L
APPENDIX L
February 1̂ , 1975
Dear
Just a short time ago I sent you a questionnaire concerned 
with the evaluation of selected instrumental music education 
graduates of Louisiana State University, Baton Rouge. In order to 
complete the research, I need your response.
Won't you please take a few minutes now to complete the 
questionnaire and return it directly to me. Another copy of the 
questionnaire Is enclosed for your convenience.
As a professional, I know that you are extremely busy, and 
I am grateful for your help.
If your response is in the mail, many thanks. If not, I 
hope to hear from you soon.
Sincerely,
James F. Choate, Jr. 






LOUISIANA STATE UNIVERSITY 
AND
AGRICULTURAL AND MECHANICAL COLLEGE
THE BACHELOR’S DEGREE IN INSTRUMENTAL MUSIC EDUCATION (BME) 
A SURVEY OF GRADUATES 1965-197^
The information gathered in returns from the following 
questionnaire will "be used to aid in planning and evaluating the work 
of the School of Music and the College of Education of Louisiana State 
University. The data received from you on this survey, as well as 
any comments that you may add, will be treated confidentially.
Neither the name of the school, nor the name of the person completing 
the survey, will be mentioned in the body of the project.
Name:____________ ___________________________________________Last First Middle
Current Home Address:
Street:__________ _____________ Town: _________________________
State:   Zip:
AREA I
A. PROFESSIONAL INVOLVEMENT
1. What is your present occupation? (Please be specific, for example, 
indicate junior high band director, not just band director.)
2. What is the name and address of the school or firm where you are




3. Please give the name and current addresses of your principal and 
your supervisor (if there is no music supervisor as such in your 
system, list the person serving in the supervisory capacity). Be
assured that no teacher or school or parish (county) will be
identified as such individually in the research report on this 
study. The data will be reported only in summary and statistical 
form.
a. Principal's name:_______________________________________
Street (or P.O. BoxJ* "
City:  __
State:   Zip: ______________
b. Supervisor's name:
Street (or P.O. Box):____________________________________
City:__________________________________________________
State:   Zip: ______________
If. How long have you been employed in your present position? 
__________years
5. How many total years teaching experience do you have? 
_________  years (include this year)
6. Are you considered to be a full-time (at least nine months) 
employee of your school?
a. ___  Full-time
b. ___  Half-time
c. ___  Other (specify) ______________________________
7. On the following list please mark:
a. The degree for which you are currently working, if any.
(1) ___  Bachelor's (B.M., B.S., etc.)
(2 ) ___  Master’s
(3) ___  +30
(If) Ed.D.
(5) Ph.D.
(6) ___  D.M.A.
(7)  Other (please explain) ____________________
b. Institutions conferring degrees earned.
(1) Bachelor's degree(s):
(a) I.S.U.00(2) Master's degree(s):(a) __________
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Year received Bachelor*s degree 
Year received Master*s degree 
Year received +30 hours 
Year received highest degree
Year accepted first full-time teaching position 
Year employed at current school 
Year awarded tenure at current school 
Year of hirth
Former positions (please account for all years since graduation 
starting with the first position after graduation;) Include 
military service and graduate study.
Period Position Held No. Years School (city) State
EXAMPLE:
19^6-68 Band Director 2
Caldwell Parish High 








10. By what means did you obtain your first teaching position?
Mark one:
a. _______  College or university placement service
b. _______  Through an independent placement service
c. _______ Through contact with teachers in the field
d. ________ Through contact with administrators in the field
e. _______ Through contact with local music dealers
f. _______ Direct application to a school system or district
without prior acquaintance with anyone connected 
with the system
g. _______  Through a college or university faculty member
h. _______ Other (explain) _______________________________
11. By what means did you obtain your present position? (Use the 
above list and indicate below)
a. #______ (If other, please explain) ___________________
12. In your first position, what were your duties or responsibilities? 


















Combination of above level(s)
College level (give rank and nature of position)
(7) _______ Other (specify)
25*f
IF STILL ON YOUR FIRST JOB SKIP TO QUESTION NUMBER Xk.
1 3. In your current position what are your duties or responsibilities? 
(indicate their importance in 1, 2, 3> etc., order)
a. (l) ______  Band
(2) ______ Chorus
(3) ______ Orchestra
(if) ______ General music
(5) ______ Church musician
(6 ) ______  Supervisor
(7) ______ Performer
(8) ______ Composer
(9) ______ Private teacher
(10) ______ Research
(11) ______ Other (specify) ______________________________
b, If teaching, check level or levels,
(1) ______  Elementary _______ level(s)
(2) ______ Middle school _______  level(s)
(3) ______ Jhnior high _______  level(s)
(if) ______  Senior high ______  level(s)
(5) ______ Combination of above _______  level(s)
(6 ) ______ College level (give rank and nature of position)
(7) ______ Other (specify) —
Ik. How many students at each level are enrolled in your classes this 
year?
a. Elementary
  Band instrument class(s)
______  Band(s)
(3) _ _ _ _ _  String instrument class(s) 
(If) _ _ _ _ _  Orchestra
(5) _ _ _ _ _  Other (specify) ________
(6 )   Total
T3* Middle School
(1) ______ Band instrument class(s)
(2) ______  Band(s)
(3) ______  String instrument class(s)
(if) ______  Orchestra
(5) ______  Other (specify) _________
(6) ______  Total
Junior High
Senior High








Concert band (2nd group)







Please specify the names of the courses and the number of 
students enrolled.
Coursfe Title Number enrolled
(1)   __________
(2)   ___________
(3) ___________________________ ' ______________
<*)   ______________
(5) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _
(6 )  __________
(7) Total
256
15- Please mark the type(s) of musical activities engaged in other 
than your full-time teaching position.
a.  Directing a church choir
h. _______  Singing in a church choir
c. ________ Member of a civic symphony
d. _______ Member of a community chorus
e. _______ Member of a community band
______  ̂ Laying ih a dance, stage or similar type
instrumental group
g. _______ Part-time work in a music store
h. _______ Teaching private lessons
i. _______  Part-time teaching at a local college or university
J. _______ Any other musical activities (specify) ____________
16. How many of the following activities have you participated in 
during the past year? (Please give number of times)
a. ____ Misic conventions (example: IMEA, HA, LEA)
b. _______Misic clinics or workshops
c._________ Inservice-training programs
d. _______ Other (specify)______________________________
17. Do you or your school subscribe to any of the following 
professional Journals? (Please mark)
You Your School
a. Music Educators Journal
b. Music Journal
c.   The Instrumentalist
d. The SchoolMusician
e* Other (please list)
257
18. In the following list of items and persons, which were of most 
assistance to you in the decisions made regarding your career? 
(indicate importance in 1 , 2, 3> etc., order— please use numbers)
a. ____  Orientation courses
b. ____  Aptitude tests
c. ____  Personal advisor or counselor
d. ____  University instructor(s)
e.  A particular course
f. ____  Student relationships and associations
g. ____  Experience in student organizations
h. ____  Part-time employment experiences
i. ____  Other (specify) ____________________




20. During the past two years have you served in any of the following 
capacities? (Please indicate the number of times)
a. ____  Clinician
b.  Festival adjudicator
c. ____  Neither
21. Have you had any music published in the following categories?
a. Original composition(s):
(1) None
(2)   1-2
(3 )   Z-K
(̂ ) ____  More than 4
b. Musical arrangement(s):
(1)  None
(2)   1-2
(3 )   3-k
(̂ )   More than 4
Please include a list:
258
22. Have you had any articles published in professional journals 
and/or publications?
a. None
b. ____  1-2
c. ____  3-^
d.  Mare than 14-
Pleas e include a list: ___
23- List the professional organizations of which you are now a








BROAD CATEGORIES OR MUSIC TEACHING COMPETENCIES
This section of the questionnaire is concerned with the 
evaluation of the broad areas of music teaching competencies considered 
essential for any well-prepared graduate. Please examine closely the 
following list of broad competencies and give your frank opinion of:
(a) The music teaching competencies most essential 
for any well-prepared elementary and secondary 
instrumental music teacher.
(b) The importance placed on these competencies as 
preparation for your teaching needs, past and 
present.
(c) The extent, in your opinion, to which the 
undergraduate curriculum prepared you to use 
these conpetencies.
EXPRESS YOUR OPINION OF THESE BROAD COMPETENCIES BY MEANS OF THE 
FOLLOWING RATING SCALES:
(a) (b) <c)
Essentialness for A Importance for Effectiveness of
Well-Prepared Teacher Teaching Needs—  Preparation at L.S.U.

















Please encircle the number which represents your opinion of the 
degree of essentialness, importance, and effectiveness of the following 
broad music teaching competencies.
1. A working knowledge of effective methods, materials, and facilities 
for musical instruction.
(a) (b) (c)
Essentialness for Importance for Effectiveness of
a well-prepared teaching needs—  Preparation at
teacher past and present L.S.U.
I 2 3 (̂ ) 5 1 ~2“ 3 ^ (5) 1 2 (3) U 5
A. General Education
Courses designed to develop a comprehension of the more important elements of our 
cultural heritage. These qualities are developed in courses such as: (l) English
Composition and Literature, (2) History and Social Studies, and (3) Natural 
Sciences and Mathematics.









1. Habitually effective use of written 
and spoken English.
2. Broad acquaintance with and appreciation 
of great literature.
3. Acquaintance with the development of
man— his social and economic institutions 
and his rights and responsibilities as a 
citizen.
k. A sense of historical perspective.
5. A sense of moral, ethical and aesthetic 
values.
6. An understanding of scientific thought 
and method.
7. Ability to use and interpret basic 
mathematical concepts.
8. A continuing attitude of intellectual 
curiosity.
Additional items in this category (specify and rate). 














O ’)Importance for 






































1 2 3 if 5 1 2 3 b 5 l 2 3 b 5
1 2 3 b 5 1 2 3 k 5 1 2 3 b 5
1 2 3 b 5 l 2 3 b 5 1 2 3 if 5
1 2 3 b 5. 1 2 3 b 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 5 1 2 3 if 5







Courses designed to develop competence in applying one's musicianship in school 
situations. These qualities are developed in courses such as: (l) Educational
Psychology, (2) Historical and Social Foundations of Education, (3) Curriculum, 
(1+) Misic Methods and Materials, and (5) Observation and Student Teaching.
1. An understanding of human growth and 
the learning problems of students,
2. A working knowledge of effective methods, 
materials and facilities for musical 
instruction.
3. An enlightened philosophy of education 
and music education.
4. Acquaintance with school patterns, 
procedures and professional relationships.
5. Understanding and skill in the teaching 
process.
6. Ability to plan, lead and cooperate in 
the work of the school.



















Additional items in this category (specify and rate) 































0 >)Importance for 
teaching needs—  
past and present














































1 2 3 If 5
1 2 3 if 5
1 2 3 If 5
1 2 3 If 5
1 2 3 If 5
1 2 3 if 5
1 2 3 If 5
1 2 3 if 5
1 2 3 If 5
1 2 3 If 5
ro
H1
C .  Musicianship
Courses designed to help the future music teacher develop "broad musicianship worthy 
of serving as a basis for his task in the schools. These qualities are developed 
in courses such as: (l) Ifcisic Theory (Harmony and Ear Training), (2) History and
Literature of Music, (3) Form and Analysis, and (4) Orchestration and Arranging.
1, Functional knowledge of the language 
and grammar of music.
2, Ability to hear and grasp the basic 
elements of musical composition—  
rhythmic, melodic, and harmonic.
3, An Tinder standing of the methods by 
which music is conceived, constructed 
and scored,
4. Knowledge of the development of the 
art of music.
5. Intimate acquaintance with a wide 
selection of good musical literature 
from the principal eras, forms, idioms.





1 2 3 4 5
1 2  3 4 5
1 2  3 4 5 
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2 3 4 5 
1 2 3 4 5
—  1 2 3 I+ 5
0 0Importance for 
teaching needs—  
past and present
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5




1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5 
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5





Courses designed to help the future music teacher hecome a thoroughly competent 
performer in order that he may understand and deal with the problems of his 
students. The qualities are developed in activities such as: (l) Private
instruction (applied music) in the principal performing field, (2) Class or 
private instruction in appropriate secondary fields, (3) Participation in 












Fluency in sight reading.
Ability to perform by ear.
Ability to perform from memory.
Technical facility and depth of 
repertoire in the principal applied 
field sufficient to meet the needs of 
artistic self-expression and demonstration. 
Functional ability in the applied field 
(band, orchestra instruments) appropriate 
to the students' future teaching needs. 
Thorough understanding of musical 
interpretation combined with adequate 
conducting and rehearsal skills. 
Appreciation of the values and 

















l 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2  3 4 51 2  3 4 5
1 2  3 4 5
0 »> (c)Importance for Effectiveness of
teaching needs—  preparation at
past and present L.S.U.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5













1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5


















SPECIFIC CATEGORIES OF MUSIC TEACHING COMPETENCIES
This section of the questionnaire is concerned with the 
evaluation of specific music teaching competencies considered essential 
for any well-prepared instrumental music education graduate. Please 
examine closely the following list of specific music teaching 
competencies and give your frank opinion of:
(a) The music teaching competencies most essential 
for any well-prepared elementary and secondary 
instrumental music teacher.
(h) The importance placed on the competencies as 
preparation for your teaching needs-past and 
present.
(c) The extent, in your opinion, to which the 
undergraduate curriculum prepared you to use 
these competencies.
EXPRESS YOUR OPINION OF THESE SPECIFIC COMPETENCIES BY MEANS OF THE 
FOLLOWING RATING SCALES:
(a)
























Please encircle the number which represents your opinion of the degree of essentialness,
importance, and effectiveness of the following specific music teaching competencies.
MUSICAL COMPETENCIES
A. Competencies in Conducting (Aural Perception)












1. Meter, tempo, rhythm, pitch, 
melody, and harmony problems.
2. Instrumentation and balance problems.
3. Intonation errors.
if. The sounds of all traditional band and 
orchestra instruments.
5. The sounds of all popular instruments 
(guitar-regular and electronic, 
recorder, ukelele, accordion, etc.).
1 2 3 if 5 1 2 3 if 5 1 2 3 if 5
1 2 3 if 5 1 2 3 If 5 1 2 3 if 5
1 2 3 if 5 1 2 3 if 5 1 2 3 if 5
1 2 3 if 5 1 2 3 if 5 1 2 3 if 5
1 2  3 ^ 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
_________________________________  1 2 3 if 5
1 2  3 ^ 5
_____________________________ 1 2 3 h 5
1 2  3 ^ 5
1 2 3 If 5
1 2  3 ^ 5
1 2  3 ^ 5
1 2 3 If 5
1 2 3 if 5
1 2 3 if 5
1 2  3 ^ 5
roo\
vn
A, Competencies in Conducting (Technical Proficiency)
While conducting the ensemble the instrumental music teacher will (l) demonstrate 





6. Correct rhythm. 1 2
7. Correct pitch (notes). 1 2
8. Good intonation. 1 2
9. Proper phrasing. 1 2
10. Conducting all basic meter patterns. 1 2
11. A clear and consistent cut-off gesture. 1 2
12. Clear handling of tempo changes, 1 2
13. A clear, positive ictus (the exact instant
of the beat-point), 1 2
lif. Good tone quality. 1 2
15. Proper balance. 1 2
16. Correct tempo. 1 2
17. Clear and positive cues. 1 2
18. Conduct clear down and up beats. 1 2
19. Correct articulation. 1 2
20. Gestures that inspire phrasing. 1 2
21. Conducting divided beats. 1 2
22. Correct posture. 1 2
23. Proper use of the left hand. 1 2
2k. Appropriate size gestures for dynamics, 1 2
Additional items in this category (specify and rate) 








































































1 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 If 51 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 5
1 2 3 if 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 51 2 3 b 5 l 2 3 if 51 2 3 if 5 1 2 3 if 5
1 2 3 k 5 1 2 3 if 5
1 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 if 51 2 3 b 5 1 2 3 if 51 2 3 5 l 2 3 if 51 2 3 b 5 1 2 3 if 5
1 2 3 b 5 l 2 3 if 5
1 2 3 u 5 1 2 3 if 5
1 2 3 5 1 2 3 if 5
ro
cr\O'.
B. Competencies in Performance (Performance on Major Instrument)
The instrumental music teacher will he ahle to demonstrate on a major instrument, 
a practical and thorough development in performance including:
25. Technical facility and depth of 
repertoire in the principal applied 
field, sufficient to meet the needs 
of artistic self-expression and 
demonstration.
26. Fluency in sight reading.
27. The ability to perform from memory.
28. The ability to perform by ear.















Additional items in this category (specify and rate) 
(Use back of page if necessary)
  1 2

























0 0Importance for 



























1 2 3 if 5
1 2 3 if 55












































B. Competencies in Performance (Functional Accompanying)
30. The instrumental music teacher will be 
able to play simple accompaniments from
elementary method book series. 1 2 3 if 5 1 2 3 if 5 1 2 3 if 5
31. The instrumental music teacher will be 
able to play simple accompaniments for




Additional items in this category (specify and rate)
(Use hack of page if necessary)
1 2 3 4 5 
1 2  3 4 5 
1 2  3 4 5
Importance for 
teaching needs—  
past and present
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
B. Competencies in Performance (Effective use of instruments for teaching purposes)
The instrumental music teacher will he able to:
32. Demonstrate the ability to tune all
brass, woodwind, percussion, and 
stringed instruments to "A" and or "B13" 
using a tuning fork, pitch pipe, or
other tuning device. 1 2 3 4 5 1 2 3 4 5
33* Perform on a variety of instruments
and be able to teach beginning students
effectively. 1 2 3 4 5 1 2 3 4 5
34. Perform on one instrument from each 
family usually found in the concert
band and/or orchestra. 1 2 3 4 5 1 2 3 4 5
35. ELay scales on all basic brass,
woodwind, and stringed instruments. 1 2 3 4 5 1 2 3 4 5
36. Identify performance problems and suggest
solutions to intermediate string players. 1 2  3 4 5 1 2 3 4 5
37. Write the range of the primary band
and orchestra instruments. 1 2 3 4 5  1 2 3 4 5
38. Demonstrate orchestral instruments. 1 2 3 4 5  1 2 3 4 5




1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
(a) (b)
Essentialness for Importance for (c)Effectiveness of
40. Accomplish basic repairs on brass, 




1 2 3 4 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
________________________________________  1 2 3 4 5
1 2  3 ^ 5
________________________________________  1 2  3 4 5
teaching needs—  preparation at
past and present L.S.U.





























C. Competencies in Theory and Composition
The instrumental music teacher will be 
able to display knowledge of:
41. Traditional harmony (diatonic). 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
42. Chromatic harmony. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
43. The compositional techniques by which 
music is conceived, constructed, and
scored. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
44. Functional scoring for all media
instrumental and from a piano score. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
45. Deal with notational systems used in
avant-garde idioms. 1 2 3 4 5  1 2 3 4 5  1 2 3  4 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
1 2 3 4 5  1 2 3 4 5  1 2 3 4 5  ro
1 2 3 4 5  1 2 3 4 5  1 2 3 4 5  $
D. Knowledge of History and Styles
The instrumental music teacher will he 








Stylistic and performance practices 
of the different periods in music 
history.
Mosic history, including the following 
periods in chronological sequence:
Medieval, Renaissance, Baroque, Classic, 
Romantic, Impressionistic, and Contemporary. 1 
Historical aspects of the periods in music 
history. 1
Biographical information about composers. 1 
Popular music idioms, i.e., jazz, rock, 
country and western, etc.
1 2 3 4 5







1 2 3 4 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2 3 ^ 51 2 3 ^ 5
— —  i 2 3 U 5
00Importance for (?)Effectiveness of
teaching needs—  preparation at
past and present L.S.U.
1 2 3 If 5
1 2 3 4 5
1 2  3 4 
1 2  3 4
5
5
1 2 3 4 5
1 2  3 4 
1 2 3 4 




1 2 3 4 5
1 2 3 4 5
1 2 3 If 5
1 2  3 ^ 5















E. Knowledge Necessary for Job Performance
The teacher will be able to demonstrate 
that he is:
51. Persistent in seeking added information 
and knowledge from many sources to aid 
his teaching.
52. Thoroughly prepared with a knowledge of 
the subject.
53. Able to relate his area of knowledge 
to other disciplines.
3b. Able to relate his area of knowledge 





















1 2  3 ^ 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2 3 U 5 
1 2  3 ^ 5
  ______ 1 2  3 ^ 5
00Importance for 
teaching needs—  
past and present
1 2  3 ^ 5  
1 2  3 ^ 5  
1 2  3 ^ 5















1 2  3 ^ 5  
1 2  3 ^ 5  
1 2  3 ^ 5
1 2 3 b 5
1 2  3 ^ 5  
1 2  3 ^ 5  
1 2  3 ^ 5
ro~>qw
F. Planning for Teaching
The instrumental music teacher will 
he able to demonstrate:
55. That he clearly understands the 
development and use of clearly 
stated objectives as a basic tool 
of planning.
56. That he is thoroughly prepared with 
various methods of presenting teaching 
material.
57. Evidence of consistent reading, study, 
and time spent on gathering information 
about his teaching plans.
58. Plans that reveal a wide variety of 
teaching techniques.
59. That he seeks suggestions from the 
staff and administration as to the 





1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5  
1 2  3 ^ 5
1 2 3 h 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2  3 ^ 5  
1 2  3 ^ 5
__________   1 2  3 ^ 5
(*)Importance for 
teaching needs—  
past and present
1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5  
1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5  1 2  3 ^ 5




1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5  
1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5  
1 2  3 ^ 5  
1 2 3 h 5
G. Execution of Planning
The instrumental music teacher will 
"be able to demonstrate:
60. That he works effectively with pupils 
in large groups (large class or 
performing organizations).
61. That he makes maximum use of available 
time,
62. That he works effectively with pupils 
in small groups (classes or ensembles),
63. That he adapts instruction to the 
changing needs of the pupils and class.
64. That he can develop educational experiences 
which will fulfill his stated objectives.
65. That explanations are clear and logical.
66. That he make assignments, clearly, 
for home study or practice, so that 
pupils understand what is to be done, and 
why it is to be done.
67. That he has a general understanding of 
the principles of learning.
68. That he uses methods designed to reach 
and maintain the attention of all pupils.
69. That he develops a questioning attitude 
and intellectual curiosity in pupils.
70. That he varies the methods of presentation 





1 2 3 k 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 U 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
00Importance for 
teaching needs—  
past and present
1 2  3 ^ 5
1 2  3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5




1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5 273
71. The selection of appropriate teaching 
materials and has them available
for use.
72. That he uses types of reasoning 
appropriate for the grade level.
73- That he has skill in questioning.
74. That he adjusts pupil activity to 
the instructional situation.
75. That he selects music or activities 
to end the period that will have a 
positive effect with the students.
76. That he recognize the need for reteaching 
at appropriate intervals,
77. That he involves students in appropriate 
decision-making situations.
78. That he has skill in developing the 
learner's ability to analyze and 
evaluate,
79. That he adapts the day's plan as made 
necessary "by extraneous circumstances.
80. That he provides for group discussion 
and pupil participation.
81. That he shows ability to use spontaneous 
situations to achieve aims.
82. That he teaches planned units effectively.
83. That he uses a variety of audiovisual 
aids and supplementary materials where 
appropriate.





1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
■ooImportance for 
teaching needs—  
past and present
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5




1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
(a) (b) (c)
Essential ness for Importance for Effectiveness of
a well-prepared teaching needs—  preparation at
teacher past and present L.S.U.
Additional items in this category (specify and rate)
(Use hack of page if necessary)
1 2 3 4 5 1 2 3 4 5 1 2  3 ^ 5
1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
  ___  1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
H. Evaluating the Process
The instrumental music teacher will he 
able to demonstrate that he:
85. Seeks suggestions and criticisms; 
incorporates suggestions and profits 
from criticisms,
86. Evaluates the results of his own 
teaching.
87. Is aware of his own strengths and 
weaknesses.
88. Recognizes that evaluation is made in 
terms of levels of attainment toward 
stated objectives.
89. Recognizes individual differences in 
evaluating pupil performance.
90. Maintains a reasonable level of 
expectations from pupils.
91. Achieves his objectives in the light 
of pupil activities,
92. Studies individual pupil and school 
records.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5 roNJt
(a) (b) (c)
Essentialness for Importance for Effectiveness of
a well-prepared teaching needs-- preparation at
teacher past and present L.S.U.
93. Has the ability to make, administer, 
and interpret appropriate tests and
other evaluative devices. 1 2 3 4 5 1 2 3 4 5 1 2 3 1+ 5
Additional items in this category (specify and rate)
(Use back of page if necessary)
1 2 3 4 5 1 2 3 4 5 1 2 3 h 5
  1 2 3 ^ 5 1 2 3 4 5 1 2  3 4 5
    1 2 3 4 5 1 2 3 ^ 5  1 2 3 4 5
I. Competencies in Rehearsal Discipline
The instrumental music teacher will be able 
to demonstrate that he:
94. Comes to rehearsal prepared. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
95. Has all music and materials necessary
for the rehearsal. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
96. Begins the rehearsal promptly. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
97. Gives specific rehearsal instructions. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
98. Gives explanations in terms appropriate
to the students' ability to comprehend. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
99. Paces the rehearsal well, balancing full
group playing with sectional work. 1 2 3 4 5  1 2 3 4 5  1 2 3 ^ 5
100. Uses good judgment in establishing 
priorities, i.e., when to instruct for 
immediate results and when to defer 
instruction until a scheduled or special
appointment can be made. 1 2 3 4 5  1 2 3 4 5  1 2 3 4 5
(a) 0>)
Essentialness for Importance for
(e)Effectiveness of
a well-prepared teacMng needs—  preparation at
teacher past and present L.S.U.
101. Provides for ability differences
among students. 1 2 3 ^ 5  1 2  3 ^ 5  1 2 3 ^  5
102. Handles discipline problems. 1 2 3 ^ 5  1 2 3 ^ - 5  1 2 3 ^ 5
103. Seats group properly for maximum
quality according to instrumentation. 1 2 3 ^ 5  1 2  3 ^ 5  1 2 3 ^ 5
10̂ . Approaches poor instrument problem. 1 2  3 ^ 5  1 2 3 ^ 5  1 2  3 ^ 5
Additional items in this category (specify and rate) 
(Use bach of page if necessary)
1 2 3 ^ 5  1 2 3 ^ 5  1 2 3 4 51 2  3 ^ 5  1 2 3 1; 5 1 2 3 ^ 5
1 2 3 ^ 5  1 2 3 ^ 5  1 2 3 ^ 5
J. Inner-City Competencies
The instrumental music teacher will be 
able to demonstrate that he:
105. Relates musically to the particular 
music of the ethnic group in the 
community.
106. Understands, recognizes, and/or is 
sensitive to the role of the ethnic, 
social, educational, financial, and 
family situation in the inner-city 
environment.
1 2  3 ^ 5
1 2  3 ^ 5
1 2  3 ^ 5
1 2 3 b 5
1 2  3 ^ 5
1 2  3 ^ 5
ro
—■3-0
(a) Cb)Essentialness for Importance for
a well-prepared teaching needs—
teacher past and present
Additional items in this category (specify and rate)
_______________________________________________  1 2 3 U 5 1 2 3 ^ 5
1 2 3 ^ 5  1 2 3 ^ 5




1 2  3 ^ 5  
1 2  3 ^ 5  






Please make frank responses to the following questions:
1. What do you consider to "be the most significant assets of your 
undergraduate preparation?
2. What do you consider to "be the most significant deficiencies of 
your undergraduate preparation?
3. What, in your opinion, would make the most significant improvement 
in the undergraduate instrumental music education curriculum at 
Louisiana State University, Baton Rouge?
Ij-. Other comments:
INSERT IN ENCLOSED ENVELOPE AND MAIL TO: James F. Choate, Jr.
P. 0. Box 16013 
Louisiana State University 




FOLLOW-UP STUDY OF INSTRUMENTAL MUSIC EDUCATION 




Graduates Name:     Today's Date: _____
Grade or Subject Taught: _____________ _______________________
Please evaluate the personal and professional qualities of 
this teacher by encircling the appropriate number to the right of 
each item below. The lowest rating is number one; the highest is 
number five.
After you have given your response regarding this teacher, 
please return this form in the attached, pre-addressed envelope.
This teacher:
1. exhibits a neat and an attractive appearance .... 1 2 3 k 5
2 . is seldom absent from school.......... ....... 1 2 3 5
3. is punctual........................... ..... - 1 2 3 5
If. displays enthusiasm for teaching.............. 1 2 3 k 5
5. exemplifies good English usage ................ 1 2 3 5
6 . exhibits a pleasant quality of voice .......... 1 2 3 k 5
7. is habitually self-confident......... ........ 1 2 3 k 5
8 . demonstrates self-control .................... 1 2 3 k 5
9. cooperates with administrators and colleagues ... 1 2 3 If 5
10 . maintains classroom order and control ......... 1 2 3 It 5
11 . uses a variety of teaching materials .......... 1 2 3 It 5
12 . demonstrates skill in teaching procedures ..... 1 2 3 It 5
13. handles routine affairs efficiently ........... 1 2 3 It 5
Ik. evaluates pupil achievement by using appropriate
devices and techniques......... ............. 1 2 3 It 5
15. organizes and plans all responsibilitiesimaginatively and effectively................ 1 2 3 It 5
16 . shows a command of the subject matter taught .... 1 2 3 It 5
17. has an extensive background of general
information..... ........................... 1 2 3 It 5
18 . is able to relate learning theory to practice ... 1 2 3 It 5
19. understands pupils’ needs in relation toindividual growth and development ............. 1 2 3 It 5
20 . displays a genuine interest in and a concern
for pupils ................................. 1 2 3 It 5
21 . maintains a comfortable, pleasant and stable




FOLLOW-UP STUDY OF INSTRUMEHTAL MUSIC EDUCATION 




Graduates Name:    Today's Date:______
Grade or Subject Taught: ___________________________________ _
Please evaluate the personal and professional qualities of 
this teacher by encircling the appropriate number to the right of 
each item below. The lowest rating is number one; the highest is 
number five.
After you have given your response regarding this teacher, 
please return this form in the attached, pre-addressed envelope.
This teacher:
1. exhibits a neat and an attractive appearance .... 1 2 3 b 5
2. is seldom absent from school .................. 1 2 3 b 5
3. is punctual..................... ........... 1 2 3 b 5
k. displays enthusiasm for teaching......... . 1 2 3 b 5
5. exemplifies good English usage ................ 1 2 3 i+ 56. exhibits a pleasant quality of voice.......... 1 2 3 b 5
7. is habitually self-confident ................. 1 2 3 b 58. demonstrates self-control .................... 1 2 3 b 5
9. cooperates with administrators and colleagues ... 1 2 3 b 510. maintains classroom order and control ......... 1 2 3 b 5
li. uses a variety of teaching materials .......... 1 2 3 5
12. demonstrates skill in teaching procedures ....... 1 2 3 5
13. handles routine affairs efficiently ........... 1 2 3 5
ib. evaluates pupil achievement by using appropriate
devices and techniques ................... . 1 2 3 b 5
15. organizes and plans all responsibilities
16.
imaginatively and effectively................ 1 2 3 5
shews a command of the subject matter taught .... 1 2 3 b 5
17. has an extensive background of generalinformation ................................. 1 2 3 b 5
18. is able to relate learning theory to practice ... 
understands pupils' needs in relation to
1 2 3 b 5
19. individual growth and development .......... . 1 2 3 520. displays a genuine interest in and a concern
for pupils .................................. 1 2 3 b 521. maintains a comfortable, pleasant and stable
classroom atmosphere ............ 1 2 3 b 5
APPENDIX P
FREE-RESPONSE AREA IF 
ASSETS, LIABILITIES, OTHER COMMENTS
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OPINIONAXRE (AREA IV) 
FREE-RESPORSE CATEGORY
QUESTION 1: What do you consider to he the most significant assets
of your undergraduate preparation?
Response
L Student teaching.
2 The background I got in discipline problems.
3 Consultation with professors, and learning from them.
U Minor instrument instruction; instrument repair; student
teaching.
5 Major instrument; small and large ensemble work; student 
teaching.
6 Student teaching, conducting.
7 The opportunity to confront performance problems on each
individual instrument separately. The opportunity to 
perform in a top-rate musical organization and appropriate 
literature. Also participation in non-musical (fraternity) 
activities has greatly helped in how to deal with people.
8 The minor instrument classes and instruction (most of them) 
conducting class and student teaching.
9 Conducting techniques; opportunity to observe a very 
competent teacher at work (student teaching); well rounded 
general education.
10 Private study; marching band; concert band; orchestra; 
student teaching; observation of student teaching 
supervisor (Mr, Choate).
11 Participation in symphonic band with W. F. Swor and having 
conducting with L. Bruce Jones. Private teaching in the 
area schools while a student. Participation in 
professional organizations with guest lectures.
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12 The opportunity to study in close relationship to highly
competent professionals such as Bruce Jones, Dr, Page, 
and Irvin Wagner,
13 Did not respond to this section of the questionnaire.
I*}- Basic competencies on each instrument; repair experience;
arranging,
15 Participation in hand or orchestra; student teaching;
Bruce Jones; minor instrument classes; theory.
16 Conducting; theory; practice teaching.
17 Applied music; courses in areas outside of music, i.e., 
English, history.
18 The practical musical preparation (i.e., conducting, 
minor instruments, etc.) was excellent but taught under 
a less-than effective structure. Also, the experience 
in the symphonic and inarching bands proved as valuable 
as any specific course(s).
19 Conducting class; student teaching; orchestration.
20 Did not respond to this section of the questionnaire.
21 Minor instrument background; instrument repair; involvement 
with fine concert literature through the School of Music.
22 Knowledge of all instruments; performance with many kinds 
of groups.
23 L. Bruce Jones— his discussions on music and music 
education, his ability to teach aural perception as well 
as technical proficiency as related to competencies in 
conducting; musicianship through musical performance; 
technical rehearsal techniques achieved in symphonic band 
rehearsals.
2b One on one student and teacher discussions such as in
private lessons and student teaching; courses where you 
learn by doing as in conducting and instrumental repair.
25 Conducting; student teaching.
26 Being a member of the LSU band (good group, had a great 
friendship); excellent facilities for group and solo 
performance and practice.
27 Instrumental method courses seemed most significant.
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28 A thorough introduction to the fundamentals of music, i.e., 
form, harmony and history. This would apply only in the 
area of "serious" or "classical" music. Through 
participation and listening to high quality performances
I was exposed to a variety of musical styles and forms. 
These performances also served to establish standards of 
individual and ensemble performance.
29 The LSU undergraduate program offers a fairly sound 
musical foundation!
30 Theory with Mr. Page; somewhat comprehensive study of most
minor instruments; variety, quality and quantity of 
musical performances.
31 The most significant asset of my undergraduate preparation 
is conducting; also, my applied music repertoire.
32 Good preparation in applied fields; major instrument, minor
instruments, ensembles; good training in music theory.
33 Music theory and instrument classes were the most 
significant assets to me.
3U The School of Music's faculty, in my opinion, does a
tremendous job of preparing students in the courses of 
the BME curriculum. My greatest assets of my years at 
I£U are proficiency of my instruments, conducting, and 
from the various organizations, self-confidence in public 
relations.
35 Private study (sax) with John Patterson; performance in the
LSU symphonic band; study of conducting techniques with
L. Bruce Jones; student teaching with John Gerbrecht.
36 If I were teaching, I am assuming the instruction by the
following: L. B. Jones, W. F. Swor, Mr. Gerbrecht.
This is not to say I don't consider listening to the 
genius of Mr. Page, direction by your experience Mr. Choate 
and the list of the other teachers I came in contact with. 
But, having the opportunity to know three men all in the 
same field but whose philosophies were so different was 
an enlightening experience.
37 I think my training in theory and especially in conducting
have been most beneficial to me.
38 Good performance groups; good overall academic courses.
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39 X "believe that the preparation afforded me through the
various music courses was the most significant and 
enjoyable asset in my undergraduate study.
1|0 Outstanding music theory department; full program of
minor instrument courses.
Ul The teaching oriented preparation in all music and
education courses and the total involvement in my student 
teaching experience.
1+2 Student teaching; applied music courses; theory courses;
performing groups that I participated in.
1+3 The individual attention and genuine concern given to me
by my major instrument instructor; the opportunity to 
become exposed to5 and be a part of, a large instrumental 
group such as the LSU band.
1+1+ Exposure to teaching situations. Conducting preparation
was very good— lab school work and methods courses most 
helpful.
1+5 My student teaching experience and band experience.
1+6 The minor instrument classes were the greatest assets; the
brass and woodwinds in particular. Much more could be 
offered in strings and percussion. One semester of applied 
piano would do better than two years of that elementary 
plaything.
1+7 The time spent with good teachers who taught by example
rather than concept; the few good teachers X encountered 
taught more than all the education courses combined.
1+8 Working with a teacher during years of applied music
work that is extremely inspiring and a true educator in 
the finer points of music. Working with L. Bruce Jones 
both in private talks about the teaching profession as 
well as class work.
1+9 Qualified teachers; curriculum choice; availability of
resources.
50 In general the entire school of Music; good depth in 
minor instrument and conducting courses; instrumental 
organizations were very helpful.
51 Conducting; preparations on all instruments; performance.
1
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52 Minor instrument knowledge; conducting aMlity; general 
maturity,
53 The ability to work effectively with children in a 
teaching situation; preparation for objective teaching; 
exposure to differing campus relationships.
5k L. Bruce Jones, Richard Norem; minor instrument classes;
education 102; band; choir; orchestra; student teaching; 
talking to band directors who were at LSU.
55 The time I spent in my student teaching learning how to 
recognize my individual weaknesses and strong points and 
then relate to the students in order to achieve my goals.
56 Instrumental technique classes and applied music major.
57 Conducting; ensemble playing; instrument repair work.
58 Practical experiences in administrative duties through
band work of the college level.
59 Mr. Jones and his conducting class; without him as a
teacher there would not be anyone there who really 
prepares students to teach.
60 Exposure to all forms of knowledge; I feel that the 
well-rounded curriculum at ISU has benefited me in 
many endeavors.
61 The general curriculum is very well balanced for a 
complete background. But, the time and exposure devoted 
to the minor instruments is more than in other college 
curricula.
62 Chance to work closely with Mr. Swor in the band
department. This allowed me chances to discuss problems 
with an experienced school teacher that were unavailable 
otherwise. The experience on the band staff helped me 
organize my work, work with "responsibility" as a part 
of the staff and mostly be on the "inside" observing.
63 Did not respond to this section of the questionnaire.
That part of training which occurred in the School of 
Music (i.e., music subject matter and applied music) in 
my opinion was the strongest part of the degree. As far 
as teaching is concerned, the instrument repair class, 
instrument classes and the band and orchestra were the 
most helpful.
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65 Did. not respond, to this section of the questionnaire.
66 Good, background in theory, secondary instruments and
conducting.
67 Private trumpet study.
68 Studied trombone with Mr. Wagner, trombone ensemble;
stage band.
QUESTION 2: What do you consider to be the most significant
deficiencies of your undergraduate preparation?
Response
1 Not getting in the classroom sooner.
2 More work in the field.
3 Lack of classroom contact until final semesters. Spent
more time with Biology and Math, etc., when I could have 
been learning band orchestra repertoire and rehearsal 
skills, etc.
^ Student teaching not long enough. Needed round table
discussions with supervisor. Open, frank, discussions 
of problems. Needed to deal with specifics in planning 
and organization. Emphasis on teaching children how to 
play instruments.
5 Minor instruments extremely deficient; courses and course 
contents do not relate to problems encountered in actual 
teaching.
6 No use of the theory learned until senior year,
7 Lack of preparation in general music type courses 
(guitar, popular music).
8 Lack of piano proficiency, total lack of instruction in 
general music and choral literature, methods, etc. that 
even instrumental teachers are asked (required to teach).
9 Didn't develop a meaningful philosophy of music education; 
methods and materials for teaching music to the average 
student in a general music class; realized and satisfied 
these needs in graduate work at Marshall University.
10 Lack of teaching experience and lack of experience relating
to elementary and secondary students before the senior year.
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11 At L. S.U. musical theory and history; not enough practical 
experience in teaching.
12 Too much stress on theory of education psychology. I was 
helped most in areas where concrete and practical 
experiences were offered.
13 Did not respond to this section of the questionnaire.
1^ Knowledge of learning styles, trends in teaching techniques;
knowledge of music forms (i.e., jazz, ethne, etc.) other 
than traditional hand.
15 Public relations; rehearsal techniques; marching band 
practicalities; bookkeeping (records); budgets; uniform 
selection and maintenance; library building; band literature.
16 Some accounting and/or bookkeeping should be taught; not 
enough practical experience for instrumental music majors; 
everything taught for the ideal situation; more arranging 
and marching band.
17 Lack of speech or language courses; meaninglessness of 
general education courses, not to include educational 
psychology.
18 The most grave deficiency was the lack of a band 
administration course at the undergraduate level. The 
second was poor preparation in teaching techniques (i.e., 
the teacher's response repertoire in dealing with learning 
situations and problems). Third, was the lack of practical 
psychology— theory just doesn't help you deal with real 
problems.
19 Music history; theory; minor instrument classes.
20 Unrealistic teaching situation; training in popular music 
is non-existent, but very important (rock and roll, jazz, 
etc.).
21 Professional education courses and educational psychology 
courses; lack of a good laboratory type experience in 
conducting and school music literature; organizational 
problems in symphonic band.
22 Lack of experience with actual teaching situations in real 
schools; lack of knowledge of methods relating to problems 
in those schools.
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23 Lack of a thorough knowledge of all hand instruments, such 
as: (a) no instruction on alternate fingerings on all
woodwind and brass instruments, (b) inability to perform 
all major scales on all instruments, (c) effects of mutes 
on all brasses, (d) pitch tendencies of each individual 
instrument and related problems when placed in an ensemble. 
Lack of methods courses— not playing courses— that teach 
prospective instrumental music teachers how to teach 
technical efficiency. Interpretation and tone production 
on all woodwind and brasses. These courses should include 
all things related to the instruments that could at some 
time in the future prove to be a common problem.
2k Sitting in a class and listening to a teacher say exactly
what is in the text; classes too large.
25 Handling discipline problems effectively; methods of
teaching intonation; importance of effectively teaching 
articulations on minor instruments.
26 Knowing really what the hell it was going to be like in 
the "real" world; not enough varied experiences out in 
the field; not enough work with children— elementary and 
high school; more marching band information for the high 
school; show planning and arranging.
27 There is a need for more practice in teaching, conducting 
and working in a classroom; there should be more courses 
and practice in how to teach.
28 All deficiencies are in the area of making practical use
of the knowledge available: (a) all teaching is dependent
on communication. A special speech class should be 
designed for teachers to aid them in effective public 
speaking in the classroom situation, (b) while the course 
in adolescent psychology was somewhat helpful in dealing 
with that age group, I had no preparation for dealing with 
the younger children which were three of the first five 
classes I taught. I spent a great deal of time my first 
year consulting with elementary teachers to learn the 
student's reading abilities, vocabulary, etc. (c) two of 
my first major assignments as "Band Director" were to 
produce a football halftime show and start the entire 
third grade class on tonette. Neither of these had been 
seriously discussed in any class. Observation in high 
school and college bands had prepared me somewhat for
the marching (although not at the level I needed), but 
nothing had prepared me for tonetteI Music teachers 
should be prepared to teach "general music" at all levels. 
This consists primarily of a knowledge of the goals of
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such a class and familiarity with the materials available 
to teach it. (d) it must be recognized that there are 
many approaches to music education. In a city the size of 
Baton Rouge there are many schools, each with its own 
ideas and techniques. Students should be encouraged to 
observe in as many different situations as possible from 
the first day in the curriculum. The student whose own 
experiences have not been of the best type may spend 
hours in the classroom not knowing what he is preparing 
to do. The observant student will see techniques he wishes 
to avoid as well as emulate, (e) rare is the "music 
teacher" who does not have a group that takes some type of 
trip and therefore must spend money and therefore must 
raise money. Again, all many people have to work with are 
their vague and inaccurate memories of their own experience 
and what the school is doing now. In this area 
particularly the local teachers could be used to explain 
their activities as well as promoters of different types 
of fund raising and a sharing of experiences among the 
students.
29 Courses are not offered that deal with the practical, 
school-related problems, i.e., how to obtain results 
within the framework of the school system; how to educate 
administrators, etc.
30 No real philosophy of and appreciation for the teaching of 
music; no appreciation of ethnic differences; no mention 
of technique for the general music teacher.
31 Orchestration.
32 Need for more methods courses on undergraduate level; 
these courses should offer more practical materials to 
be used on the job.
33 More emphasis needed to be placed on methods courses and
discipline used in different situations.
3̂- In my opinion, the most significant appeared through lack
of time, given to methods courses and student teaching.
I wish I'd been exposed to the "practical application" 
part sooner than my last semester. Also, the education 
courses left me questioning many things about the teaching 
profession.
35 A lack of study of band literature, score analysis, and
administration of the band department; state curriculum 
requirements that prohibit development and streamlining 
of the curriculum.
2.9b
36 I guess having teachers who show less enthusiasm with the 
particular course than the most uninterested student.
The knowledge that emitted from these classes was only 
surpassed hy the lack of direction and knowledge. I 
don't "believe I have to elaborate, or point out what 
music classes fall in this category.
37 I would have liked more and better instruction in the 
stringed instruments. Also, in orchestration and arranging.
38 The whole program is too crammed full of extra courses 
that do nothing to give the student background or knowledge 
or actual teaching experience. There is a terrible lack 
of course work to adequately prepare the graduate for the 
problems that occur in actual classroom work. It's all 
theoretical, not practical, and too crammed together to 
remember at all.
39 The greatest deficiencies undoubtedly were the lack of 
practical education courses which would prepare me for the 
everyday duties, problems, and operation of the average 
instrumental music program in today's schools.
1+0 A lack of practical education courses; lack of preparation
for administrative details.
4l Preparation in dealing with the lower socio-economic
groups and in dealing with all the business aspects of 
running a band.
b2 (a) lack of knowledge of Jazz idiom, (b) music history
(a most important course) was poorly taught, (c) partly 
due to (b), a lack of a thorough repertoire of ensemble, 
solo, band, and orchestra music, (d) very little 
information on contemporary, avant-garde, or electronic 
music or notation, (e) more "academic" courses than 
necessary diminished much valuable time.
i+3 Knowledge of proper literature for band work— no course
as such; needed more working knowledge of some instruments; 
could have used instruction in youth culture oriented 
instruments such as guitar.
I4.lt Lack of exposure to pop music in the band field; "controlled
situation" for student teaching at Lab school; too much 
emphasis on handling musical situations and none 
whatsoever concerning student problems (discipline).
1+5 methods courses.
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1+6 Orchestration is one class that I knew just as much ahout 
before I took it as after and that can he summed up in 
one word— nothing I
47 I feel that the program is too scattered in the sense of 
requiring too many superfluous courses; too many subjects 
are required in the BME degree. This, I feel, is highly 
inefficient.
48 Not enough class hours spent in conducting class; not 
enough time spent rehearsing a high school band— and time 
spent in criticism of that conducting experience, etc., 
immediately after the rehearsal.
4-9 Modern music; inner-city teaching; hard core discipline.
50 The College of Education,
51 Practice in teaching or working with small groups.
52 Lack of wide variety in participating in teaching 
situations; lack of some general business knowledge 
(buying, selling, music equipment).
53 Not enough time spent with teachers on major instrument; 
improper insight directed toward actual public school 
conditions; too little work with students in teaching 
situations; not enough conducting experience.
54 Education 51; not getting enough exposure to teaching music.
55 Not being prepared enough in my minor instruments and also
not being trained enough in rehearsal techniques and 
instrumental classroom instruction.
56 Varieties of approaches; methods.
57 Need more work on an instrument in each instrumental 
family; lack of emphasis on the "how to” of marching band.
58 Detail planning for: band trips, insurance; accounting 
needs for money raising projects; understanding and 
choosing practical and most profitable money raising 
projects; lack of knowledge in different band literature 
idioms.
59 Minor instrument technique classes were taught from applying 
basis and not from a teaching basis.
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60 The lack of exposure and training in practical teaching 
methods; there is an over-abundance of philosophy and 
theory, and a definite deficiency in preparing a student 
to meet the problems of an every-day teaching situation.
61 Not enough required contact with students until one 
reaches the student teaching level.
62 Instrument methods (individual) need more work on each 
instrument; too many repetitious education classes; no 
work on rehearsal techniques or organization; literature-- 
need to hear various literature for various groups.
63 Did not respond to this section of the questionnaire.
6k That so little time is devoted to the actual task of
learning as much as possible about the craft and skill of 
a fine instrumental instructor. The greatest weakness 
therefore lies with the College of Education. I believe 
the School of Music provides a reasonably strong 
grounding in subject matter. However, the only education 
courses which truly strike home and the methods course 
and student teaching— both classes under supervision of 
a master band director. Without these two courses I 
feel, educationally speaking, the degree program would be 
a complete disaster. Much more time should be spent in 
methods and materials, in observation of band directors 
at work, actually working with students, and there should 
be a course in administering the music program and 
department.
65 Did not respond to this section of the questionnaire.
66 Music history; education courses and applied music.
67 Incompetent teachers, backward narrow minded (musically) 
people.
68 Theory; education courses in education department.
QUESTION 3: What, in your opinion, would make the most significant
improvement in the undergraduate instrumental music 
education curriculum at Louisiana State University, 
Baton Rouge?
Response
1 Rework education courses where student can get in 
classroom situations sooner.
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2 To have a year of practice teaching.
3 More classroom participation before student teaching; not
observing, more participation learning how and what to teach.
U One academic year of student teaching. Less pressure on
grades— more emphasis on Education. Chance to work with 
beginning children on minor instruments. Course in 
Literature of B and C class numbers. Instead of a 
emphasis on more difficult s. Stage band organization.
5 Every professor in education and music should every few
years be required to spend an entire year teaching in a 
public school— especially schools in poorer racially 
mixed areas.
6 Work as a student aid much earlier in the curriculum 
(Soph. year). Contact with students needs to come much 
earlier than student teaching in the last semester!
7 Involvement of all students in the teaching process at 
all levels of the program. More of a spiral, integral 
unit, approach to the phemonon of music (all phases).
More exposure to ethnic music. A first class .jazz 
program.
8 Longer conducting instruction (one year on instructional), 
more piano requirements, one course to acquaint students 
of elementary music, vocal and choral methods, etc. (at 
least one).
9 A realization that some graduates may not teach instrumental 
music, even though they may think so at the time, but that 
they may have no choice except to teach vocal or "general" 
music in addition to instrumental music or instead of 
instrumental music. Boards of education pay little 
attention to areas of emphasis, only that the degree is 
Bachelor of Music Education. I strongly believe that all 
music education majors should be educated in all areas of 
just that— music education— instrumental, vocal, secondary, 
elementary. If all these areas are not adequately 
covered, then the title of the degree should specify only 
instrumental, vocal, etc. and certification should only
be given in those specific areas. Any kind of music, 
grades K-12 is an enormous field.
10 Students should start into the actual job of teaching just
as soon as possible. This could be in conjunction with 
minor Instrument classes, professional education classes, 




11 The updating of the music theory program, and more 
instructors for private woodwind instruction. Also, less 
emphasis on academic courses and more courses designed to 
teach the music student how to teach using actual 
situations instead of principles and theories of education 
itself.
12 Continue to stress high standards in professional musician­
ship, including professional playing experience. I 
believe the best players often make the best teachers.
13 Did not respond to this section of the questionnaire.
it An emphasis on new innovations, trends, and music forms
being used in public school music. An emphasis on jazz, 
rock, country, etc. An emphasis on teaching strategies.
15 About three more semester hours of student teaching and 
conducting; better preparation on minor instrument.
16 Did not respond to this section of the questionnaire.
17 Remove the BME from under the administration of the 
College of Education and grant the degree through the 
School of Music. As an alternative, revamp the 
administration of the College of Education, to make it 
more responsive to students, education, and the 20th 
century, in general.
18 The undergraduate curriculum can be improved through the 
initiation of three changes: (l) a two-semester course 
in band/orchestra (also choir and general music) 
administration; (2) teaching minor instrument, 
orchestration, conducting and other such courses on a 
level-of-performance basis rather than fixed-semester- 
with-grade and; (3) practical courses in teaching 
techniques. Therefore, I am suggesting that the practical 
courses be up-graded and heavy emphasis be placed on how 
to teach.
The band/orchestra administration course should, above 
all, be practical: it should relate to the various
administration techniques required in any type of teaching 
situation. The student teaching experience should be 
the practical application of this course and should 
require the culmination of all preparatory courses. The 
course should be taught by an individual who has had years 
of successful experience as a band and orchestra director. 
Bruce Jones' graduate level course is the model I have in 
mind.
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Regarding the minor instrument, conducting, etc. type 
courses, I find the system of semesters and grades useless. 
The faculty should set minimum standards and require a 
student to pass before allowed to student teach. After 
an initial evaluation when entering L. S.U., he can be 
allowed to progress at his own rate through a continuous- 
course system involving both class and private instruction 
taught by graduate students (seniors involved in the 
administration course?).
Finally, I suggest a system of education courses structured 
along the lines of the above-mentioned music courses.
Quite frankly, the education courses X was subjected to 
were worthless. Had it not been for the excellent 
experiences under Bruce Jones (conducting, violin, 
trumpet) and Bill Swor (symphonic and marching band), I 
would have been totally ill-prepared for the position I 
acquired after graduation.
Being an outstanding performer is meaningless unless this 
knowledge and ability can be translated into effective 
teaching. Effective teaching means approaching any 
learning situation with such a variety of techniques that 
any person can learn. Stated simply, a teacher’s 
effectiveness can be measured by his or her response 
repetoire. The professional education and psychology 
courses should be geared toward the "how-to-teach” approach.
19 To add more courses in the music field such as— teaching 
situations on all instruments in the band in order to 
further the knowledge of a future band director. Not so 
much emphasis on English, science and history (other than 
music). A much longer student teaching program with more 
question and answer periods (conferences). Courses on 
score reading and preparation, guitar, and contemporary 
styles. Much more conducting practice— more than a two 
hour undergraduate conducting course. A course in 
ensemble intonation and tuning. The curriculum should 
have a program with emphasis on just the band instruments 
instead of band and orchestra. I should have been able 
to choose between the two. There is a need to have
discussions with experienced band directors in order to
get ideas and learn what a band director’s job is all
about.
20 More training in today's music; update courses to include
electronic instruments; more original scoring for band.
21 One instructor held a monopoly on all freshman music
theory. This should never be allowed— students should
i1 ;
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have free choice at every level of required theory. Music 
history courses at the senior level duplicated the content 
and methodology of those taken at the sophomore level.
This duplication should he ended, with the more advanced 
courses dealing with style analysis conducted from a 
listener's viewpoint. Before 19&5 the Bands Department 
was antagonistic to the School of Music in the matter of 
exercising influence over music majors. The Bands 
Department should he subordinate to the School of Music 
in all dealings with music majors.
22 To allow students time to he involved in an actual teaching
situation preferably in their first year of school.
23 Addition of methods courses; improved attitude, as to
dedication to objective, on the part of some instructors 
of minor instrument classes; addition to the curriculum 
of required participation in a large ensemble every 
semester on one minor instrument being studied that 
semester.
2k Expand facilities to accommodate the number of students.
25 More student teaching type activities; a greater 
development of a professional attitude among the music 
education student.
26 Did not respond to this section of the questionnaire.
27 Less general education courses and more courses in music 
history, conducting and teaching techniques; we need to 
have more than one semester of student teaching.
28 The major need appears to be that in formulating a music 
program and goals the new teacher has very little to add 
to his own pre-college experience. The all too short 
methods class did not explore but a few possibilities and 
in student teaching it is still someone else's program 
you are implementing. Observation in a variety of music 
classes would at least expose the prospective teacher to 
some of the possible approaches to learning about music.
29 Courses are not offered that deal with practical,
school-related problems, i.e.: how to obtain results
within the framework of the school system; how to educate 
administrators, etc.
30 Either get rid of or make meaningful the required 
education courses; more intense study of theory and 
keyboard; better study of styles of the various periods
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of music; more exposure to conducting and rehearsal 
techniques.
31 The student teaching should he divided where the 
student can teach elementary pupils a half semester, 
then work with a high school in the second half.
32 Placing more weight on music education methods courses,
33 X feel that a full year of student teaching along with a 
special course in ways to handle discipline in the 
classroom would certainly prove beneficial.
3I+ I would like to see more free elective hours established
into the BME curriculum to give students more of a voice 
in the courses required, I think that students would 
enjoy getting into observing and teaching sooner.
35 Revising the curriculum with the elimination of many of 
the social studies, science, math, etc. requirements 
and the development of new tinder graduate courses that 
would include administration of the instrumental music 
department, a study of band literature, and score 
analysis, etc.
36 Less emphasis on sciences and social studies since minors
in music education are almost impossible; more detail in 
minor instruments for instance: (a) more ensemble work
while in classes, (b) using members out of class to 
practice instruction of beginners with music education 
students as beginners.
37 I think the curriculum should be shortened. However, I 
cannot recommend what should be left out unless it would 
be something in the general studies area.
38 Get the student out of all the extra so-called "education" 
courses like Education 51 which is of no benefit. Also, 
too many non-music courses are required. More classroom 
observation and participation is needed. One semester of 
student teaching is not adequate.
39 An improvement in the quality of education courses which 
prepare the student for the realities encountered in 
the public school music situation in contrast to the 
impractical and frequently useless theories and 
ideological material covered in the music education 
courses included in the curriculum.
i+0 A course in rehearsal techniques; a renewed emphasis on
music education by the School of Music.
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li-1 Actual student teaching (teacher-student experience)
"before the senior year. The future teacher has no 
chance to see what he's getting into until his college 
career is almost over.
k2 (a) I feel courses in jazz are important. A lab band(s)
for credit is needed. Improvization, jazz and rock 
styles, and jazz and modern harmonies are also important, 
(h) A periodical evaluation of the faculty and 
curriculum is important. Even if Mr. X is a fantastic 
instrumentalist and is a fine addition to the Baton 
Rouge Symphony, this is not positive proof of his 
abilities as a music history teacher (for example).
(c) I feel each student should be required to take a year 
of music composition. This would hopefully pave the way 
for the ability to study a musical score in greater 
depth and aquire a better understanding of the music at 
hand. This, of course, should help produce a better 
conductor and teacher, (d) When I attended L.S.U., 
music education majors were required to take four music 
history courses (2 hours each). As the courses were 
taught, they covered the same material, that being the 
music periods from Midieval to Contemporary. Even if the 
courses had been well organized, I feel the duplicity is 
a waste. Possibly two semesters of music history courses, 
each being a four hour course, under a good and thoroughly 
organized teacher would be much more efficient in 
obtaining the courses' objectives, and would take up less 
of the undergraduates' time, (e) The completion of the 
music education program at L.S.U. necessitated my taking 
fifteen hours of sciences. X do not question the 
importance of some science, and I do not feel the 
knowledge gained in any of these courses was or is a 
deficit. However, I feel much better use could be made 
of the undergrad's precious time. Possibly two semesters 
of science is good. After that, I feel the courses' 
value to the music educator-band director is questionable. 
Might not courses in music composition, jazz, or ethnic 
music courses be substituted for better results?
Possibly the eliminating of some of these science courses 
would make time for observation and evaluation of music 
theory, band, and orchestra classroom situations in the 
elementary, junior high, and high school levels prior 
to student teaching, (f) It would be desirable to make 
provisions for a marching band course in the undergraduate 
level. So many graduates leave L.S.U. and become 
directors of high school bands which includes marching.
The marching band course offered in the graduate level by 
Mr. Swor would be a tremendous help to these band 
directors.
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43 Send student teachers to predominantly black or heavily- 
integrated schools to do their student teaching.
44 A course of listening to and viewing a wide variety of
band and orchestra literature. As a class viewing more 
programs— not just the lab school.
4^ Development of method courses and minor instrument
courses.
46 A change (lengthening) in student teaching. My student
teaching experience was a joke! (student taught in the 
public schools in Broadmoor area) Not only do many 
teach in one grade level but its either during marching 
or concert season. For instance, I student taught in a 
high school during football season. I was employed in 
a junior high. It is not necessary to do halftime 
shows for junior high. Hence, I was confined to a 
classroom for the year. I had only limited experience, 
while student teaching with beginners, yet my job sent 
me sixty beginners. Working with high school students 
and the junior high students, needless to say, you find 
a big difference in maturity. To sum it up, at least a 
year should be spent on observing and teaching all levels
of students so as to include marching and concert season.
47 A reduction in the number of hours required especially in 
science, math, etc.; more practical classroom experience; 
concentration on music and practical experience teaching.
48 More emphasis on: conducting; student teaching with more
time for the student teacher; class on how to start a 
band program, band parents club, how to test and decide 
on what student should enter the band, how should a young 
band director decide on what horn a child plays.
49 Increased emphasis on current methods— take music out of
education department and place education courses for 
music majors in special classes.
50 Considering the usefullness of material learned in 
education classes, the time would be a great help to 
students if it was put into music courses.
51 Less math, science, English, and more practical music 
education courses including more live conducting 
experiences with groups— all grads should have some stage 
band experience also. Brass and woodwind ensembles among 
the music education students should be encouraged with 
the Music School providing the music. A much larger 
ensemble library is needed.
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52 Upgrading all minor instrument courses to standards that 
henefit the potential educator.
53 There is a need for more individual teaching of all 
instruments; more opportunities to perform; better 
student-teacher relationships.
54- More student teaching time; more open talks with many band
directors; debates.
55 In some way enable a music education major to go into 
the classroom sometime before his senior or junior year 
in school. In this way his education and minor instrument 
classes will be much more meaningful and I think he will 
benefit more from them.
56 A more comprehensive approach so that the future 
instrumental teacher will know why history and theory are 
important to interpretation and to teaching this.
57 How to teach beginners on the various instruments; "how 
to" inarching band; band management— finance, etc.
58 Required courses in the following: choral work, accounting,
business or marketing, arranging for all trips, marching 
techniques, small ensemble courses, acoustics, minor in
one instrument from other instrument families, mallet 
percussion, observing teachers in all other teaching and 
ethnic situations for extended periods of time.
59 Less non-music courses and more emphasis on the teaching 
of minor instruments; more courses in jazz education; more 
courses related to teaching in today’s schools and the 
problems with intergration and administration; colleges 
are not teaching the reality of today’s classroom.
60 More emphasis on student teaching beginning in the 
sophomore year. This would give the student a concrete, 
short term goal of utilizing immediately the methods, 
skills, and concepts from his classwork. The instructors 
in the College of Education should begin to teach as they
. would have their students teach. Motivation from the 
teacher has to be one of the most important.factors in 
learning. Student teachers will follow the patterns of 
college teachers.
61 More practical conducting experience needed in the 
curriculum. Some of the beginning education academic 
courses are useless and a waste of time. These could be 
either eliminated or incorporated into the later courses.
305
The time or credits could he used for a program that would 
gradually expose the college student to actual student 
contact much earlier than at present. This program could 
start observations at the second year, move to some light 
classroom-student contact the third year, and heavier 
contact, on into regular student teaching at the fourth 
year. In this manner the college student is gradually 
exposed to actual teaching and student contact, and has 
more time to observe and learn, adding responsibility 
along the way. This way the student isn't thrown 
suddenly into a totally new situation, and is better 
prepared for the actual student teaching semester. This 
would give the student a better chance to learn and to 
apply teaching principles, methods, and procedures while 
a student. Therefore, he would be a better prepared and 
better trained individual. For, that's what we need: 
i.e., teachers who are better prepared and more confident.
62 Get rid of the courses that are not equipping teachers to 
teach; rid students of faculty members who have never 
taught in public schools; allow more students to work on 
a one-to-one basis with faculty members that have taught; 
individualize— make every graduate ready for that first 
job.
63 Did not respond to this section of the questionnaire.
6k More time or courses in methods and materials; a class
covering school music administration; more time spent 
working with students— and observing and discussing the 
band directing craft with the band directors at the 
university; a course offered covering literature 
appropriate for high school.
65 Did not respond to this section of the questionnaire.
66 Add a fourth year of major applied.
67 Get rid of all courses that do not make significant 
contribution to the preparation of music teachers.
68 More emphasis on theory and major instrument; improve 
the quality of teaching in the whole department (music 
and education); teachers need to realize that they are 
training students to go out into the cruel world and 
teach other students.
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QUESTION Other Comments 
Response
1 Did not respond to this section of the questionnaire.
2 Did not respond to this section of the questionnaire,
3 When I graduated in music education (instrumental— hand 
and orchestra) I only felt qualified to handle a small 
ensemble of strings. This could he mainly attributed to 
knowledge I gained in private instruction.
k Did not respond to this section of the questionnaire.
5 Did not respond to this section of the questionnaire,
6 Thanks for asking me to do this. I hadn't thought hack 
over my four years at LSU since I left!
7 You have a good thing going and it is encouraging to see 
this self-inspection taking place. I have often thought 
myself lucky to have attended LSU. We are moving to 
more conceptual approach to teaching music, and please 
join in.
8 Hard to rate effectiveness of preparation since so much 
can be learned by doing. Also I might note that in 
comparing my courses to that of an Indiana University 
music education course, LSU compares more favorably, 
especially in the area of minor instrument courses and 
repair course, and student teaching (student teaching is 
only 8 weeks IiI).
9-12 Did not respond to this section of the questionnaire.
13 Basically I was well prepared. Nothing can replace
experience though. You can't learn it all in four years. 
As in all colleges, LSU needs to update many of its 
courses to prepare teachers for these times. More avant- 
garde, guitar, ethnic music and the like.
1*1 Did not respond to this section of the questionnaire.
15 So many of the hours spent were purely to pass a course.
So much course work as waste of time. None of the English 
or natural science were practical. The "piano" courses 
were a farce. I sincerely feel that I could have 
accomplished just as much (since I began teaching) had I 
taken only band, conducting, theory, minor instruments,
I
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methods, adolescent psychology, and student teaching. The 
need for PRACTICAL course work is so very obvious: how
do you sell your band program; how do you budget your 
program; how do you get along with administrators; what 
about buying uniforms; record keeping; student government; 
the volume of BAND literature 11 (not Lully, and Guido, 
and all those cats); band parent organizations; and on, 
and on. The training of Band Directors at L.S.U. has 
taken such a back seat to pompous ideals of self-importance, 
and stuffed-shirt formality, while 99$ "the exposure to
music (of young people) is in BAND. The almighty L.S.U. 
music school seems to forget that there are MILLIONS of 
young people who are part of (God forbid) yes, Marching 
Band.
16-20 Did not respond to this section of the questionnaire.
21 It would be worth any amount of effort to institute a
fine laboratory conducting experience. Every instrumental 
major should be required to participate every semester 
except for student teaching. The student should play a 
minor instrument, switching when appropriate, and the 
group should never play literature more advanced than 
middle school level. I learned a lot at LSU about the 
Giannini Symphony for Band and Schoenberg’s Opus U3a, 
but these were little help in the real world. We 
can't expect the lab school to fully cover a need as 
deep and broad as this. As one who has spent 
considerable time studying teacher education in music, I 
think of LSU as one of the great conservative schools 
of band directing. (How many public school orchestra 
conductors are there in Louisiana?) I think the 
university should recognize this strength, consolidate 
it, and build upon it. This great strength could be 
dissipated in an effort to follow all the momentarily 
fashionable trends advocated in the Music Educators 
Journal. A decision should be made about the heavy 
minor instrument concentration required in string 
instruments (12 semester hours prior to 1965)* it 
worthwhile to continue this when there are virtually no 
public school orchestras in the state? When I 
graduated, schools were beginning to ask for stage 
bands and orchestras couldn't be given away. Nothing 
should be done to dilute the thorough instruction given 
on minor instruments. I know of no other institution 
that equals the pre-1965 course of study. In 196k I 
surveyed 79 institutions and found that only U of them 
offered instruction in Instrument repair. LSU was one 
of these, and should continue the practice. Separate 
course work should also be provided in marching band 
methods.
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22 Students should have some programs of combined teaching 
in a real situation and school— such as MWF classes and • 
T-Th teaching.
23 X feel certain that the LSU" Music School places many- 
more graduates in the public schools teaching than those 
play professionally. Therefore, why, is so little emphasis 
placed on those things so necessary'for a successful 
public school instrumental music program?
2^-26 Did not respond to this section of the questionnaire.
27 I feel the whole education department has to be updated 
and the teachers in the music school should take a more 
professional attitude toward those in music education.
28 (a) The total of the curriculum must be to produce 
effective teachers of music, not to manufacture four-year 
degrees. If it is necessary to make the curriculum longer 
to include the needed materials, then it must be done. 
Perhaps there are some courses that could be eliminated, 
but I feel substitutes would be called for, particularly 
in the area of relating the various studies of the arts.
(b) The point may have been reached where separate 
curriculums need to be considered. One would deal with 
the teaching and conducting of performance groups and
the other would concern music education for those not 
interested in performance. While the problems of 
incorporating such a structure into the school systems 
are obvious, it is likely that both major forms of music 
education might be improved.
29 Did not respond to this section of the questionnaire.
30 LSU has a fine Music School but it lags a little behind
and didn't (when I attended) expose students to new 
thoughts in music education.
31-33 Did not respond to this section of the questionnaire.
3k Some "secondary" instrumental music classes were very
loosely taught, leaving students without proper 
knowledge of workings of the instrument— far less about 
how to teach someone to play it. I also felt that the 
music history courses could have been more enlightening. 
Oftentimes I felt like we were supposed to know each 
composer in the past personally! I thought the courses 
were survey courses.
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35 Music history courses should possibly be revised to 
include some study of the traditions and literature of 
bands.
36 Did not respond to this section of the questionnaire.
37 Mjr responses have been based on my experience which has 
not been in schools, but in churches.
38 The degree program on the whole was gust too much rote 
memorization and reciting back. I felt totally unprepared 
to teach and have gone to private teaching which I so 
enjoy.
39 I have found that my preparation at LSU has been very 
sufficient as far as training as a musician but needs 
some updating when it comes to offering courses which 
tell how to relate these skills and this knowledge to 
the everyday work of an instrumental music instructor.
1*0 Most deficiencies are made up in the master's program.
However, the elimination of some needless courses at 
the undergraduate level could result in room for more 
important courses at that level.
1*1 I have found my preparation to be outstanding— particularly 
when compared with the local products of University of 
Georgia and Georgia State University. Education 51 was 
a waste of time because all of the material was repeated 
in 102. Take this valuable semester of time and make it 
meaningful. A very comprehensive survey. Good luck!
1*2 (a) With importance of stereo systems to music education,
band, and orchestra programs being so great, a unit 
within a course (possibly the methods corn’se prior to 
student teaching) should include knowledgeable buying, 
proper use, and minor repairs of stereo systems in 
particular and electronic gear in general, (b) Many 
of the strong points of my undergraduate work at LSU 
were due to my experiences obtained during student 
teaching. This area is of utmost importance! Here, 
the supervisor makes a hundred per cent difference in 
the quality of the future teacher's education during 
his student teaching. If an inadequately prepared or 
indifferent instructor were to be in charge of the 
student teacher’s work, I feel a major part of the 
undergraduate’s work would suffer. Judging by my own 
experiences and conversations with others, I feel the 
LSU Lab school students and student teachers have been 












Did not respond to this section of the questionnaire.
My experience has been that one learns more in a month 
of teaching in terms of practical "how you dG it" than 
in all the education courses. However, I am sure this 
is always the case. LSU actually, I think, prepares 
graduates ahout as well as any university I've heard of 
or better.
More classes on how to and what it takes to become a 
good bandsman; more rehearsal techniques and less time on 
classes that waste more time than broaden the individual.
I have felt secure in my background and college training.
I received my Masters at the top of my class thanks to 
my LSU background.
Student teaching at the lab school was an unrealistic 
teaching experience for a future first year teacher. In 
his student teaching experience, he should learn how to 
deal with problems he will encounter as a first year 
teacher. Students should teach at schools that are more 
representative of the jobs they will be applying for 
after graduation.
Did not respond to this section of the questionnaire.
Too much emphasis on music history— need more on "how to".
The lab school, although convenient, is quite unrealistic 
— quality students with instruments, school equipment and 
university assumption of bills (instruments, equipment, 
and transportation) is not real.
It is expected that because a student plays in a band 
and graduates he knows and understands the techniques 
of balance and intonation form section to section. This 
is not the case for most graduates and beginning teachers. 
The curriculum needs to be presented in more of a technical 
aspect than in a study situation. Perhaps this has 
improved since teachers at the lab school have changed 
since I attended LSU. LSU is really performance oriented 
and needs to consider the techniques of education a 
little more.
Did not respond to this section of the questionnaire.
I think student teaching needs to be looked at very 
carefully and re-evaluated for the benefit of the student 
teachers. The students and the teachers need to be able 
to talk frequently about their problems.
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